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CHAPTER I

INTRODUCTION

The Problem

Newly-designed home economics programs funded under Part F,
Consumer and Haiemsking Education, of Title I op.the 1968 Amend-
ments to the VocatiOnal Education Act, were established in New
York State to serve low - income adults and out-of-school youth.
The programs were planned to be comprehensive in a way providing
learning opportunities to fill needs of the individuals and fam-
ilies to be served in all phases of home economics, with special
emphasis on consumer practices.

Evaluation of the adult homeraking and consumer education
program was of primary concern to those. charged with responsibility
for administering funds entrusted through provisions of the vo-
cational education legislation, Important to an evaluation is
a design that meets the needs of local programs for feedback on
their efforts, enables data to be gathered that will facilitate
decision-making at.the state and local levels, and is flexible
enough to provide for program growth. Ideally, such evaluation
looks toward program modification and improvement and provides
information on a statewide basis yet preserves each center's
privilege of planning its program to fit local needs.

Setting forth convincing evidence that any program designed to
change behavior is doing that is one of the most difficult prob-
lems faced by behavioral science researchers. However, evaluation
of programs must be attempted, not only to meet requirements of
the legislation but also to enlist the support such programs must
have

Background of the Legislation

Vocational education in the United States has, since the Smith -
Hughes Act of 1917, been a cooperative effort of local, state, and

-federal agencies. Legislation affecting vocational education has
been inherently responsive to social and technological needs. As
social change accelerates, the tempo of coordinate legislation in-
creases. Home economics has been particularly affected by recent
legislation.

The Vocational Education Act of 1963 shifted program priorities

-1-



-2-

from training in limited categories to assisting major groups of
people in need of occupational training--new entrants into the
labor market, the underemployed, those in need of retraining as
job skills became obsolete, and persons with special problems
which limited their progress in the changing work world.

The Vocational Education Act Amendments of 1968 provided for
an even closer meshing of change-response. Significant new re-
quirements of the law were designed to better meet the vocational
needs of the people.

The present study-is concerned with Part F of Title I of the
1968 Amendments, Consumer and Homemaking Education. Consumer and
homemaking education was defined as

education designed to help individuals and families improve
home environments and the quality of personal and family
life ... includes instruction in food and nutrition, child
development,. clothing, housing, family relations, and manage-
ment of resources with emphasis on selection, use, and care
of goods and services, budgeting, and other consumer respon-
sibilities (United States Department of Health, Education
and Welfare, 1969, p. 10).

Thus it can be seen that whereas the 1963 Vocational Education
Act defined two phases of home economics- -one phase accenting pre-
paration for homemaking and the other, wage earning--the 1968
Amendments developed still another aspect of boie economics, con-
sumer education. Consumer education has always been an integral
part of home economics; but the legislation served to make more
readily visible this focus.

Consumer education per se has many meanings for many people.
A concept acceptable to most home economists is probably that which
sees consumer education as

preparation of individuals to manage total resources
in order to develop a satisfying life style within the
framework of personal and group values (Jerry & Rucker,
1971, p. 1).

Conceptualization of the 1968

Amendments in New York

Under the 1968 Amendments funds were allotted to the states
on the basis of population and an approved State Plan for Adminis-
tration of Vocational Education under the Vocational Education
Act. Implementation of consumer-homemaking education as out-
lined in the State Plan became the responsibility of the Bureau
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of Home Economics in the State Education Department and estab-
lishment of consumer - homemaking education programs at the local
1?vel, a function of boarda-of education of local school districts
or area occupational programs. Requirements for program approval
were:

(a) The program will encourage greater consideration of the
social and cultural conditions and needs, especially
in economically depressed areas;

(b) The program will encourage preparation for professional
leadership in home economics and consumer education;

(c) The program will be designed for youth and adults who
have entered or are preparing to enter the work of the
home;

(d) The program will be designed to prepare such youth and
adults for the role of hamemaker or to contribute to
their employability in the dual role of homemaker and
wage earner; and

(e) The program will include consumer education as an
integral part thereof (United States Department of
Health, Education and Welfare, 1969, pp. 99-100).

Within the framework of the law each state exercised consider-
able discretion regarding use of the federal funds. In New York
State the initial thrust of the program was establishment of full-

',

time programs in consumer and homemaking education designed to
serve low-income adults and out-of-school youth.

The sense of the legislation was innovation and new approaches
were tried in New York vhidh recognized the antipathy of the poor
for traditional education:

1. Programs were taken to the people via learning centers
located in apartments in target area housing in private or public
unitsstorefronts, community centers, mobile units.

2. Participants planned the program through representation on
the advisory committee and requests for help on an inforal, walk-
in basis, with large-group activities scheduled when interest
warranted.

3. Direct teaching by a professional was supplemented with
instruction from indigenous aides, resource persons, and referral
to special services.

4. Programs were characterized by a variety of activities,
particularly in regard to using the market place as a classroom.

5. Advisory committees having a balance of concerned pro-
fessionals and representatives from the target population helped
with recruitment, program planning and evaluation.

Objectives of the Study

The present study was undertaken primarily to provide infor-
mation concerning the impact of centers such as have been Get up
under the support of the provisions of the Vocational Education



Act Amendments of 1968 on the concerns of program participants.
Also sought was information concerning the impact on the lives
of the paraprofessionals who staff the program. Answers to
questions which should provide direction to those who must make
decisions regarding program continuance or program revision were
also sought.

Specific objectiVes of the present study are:
1. To measure progress of program participants toward performance
objectives directed at

a. understanding and application of consumer education and
homemaking concepts,

b. attitude of acceptance of program and the trustworthiness
of staff, and

'c. readiness of participant to learn and profit by program.
2. To assess ability of professional staff to

a. understand feelings and problems of program participants,
b. collect and interpret evider,:tes of learning on the part

of program participants,
c. collect, develop and use resources available to enhance

program, and
d. present a creative and innovative program.

3. To measure progress of paraprofessional staff toward performance
objectives directed at

a. characteristics of employability as evidenced by job per-
formance, job persistence, and attitudes toward parapro-
fessional jobs in human services, and

b. understanding and application of consumer education and
homemaking concepts.

4. To provide descriptive data to answer the following questions
regarding processes and facilities:

a. What was the nature of program attendance?
b. What procedures enhanced attendance?
c. What teaching methods seemed most acceptable to t.irticipants?
d. What use was made of volunteer help? Advisory committee?
e. What other 'programs operated in the area for the target

population and what use was made of them?
f. To what extent did program operate as plauned?
g. What was the extent of professional staff development?

Limitations of the Study

A severe limitation of the study is the nonrandom selection
of a sample of 10 from 25 fulltime adult consumer - homemaking pro-
grams operating at the time the study was planned. Thirty-nine full-
time adult consumer-homemaking programs operated in New York State
during fiscal year 1972. The Donavan study (1970) had pointed up
the difficulties involved in evaluating such programs in the first
nebulous stages before adequate numbers of participants have been
built up. Centers selected, therefore, tended to be among the first
of those established. Although the sample of participants was
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randomly selected, the arbitrary inclusion in the study of original
centers beclouds generalization beyond those 10 programs.

Another important limitation was the need for non-threatening
evaluation techniques prescribed by the nature of the audience,
which precluded the use of self-report attitude scales. Affec-
tive objectives were measured through interview and observation.
Ins -depth assessment of attitude was deemed inappropriate, however,
in view of the sensitivity of the target population.

The 6 -month test period of the study was a short time span for
achieving the hoped for behavioral changesince most participants
could or did attend only irregularly.

Program foci changed so rapidly that some facets were diffi-
cult to measure; e.g., the outreadh aspect of the program where
presentations were taken by center staff tc groups meeting outside
the center. This focus was minimal or non-existent in the first
stages of research design, becoming increasingly important as the
study progressed.

The study does not provide for direct comparison between the
fulltime programs represented by the 10 centers in the study and
parttime programs serving the same target population throughout
the state.



CHAPTER II

REVIEW OF RELATED RESEARCH

Assessment studies of programs similar to the homemaking and
consumer education program point up the difficulties inherent in
such evaluation. Perhapg foremost is the need to use evaluation
techniques which are non-threatening to a sensitive target pop-
ulation. Further, there tends to be a dearth of locally-defined
performance objectives and absence of reporting systems vhiCh
yield complete and reliable data. Lacking also are valid and
reliable measures of participant progress toward cognitive,
affective and psychomotor objectives; adequate followup of sub-
jects (Ss); use of comparable control groups; and random selec-
tion of sample and program sites. Compounding the problem are
philosophical differences regarding strategies for alleviating
poverty--the income strategy exemplified by the guaranteed income
plan where any earned income is supplemented to reach an estab-
lished minimum and the service strategy which provides education,
day care, job training (Moynihan, 1971).

The character of the officially-defined poor has changed as
social programs and an expanding economy have assisted the many
upwardly mobile, leaving behind en underclass--the "hard core"
seemingly more difficult to help through conventional means. The
definition of poverty itself has evolved from including those
without essential food, clothing, and emergency medical care to
those disadvantaged relative to others' affluence. In dollar terms
the definition of poverty for a nonfarm family of four has risen
to $4137, double the turn-of-the-century figure when it is trans-
lated into current dollars (United States Bureau of the Census,
1972).

A major evaluation conducted by the office of the Comptroller
General of the United States (1969) of programs funded under the
Economic Opportunity Act of 1964 included field observations at
selected locations, review of management functions, and interviews
of enrollees and dropouts in the community action, education and
manpower programs regarding experiences in the program and status
several months thereafter. The high dropout rate in programs
prompted the conclusion that many partiCipants received little
help.

General recommendations for the total Office of Economic
Opportunity (0E0) program included collection of complete and
reliable data, information regarding characteristics of the poor,
more-accurate determination of participant and community needs,
adequate followup of Ss, establishment of criteria for judging success

-6-
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of a program, and initiation of evaluation studies national in
scope--with the research and development studies having sta-
tistical designs and using control groups.

In a folloyup to a 3-volume compilation of information of
federally-sponsored human resource programs the Subcommittee on
Economic Progress of the Joint Economic Committee, the Congress of
the United States, invited distinguished scholars to analyze the
field of human resources and the role of public policy. Somers
(1968), commenting on the evaluation of manpower policies, deplored
the difficulties in finding control groups similar to the trainees
in every respect except for training, which frequently led to aban-
donment of the control effort in favor of simple before-after
comparisons. Such reports, Somers noted, show program benefit
only when a worker's status prior to training is exceptionally
dreary and his program exceptionally great.

larshall and Briggs (1968) argued that benefit-cost techniques
do not help decide such questions as value of programs for aged
persons versus teenagers, who may need maturity and education more
than job training. Mangum (1968) asserted that'no existing fed-
eral human resource program had adequate.data for evaluation of
strengthsand weaknesses and none, at that time, had a reporting
system able,to produce such elL4ta. In looking at programs funded
under the Manpower Development and Training Act Mangum wrote of
built-in "creaming" tendencies in the institutional training compon-
ent of MDT since its enrollees were primarily those who sought
help from an Employment Service office. However, its enrollment was
reported as becoming increasingly the nonwhite, the young, the
welfare recipient, the handicapped. Unfortunately,

The resources and enrollments in all of these pro-
grams are too mall relative to the magnitude of
needs to have had an appreciable impact on the prob-
lems they were intended to 'solve.' Remedial programs
for the disadvantaged currently enroll an average of
only 300,000 people at any point in time--this in an
economy where in prosperous 1966, 2.5 million persons
were unemployed 15 weeks or more, 85,000 were unem-
ployed over half the year, 1.3 million males 25 to
65 years of age did not seek work and more than 5
million persons worked for less than the Federal
minimum wage (1968, p. 188).

Havighurst (1970) tried new approaches to meeting the special
Challenge involved in evaluating a program for a minority culture,
in this case the education of American Indians. A national con-
ference, which included the Indian leadership, set guidelines
for the study. The sample included a cross section of children
from major tribal groups (of 300 in the United States) in var-
ious kinds of schools and various settings-reservation, rural
non-reservation, urban. Havighurst defended the adequacy of his
sample, admittedly not a random selection, as dealing with a
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range of types of communities and allowing for some generalization.

The design of the study included an extensive survey to
summarize present status of American Indian education, an intensive
field study of educational systems of 25-30 communities, and
self-studies of educational programs and-needs made by Indian
communities. The study relied mainly for data collection on
systematic observations at schools, anecdotal records, and inter-
views of students, teachers, parents, and community leaders. Since
the purpose of the interviews was to appraise perception of the
Indian community of its schools, open-end questions were used to
encourage free response. Because of the nature of the interview
schedule a set of rating scales was devised to measure the positive
and negative strengths of expressed attitudes. Findings in the
Indian Education study having relevance for the present study in-
clude a bocad consensus among parents, students, teachers and com-
munity leaders that the most important role of education is to
prepare Indian youth for employment in the dominant economy and
for satisfying lives in the cultural mainstream.

In a study funded by a private foundation prior to general:.
public recognition of problems of poverty in the United States,
Lazar (1967) investigated the efficacy of new sources of manpower
for staffing a multi-service center serving an. economically de-
prived area. The study, which later received supplemental grants
from CEO, was concerned also with community development and accul-
turation of non-mainstream groups. The study recognized that life
was difficult for "persons in need of massive reorientation to the
larger culture" (p. 3) because agencies designed to solve their
problems were not interrelated whereas their problems were.

Lazar collected demographic data, surveyed community needs,
used available standardized tests where approiate, and.developed
additional evaluation instruments. Intervietr responses were objec-
tively analyzed through use of a 5-point scale for rating strength
of responses. A Thurstone-type Family Movement Scale was-developed
to meet objectives of the study. Case studies and attrition rates
of staff and participants were also used. Zittle objective eval-
uation was made, however, of the consumer edmation and family
skills program of particular interest here, except for attend:nce
records and observation. Despite active recruitment, provision of
child care and transportation, average attendande at the consumer
education workshops was seven persons.

First ratings on the Family Movement Scale were made on each
family served within a month of initiating service and additional
ratings were made at 3- and 6-month intervals. The researchers en-
countered considerable resistance from staff in use of the scale
to rate their Ss. Although differences between pre- and post-
ratings were small, scores showed MexAcan-Americans tending to
gain most, blacks gaining somewhat and Anglo-Americans losing
ground. Inspection of tables of mean scores shows that Mexican-
Americans started with lower means for all dimensions on the scale



except motivation and attitude toward authority, where mean scores
for blacks were lower. Small differences in regard to authority
are, however, probably not statistically significanC

A program for families living in low- income housing (Minnesota
State Department of Education, 1969) also pioneered in the develop-
ment of effective techniques for delivery of educational services
to the poor. No formal evaluation was made, but findings of interest
include the low attendance at individual sessions, an average of
seven or eight persons. Child care was provided which was cus-
todial at first but increasingly educational. There was a complete
turnover of students in the 5 years reported. Participants moved,
went to work or went on for further education. As the program grew,
lessons were taken to students already enrolled in Adult Basic
Education classes, institutionalized persons, and the like.

A precursor of the present study, the Donavan evaluation (1970)
of the consumer-homemaking education program in New York State,
was hampered by lack of specific performance objectives at the local
level and general newness of the program. Donavan had expected
the evaluation to include content, teacher competency, appropriate-
ness to the lives of participants, and how well Ss learned. He
found, however, that attracting and holding the target people was
a major accomplishment and that although commonalities were presert,
"allowance must be made for the possibility that differences in
programming may be the most important consideration" (p. 2). He
remarked that current thinking on evaluation as an ongoing process
which 'buggestamodifications and new directions which can be inte-
grated into the project as it proceeds" was an orientation particu-
larly appropriate for consumer-homemaking education programs. "New
approaches are constantly instituted, then improved or discarded"

(p. 3).

Evaluative data were collected through visits to seven centers,
conferences with center staff, use of informal and formal records
of centers, summary reports for the year sent by centers to the
State Education Department, and a time sample of activities at
each center. Content areas ranked in order of scope and emphasis as
reported by centers were clothing, foods/nutrition, health and
grooming, housing, consumer economics, child development, and fam-
ily relationships. In addition to the obvious needs to strengthen
consumer skills and'improve instruction in relationships, care of
children of participants was found to be mostly custodial rather
than educational for both parent and child.

In his recommendations for the program, Donavan chose to make
suggestions for continuing evaluation of the programs rather than
commenting on the operation of individual centers. His first con-
cern was that although, clearly, objectives of the homemaking-
consumer programs would not be achieved quickly, specific objec-
tives on the local level should be established to allow concrete
met.surement of progress.



CHAPTER III

METHODOLOGY

A major difficulty of program evaluation has been, as evidenced
from the studies reviewed, hazily-stated objectives and absence of
means to measure attainment or lack of attainment of these. The
usual standardized measures such as pen and paper attitu4e scales
were not acceptable to the target population. neither are cost-
benefit studies appropriate when answers are sought to value ques-
tions inherent in low-income programs concerning, for example,
the priority to be given one age group over another, individual
achievement over community development, gratification of immediate
needs over long-term gains.

The goals of the overall program are broad and generalized,
allowing for varying program interpretations. Central to the pre-
sent evaluation is the measurement of progress toward specific
objectives, using instruments developed expressly for the study.
In this sense the study represents a pioneering effort in evalua-
tion which is non-threatening but nevertheless rigorous and objec-
tive.

Description of Sample

Ten program sites were selected by the Bureau of Home Economics,
State Education Department, as representative of fulltime adult
consumer-homemaking programs operating throughout the state at the
time of the study. Wine urban areas were selected and one rural
program, the only fulltime rural program established at that time.
Some urban school districts sponsored several adult consumer-
homemaking programs; in these instances local staff designated the
center to he studied. Because of the time required for making the
new centers operational, the first program established in each city
tended to be selected.

A sample of program participants was drawn for the present study.
Paraprofessionals employed in the 10 centers were, also studied.

Sample of Participants

Because of the variability among the 10 centers the decision
was made to include in the sample several participants from each
center instead of selecting the sample from a pool of Ss from all
centers. In this way data for individual centers could be analyzed
for program differences, as well as analyses made of the program's

-10-
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total effect. Considerations regarding time, travel and expense
involved in collecting data through interviews limited sample size
to approximately 100. Since attendance varied greatly among the
10 centers the number drawn from each center was weighted according
to participation the previous month of Ss who were new to the pro-
gram.

Of 118 new Ss randomly drawn, 100 agreed to be interviewed.
Those declining gave as reasons lack of time because of new job
or demands of family care (n=8), inability to attend future pro-
grams (n=3), moving from area (2), and illness (n=3). The reasons
for refUsal were largely corroborated by staff, and the researchers
concluded that those declining to be interviewed were neither more
hostile nor less motivated than the Ss interviewed.

Few background data specific to the Ss were collected at the
time of initial interview because of the sensitivity of the ta:get
group. The persons making up the sample were not a captive class-
room of students accustomed to testing but, rather, participants
WitaCazevoluntarily to an educational program, and usually only
after active recruitment and much reassurance from teachers and
indigenous program aides. Background data on the sample were,
therefore, gleaned from monthly teacher reports, observations of
interviewers, and a confidential Background Information form
supplied by teachers at the conclusion of the study.

One hundred and seven women and one man comprised the random
sample, 33 (30.5%) of whom were black, 23 (21.3%) Spanish-speaking,
2 Mexican-American, 1 Oriental, and the remaining 45.5% white.
Seventy-six (70%) of the Ss fell in the 21-39 year age bracket,
25 were between 40 and 65, 3 were under 21 years of age, 2 were
over 65 and no information was available for 2.

Teachers judged educational level reached to be under sixth
grade for 9 Ss and between grades 6 and 11 for 43 Ss. Forty-two
were thought to be high school graduates or the equivalent, 5 to
have received post-secondary training and 4 to hold college de-
grees. No information was available for 5 Ss.

Sixty-seven, or nearly two-thirds of the Ss, were observed to
be in normal health, 25 overweight, 4 disabled, and 8 to have such
problems as asthma, drug addiction, skin rashes, loss of teeth,
underweight or a history of repeated surgery. Since liaisons tended
to be irregular, teachers were asked to indicate family, status as
single (n=16), couple (40), one-parent (13), two-parent (27), widow
(7), and unknown (5). Additional information supplied by teachers
regarding family status were problems of an interracial couple re-
jected by both families, alcoholic husbands, and one person who had
just left on an extended honeymoon after marrying the man she'd
lived with for 15 years.

Income levels for 33 Ss were "lowest for those attending the
center" with source of income described as welfare only (n=14) or
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income from employment, Social Security or child support--all
supplemented with welfare. In 10 cases source of income was from
employment of SI spouse, or both. Fifty-four, or exactly half the
Ss, were observed to have average income for those attending the
center with the source of income employment of S (n =5) or spouse
(n=5), both working full- or parttime (m=11), employment in low-
paid jobs supplemented by welfare (n=4)y Social Security (n=4),.or
earnings from enrollment in such programs as Work Incentive or
Neighborhood Youth Corps (n=2). No information was available for
3 Ss. Seventeen Ss were judged to have higher income than most
program participants, with source of income full- or parttime
employment of S or spouse in 12 instances and unknown in 5. No
estimate Of income level, whether low, average or high, was avail-
able for 5 Se.

Ninety of the 108 Ss had children, 61 of whom were preschoolers,
93 elementary school age, 66 teenagers and 49 mature. Most of the
immature children lived at home; a few were in foster homes. Some
Ss were taring for grandchildren. Mean number of children for the
90 Ss was 2.99 with the median age at elementary level. Sixteen
Ss had no children and information was not available for 2 persons.

The profile emerging from background information on the random
sample shows the typical program participant to be a woman between
21-39 years of age, in normal health, who had completed between 6
and 11 grades of schooling. There were 3 children in the family and
probably a man, who contributed to support.

Sample of Paraprofessionals

The sample of paraprofessionals was composed of , aides

who were employed in the 10 centers at the time of the study (n=26).
Ten newly-hired aides employed in similar programs formed a compari-
son group. Aides were thought to be indigenous and inspection of
demographic data supports the assumption. Sample medians are com-
parable on such Vs as age, health, family status, and income level.
Differences occurred, however, in level of education and in racial
mix. Both experienced and new aides typically had a higher level
of education, completion of high school, than the median for the
sample of participants, completion of from 6-11 grades of schooling.
A higher percentage of aides than Ss were black (42% as contrasted
with 30.5 %) and fewer aides than Ss were Spanish- speaking (12%
vs. 21%). In both aide and S samples, approximately 46% of the
total were white.

Description of the Program

General Characteristics

Developers of fulltime adult consumer-homemaking education
programs inliew York State were encouraged to tailor programs to
local needs and to try innovative approaches-for delivering education-
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al services to the poor. Programs were required, however, to remain
within certain commonalities outlined in State-developed guidelines.
The requirement of sponsorship by a local school district or area
school Board of Cooperative Educational Services (BOLES) had to be
met. Interested agencies such as Community Action Programs (CAPS)
were represented on advisory committees but final responsibility
for programs rested with boards of education. Advisory committees
included, further, a balance of representation between concerned
professionals and program participants. Advisory committees were
expected to assist with recruitment, program planning and evalua-
tion. Programs did not offer rigidly specified courses; recom-
mended, rather, were varied offerings ranging from instruction-on-
demand on a walk-in basis to scheduled presentations by staff or
resource persons and field trips--perhaps to investigate community
services. Program offerings were directed at men as well as wo-
men. In some cases teen groups were served, upon request from the
target group. Occasionally regularly-scheduled clinics became part
of the program, perhaps conducted by Legal or Family Services.
Continuous recruitment was recommended, using word -of- mouth, tele-
phone, calendar of activities sent to a mailing list or distributed
at laundromats and supermarkets in target areas, and other tech-
niques. Depending on the size of the program, staff included
a teacher-coordinator, instructors, and paraprofessionals.who pro-
vided care for children of participants as well as performing other
duties. The project director, who assumed responsibility for
administering the program in addition to his other duties, was
usually the director of continuing education or city supervisor of
home economics.

Programs were expected to offer a flexible time schedule in-
cluding evening and weekend hours in order to serve the employed
poor as well as welfare mothers, and to remain open year round.
Prior to development community needs were surveyed to prevent over-
lapping of services and selection of convenient site. Funds were
made available for equipment, furnishings and limited renovation
so that centers, although located in dismal surroundings, were in
themselves warm and inviting.

As the programs evolved, an outreach aspect was promoted as a
means of reaching more persons, making better use of staff, and in
response to requests from community groups. In the outreach pro -
grain professional or paraprofessional staff members made educational
presentations to established community groups--perhaps supplementing
"Social Living Skills" classes which are part of Adult Basic Educa-
tion (ABE) programs, or meeting with Senior Citizens groups or
groupsrecruited by the Salvation Army, Ibero-American League, or
CAPs.--Some requests were received for occasional meetings or
short:series of sessions, but most tended to be for year-long,
regularly-scheduled services. The ustal staffing for outreach was
a home economist assisted by a general, child care-teacher aide.
Portable sewing, foods demonstration and other equipment were
transported by the teacher and her aide unless available on site.
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The guidelines directed that continuous local evaluation be
related to program and participant objectives specified in the pro-
ject proposal submitted to the State Education Department for team
review by representatives of home economics, occupational education
supervision, general continuing education and--where appropriate-,
migrant education or adult basic education. Preliminary curricular
emphases were properly planned by the advisory committee, but sub-
ject to revision in light of participants' expressed or obvious,
unspoken needs. The guidelines required submission of plans for
care of children for participants, for whom funds were available
for educational materials and nutritious snacks.

Individual Programs

Program 1 was located in a community education center in the
Eastside inner city, an area inhabited largely by low-income blacks
along with some Puerto Ricans and other minority groups. The area
suffered from the pathology so well described in any current work
on the decay of central cities: abandoned or substandard buildings,
lack of services, high crime rates, empty lots occasioned by Urban
Renewal projects not yet built, heavy traffic, lack of environ-
mental beauty. In addition to the walk-in center the program con-
ducted, through a fulltime staff, an extensive outreach operation.
Regularly-scheduled classes were held in neighborhood schools and
community centers serving the south and east portions of the city.
Finding space which met Board of Education approval was difficult.
Although requests had been received from the Municipal Housing
Authority and Model Cities Agency for assistance for tenants of
low- income housing, meeting rooms of housing projects were not
approved by the Board as suitable facilities. Classes met, there-
fore, in whatever space could be found in neighborhood schools,
from storerooms to temporarily vacated gymnasium's.

Facilities f6r the fulltime program were located in a communi-
ty education center that had been fashioned from a former neigh-
borhood shopping plaza. The spacious and attractive quarters were
well-equipped for instruction in all phases of home economics,
including child care for participants. The walk-in center staff
of Program 1 included a fulltime home economist, a teacher's aide
highly skilled in clothing construction, and a child care aide.
A parttime home economist assisted with Saturday teen classes and
with same of the evening programs, held four days a week. The
walk -in center was closed Monday mornings and Fridays after noon,
as staff adjusted their schedules to meet demands of greatest
participation and teachers' 30-hour work week. The outreach pro-
gram was staffed by a fulltime home economist and combination teacher-
child-care aide. At the beginning of the study a home economist-
coordinator assisted with planning, teaching and--in particular- -
coordination with other agencies. When she resigned, however, the
position was not filled. The program was supervised by a Board of
Education administrator responsible for federally - funded home
economics, including occupational education. at the secondary level.
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Program 2 was located in the community meeting rooms of a
public housing unit, one of a large complex of high-rise build-
ings. The project was located in the midst of a target area in-
habited by black and Spanish-speaking families who were described
by the project director as experiencing difficulties earning a
living, managing what income they had, functioning in a complex
consumer market, and taking advantage of public special services
related to health and education. The inhabitants of the project
were characterized as "unreachable," "multi-problem" families lack-
ing motivation and exhibiting general inability to cope with home
and family life. Of special concern to the housing authority
was apparent lack of interest in maintaining the premises and
unacceptable housekeeping practices.

The larger neighborhood replicated the congestion of the
project. Nearby streets were crammed with small shops, many bear-
ing signs in Spanish, and narrow sidewalks tended to be crowded
with pedestrians. Spaces of lawn among the many buildings in the
housing complex encouraged thoughts of a pleasant stroll. However,
researchers were warned against venturing beyond the immediate
limits of the center, certainly unless accompanied by a member
of the local staff.

Facilities were equipped for food demonstration, sewing and
other home economics subject areas, but child care for participants
was not approved in the months of the present study. Two fulltime
staffs of home economist and two aides, most of wham were bilin-
gual, were required to maintain the center schedule of six day a
week operation, including evening classes. Outreach activities
were also conducted from the center. Program 2, one of eight
programs in the major city, was supervised by a fulltime project
director--a home economics educator--asoisted by three home econom-
ists who also developed curriculum.

Program 3 was located in a storefront in the inner-city
Puerto Rican community. In addition to general problems of poverty
newly-arrived Puerto Ricans suffered from the language barrier
as well as tending to have many. dependents. The storefront was
one of a cluster of small shops, which provided security for
equipment and staff. The owner of the building conducted a res-
taurant next door and was immediately available in case of
emergency.

,
Program 3 had an approach unique among the 10 centers in the

sample. The survey of community needs had shown that the major
emphasis of the program should be consumer education, to prevent
overlap of services by other agencies. Instruction was mostly
carried into target peoplOs homes by teams of aides or home
economist-aide, using bilingual visuals developed according to
recommendations of the indigenous, aides. In addition todoor-
to-door home visits "parties" were'held in homes for families and
neighbors at which conser education lessons were given by the
aides, who also provided simple refreshments. Outreach presenta-



tions were taken also to groups recruited by interested* agencies.
Success with outreach, pioneered in Program 3, led to the incor-
poration of this important aspect into other consumer- homemaking
programs.

The storefront facilities, equipped similarly to other cen-
ters, were used periodically for "Mothers' Club" meetings, furni-
ture restoration sessions for neighborhood men, referral, and
individual counseling. A fulltime coordinator supervised the three
sorefront-outreach programs serving the city under overall direc-
tion of the city supervisor of home economics. Early in the study
each storefront center was staffed by a home economist and two aides.
Later, since security measures required community work by teams
rather than individuals, a third aide was funded to allow two teams
to work in each sector.

Program 4 was centered in an attractive, well-equipped relocat-
able classroom located in a small.,park-like complex of similar
buildings housing prekindergarteeprograms. The village itself was
a one mile square Long Island community. There was no industry,
only small businesses in the heavily-populated area. The popula-
tion at the time of the study was composed of poor transients as
well as more-stable low and middle-income groups, most of whom
were black. The median income was reported in the mid-60s as $5,000
and dropping as middle-income families moved out and a large influx
of low-income families moved in. Health statistics, high propor-
tion of families on welfare, and number-of adults with low education-
al level were pointed to as further indicators of poverty.

The center was staffed with a home economist, teak:1,5m aide
skilled in sewing techniques, and child care aide. The schedule was
limited to a 9:00 to 3:00 pattern five days a week. There were
few evening or outreach programs. Overall, at the time of the
study, supervision seemed to be sporadic and divided among several,
administrators.

Program 5 was part of a community education center serving
census tracts described by the Community Welfare Council as hav-
ing undesirable physical and social environment, poor and inade-
quate housing, and evidence of excessive family breakdown. With-
in the area of concern were found the largest number of welfare
families and other low-income persons in the city, including a
large segment of the black community. The center was also asked
to serve a low- income housing project outside the immediate tar-
get area.

The exceptional facilities of Program 5, located in a former
schnol, included a large living center-foods laboratory, sewing
room, and two child care areas--one spacious room for preschool
and older children and another for infant-toddlers, The center
was attractive and inviting despite its location on the third
floor. Facilities for physical fitness sessions and additional
space for refinishing-upholstery classes were available When needed.
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Major activities at the center were set mornings five days a
week with afternoons reserved mostly for sewing projects, and
evening classes twice weekly. Outreach activities, at the begin-
ning of the study, were largely directed at supplementing the
training of students enrolled in other adult education classes
conducted in the community center. Outx.aach activities beyond
the center gained momentum as the study progressed.

The program, under direct supervision of the city supervisor
of home economics, was imaginatively staffed by one full- and
three parttime home economists. Child care was the province of
two highly-trained paraprofessionals. Infants and toddlers were
cared for by a licensed practical nurse, who also taught sessions
to adults on first aid and home nursing. The preschool teacher
held a two-year degree in nurery education. The staff also
included teacher aides. Program 5, because of the excellence of
the walk-in facility, attemptee to serve other than the immediate
area of the city through outreach and encouragement--including pro-
vision of transportation - -of Ss to attend center activities.

Program 6 operated a mobile classroom from a BOCES office,
the area school serving a county in the officially designated
Appalachia region. The mobile unit was specially equipped for
consumer- homemaking classes, including a child care area. The
chief.target of the program was the group of white, rural nonfarm
residents who made up a large proportion of the poor in the county.
Migrant workers, resettled migrants, and low-income persons--.
mostly white--in villages and small cities of the county also
were part of the target population. The county, beautiful in
topography and natural assets, was suffering further from decline
of local industry in the face of the general, economic depression.
Added to the chronic distress were the disastrous effects, toward
the end of the study, of the great flood caused by Hurricanes Agnes.

The program was staffed by a home economist assisted by a
teacher aide and the bus driver,' who taught occasional sessions and
supervised children of participants. The driver also, in addition
to manouevering the mobile classroom into position near public
buildings or churches in the small communities served, transported
Ss to and from the classroom in a second, smaller vehicle.

Since the staff directed their efforts largely at isolated
'rural residents, much time was spent .recruiting participants.
Sessions were usually held in the morning in one area and the
afternoon In a second location. Areas were served in this fashion
once a week for several months and then the program moved on to
.other areas. Rare outreach presentations were made to organized
groups such as Evalior citizens in a housing project in one Of.the
county's larger communities. The staff were largely autonomous
with limited supervision by a BOCES official.

Program 7 was located in a "T-House," a second floor flat of.
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a two-family home in a neighborhood charadterized by the project
director as populated with families having substandard housing,
equipment.and furnishings and only limited funds for food, clothing
and other essentials. Inadequate consumer information and undesir-
able consumer practices were deficiencies uncovere in the com-
munity survey of needs. The T-Rouse, with T standing for "Train-
ing, trusting, trying--it's Terrific," was staffed with a home
economist assisted by a child care aide and teacher aide. A
fulltime coordinator directed activities at the four T-Houses ser-
ving the quadrants of the city and an extensive outreach program,
with separate staff, serving the total city. Outreach activities
included regularly-scheduled classes for enrollees of ABE and MDT
programs. The city supervisor of home economics provided overall
supervision, with strong support from top administrators in the
school system. 'T-House sessions were held five days a week from
9:00 to 5:00 with evening sessions twice weekly. Occasional
special Saturday classes were held in reupholstery and the like,
as demand warranted.

Program 8 operated from an apartment in a public housing unit
located in a neighborhood where 70% of the total population met the
criteria used by Title I, Elementary and Secondary Education Act,
and OEO to determine target areas for thAr programs. The pro-
file of the county, with respect to OEO surveys, ranked it in the
top 11%f the counties in the United States needing service-type
programs. The immediate neighborhood of the center was Character-
ized by substandard housing and high rise public housing. Living
conditions in the high rise project were difficult because of lack
of privacy, actual physical isaation due to highway and bridge
construction, lack of outdoor facilities of any kind, and the
demeaning and proverbial shabby hallways and pervasive odors.

In addition to the small two-bedroom project apartment, a
storeroom provided space for child care of Ss. Later in the study
the teacher persuaded the Authority to provide a second apartment
to be.devoted to child care and the storeroom was converted to use
for physidal fitness classes, furniture restoration, office space
and a private area for individual counseling. The center was
staffed with a home economist, foods instruction aide,
construction aide, two child care aides and a fUlltime recruiter.
Later in the study a second home economist was added to facilitate
evening classes and a city-wide outreach program, particularly in
housing projects not being served. Overall supervision was pro-
vided by the city supervisor of home economics, who was respon-
sible also for a similar consumer-homemaking program in a housing
project in another area of the city.

Pro am was part of a center for adult education serving an
entire county contiguous with New York City. The school itself
was located within the boundaries of an area identified by the
Urban Renewal Agency as high density, low-income. Facilities
consisted of a single large room equipped for instruction in sew-
ing, a small kitchen and storeroom. Child care was not provided.
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Staff included a parttime project director, parttime home economist,
fulltime professional dressmaker - instructor, and two.parttime re-
source persons highly skilled in reupholstery or macrame and simi-
lar crafts. The program operated five days a week with four evening
sessions. A second consumer-homemaking program in the city was
located in a low-income housing project.

Program 10 was located in a basement room of a junior high
school in the 'Hollow," an identified core target area with a pop-
ulation of blacks, Puerto Ricans, and people from Slavic countries.
Potential participants were described as needing constant reas-
surance and encouragement, to have strong religious feelings, as
tending to be defensive and apathetic. The attractive large room
which housed the program became as congested at times as the down-
state city it served. The program was staffed by three parttime
home economists and a bilingual aide. The city supervisor of home
economics provided overall supervision of the Hollow program,
as well as a second consumer- homemaking program later developed
in another section of the city as part of an ABE center. SCheduling
was limited in the Hollow program since, for security reasons, the
sessions could only be held When the junior high classes were.
Repeated efforts at outreach were made by center staff but with
little success, during the study, because of defensiveness of other
agencies in the area.

Identifying Objectives of the Program.

Development of Bank of Objectives

Prior to the present. study the exploratory Donavan study
(1970) determined the need for local specific objectives and for
flexible measures in the face of rapid evolvement of programs as
new approaches were tried, then improved or discarded.

Determining specific objectives for each program posed a prob-
lem because of the requirement that participants plan the program,
resulting in varying priorities. Further, local school personnel- -
in development of proposals for project funding -- sometimes had
limited expertise in writing objectives in behavioral terms. In
order to provide the flexibility necessary, an extensive bank of
objectives was developed from which a teacher could select those
which answered the needs of the Ss in her program. In this way
the teacher was spared the time-consuming task of writing objec-
tives, but she was able to use the objectives in her program plan-
ning and could provide the information needed for the program
evaluation.

Objectives can be stated in several ways, depending on the
purposes for which they are intended. For the use described here,
an approach outlined by Oronlund (1970) seemed most suitable.
He suggests asing two typet or levels of objectives: (1) General
Instructional Objectives, which are broad goals a program might
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work toward, and (2) Specific Learning Outcomes, which are samples
of types of behaviors that would provide evidence of attainment
of the general objectives.

A set of 29 General Instructional Objectives and 131 Specific
Learning Outcomes were developed, comprised of objectives from the
8 areas of home economics identified by the Bureau of Home :Econ-
omics as child development, family economics, housing, equipment
and fUrnishings, relationships of the individval and family, fam-
ily and community health, food and nutrition, textiles and clothing,
and management of personal and family resources.

The set of possible objectives was developed through:
(a) Consultation with teachers in the 10 centers concerning

behavioral changes they were trying to effect,
(b) Observations of programs by researchers,
c) Examination of the objectives established in the 1968 Amend-

ments to the Vocational Education Act and in the New York
State Plan,

(d) Survey of literature concerning the needs of the target
population,

(e) Referring to home economics curriculum guides from several
states, home economics textbooks, and other sources of subject
matter information,

(f) Detailed analysis of records completed by the teachers through-
out the previous year regarding program offerings,

(g) Study of broad objectives outlined in proposals submitted by
local programs to the State Education Department for funding
during FY 1972.

The set of objectives was then given to a panel of experts,
consisting of one or more university professors representing each
of the eight areas of home economics, in order to assess (1) the
importance of each objective for the target population, (2) the
likelihood of observable progress occuring toward each objective,
(3) clarity of wording, (1) the extent to which the General
Instructional Objectives seemed to. focus attention on the impor-
tant aspects of each area of home economics, and (5) the extent
to which the Specific Learning Outcomes provided a representative
sampling of evidence for each General Instructional Objective.
In addition to the eight subject-matter specialists, five teacher
educators were also asked to respond to the above questions.

Revisions were made in the objectives to incorporate the
suggestions of panel members. The next step in the development
process was to send the objectives to teachers, aides, and advisory
committee members .(some of whOm were members of the target pop-
ulation) in each of the centers for indications of their accepta-
bility, and for inclusion of any objectives they felt had been
omitted. Following this a final revision was made and the set of
objectives was referred to the Bureau of Home Economics for
acceptance in terms of carrying (Jut the intent of the Vocational
Education Act Amendments and the New York State Plan.
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The completed bank of objectives included 33 General In-
structional Objectives and 135'Specific Learning Outcomes (See
Appendix). Table 1 illustrates the distribution of the Specific
Learning Outcomes across the areas of home economics.

TABLE 1

Distribution of Specific Learning Outcomes for

Eight Areas of Home Economics

Area of Home Economics
Number of Specific Percent
Learning Outcomes of Total

Child development
Family economics
Housing, equipment and furnishings
Relationships of individual & family
Family & community health
Food & nutrition
Textiles & clothing
Management of personal & family

resources
Totals

21
29
12

9
18
29
13

135

16
21

9
7

13
21

10

3

Acceptance of Objectives by Teachers and Aides

Table 2 presents a list of the broad objectives as well as
indications of how many teachers and aides felt Ss in their cen-
ters needed help achieving the different objectives.' The figures
are based on responses from a total. of 13 teachers and 16 aides.
Percentages for each broad objective are given for teachers and
aides separately in the first two columns and in the third column
the two are combined.

It should be noted that each teacher (or Bide) was asked to
consider each objective on the basia of whether a majority of her
Ss needed help with that objective. Eleven of the 13 teachers
commented that every objective was needed by at least one of her
participants. Six of the 33 broad objectives were rated by all
13 teachers as cries with which the majority of their participants
needed help. Three of these objectives were in the area of
consumer economics and three were in child development. Responses
to other objectives ranged from 55-93 percent acceptance based on
teacher judgments of Ss' needs. Agreement between teacher and
aide response was foulld for most areas of home economics. The
differences in importance given to the areas of clothing and foods
is noteworthy. To each of these skill-oriented areas the aides
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assigned more importance than did the teacher. The lowest de-
gree of acceptance by the aides was in the relationships area,
while the lowest acceptance by teachers was found in health.

TABLE 2

Percentages of Teachers and Aides

Accepting Broad Objectives as Relevant for Ss

T. A.
(n413) (n=16) Combined Objectives

Health
85 81 83 Uses preventive measures helpful in

maintaining good health
55 63 59 Recognizes common signs of illness
62 87 75 Knows how to handle common health

problems and emergencies
86 80 83 Knows sources of information and help

for health problems
92 93 93 Recognizes practices conducive to men-

tal health

Consumer Economics
100 87 93 Uses sound consumer practices
100 88 93 Recognizes the importance of planning

how money is to be spent

93 83 38 Understands wise use of credit
69 83 77 Knows some ways to get the most food

value for her money
75 67 70 Understands factors to consider in

buying clothing
100 86 92 Knows guidelines for selecting furni-

ture and equipment

Clothing and Textiles.
69 94 83 Demonstrates skill in clothing con-

struction techniques
85 93 89 Uses effective techniques in caring for

clothing
86 87 86 Knows how to perform clothing repair

techniques

Relationships of Individual and papal
73 57 65 Recognizes needs of family members
85 73 79 Develops own abilities and broadens

interests
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TABLE 2 continued

T.

(n=13)
A.

(n=16) Combined

71 75 73

93 82 87

85 87 86

73 92 83

83 79 81

92 70 83

86 93 89

85 93 89

86 93 90

57 80 69

86 89 88

92 94 93
100 93 96

100 100 100

85 75 79

100 86 92

75 75 75

Objectives

Management of Personal and Family
Resources
Knows community resources that are
available
Recognizes ways to increase human
resources available such as energy,
skills,. knowledge

Housing, Equipment and Furnishings
Recognizes ways both individuals and
groups can work to improve living
conditions
Recognizes mechanisms available for
resolving tenan-landlord disputes
Knows how to perform tasks involved in
improvement or maintenance of a home
and its furnishings
Knows how to select and use equipment
to save time and energy

Foods and Nutrition
Realizes that the body needs nutrients,
rather than specific foods, and that
the basic four food group plan is a
way to help people choose food so
all needed nutrients are provided
Applies knowledge of nutrition to
meal planning and preparation
Applies knowledge of nutrition to per-
sonal eating habits
Realizes the relationship of caloric
intake to weight gain
Realizes the importance of helping
children develop food habits that are
nutritionally sound

Child Development
Helps child develop a sense of competence
Recognizes ways to help children better
understand the world around them
Understands that a child's behavior is
mood
Realizes the importance of play as a
way children learn
Uses positive or constructive guidance
techniques with children
Recognizes the importance of education
for her children
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When the mean percentage of acceptance of objectives by
teachers and aides was calculated, according to subject area,
child development objedtives received the highest percentage of
acceptance, while the area of family relationships received the
lowest (Table 3). The three areas, clothing, foods, and consumer
economics were accepted Almost equally, although teachers ranked
consumer economics higher than did aides.

TABLE 3

Ratings by Teachers and Aides of Appropriateness

of Performance Objectives for Program Participants

Subject Area Teachers Aides Combined Rank for Area

Clothing 80 91 86 2
Child Development 92 87 89 1
Foods & Nutrition 80 90 85 4
Health 76 81 79 7
Housing 83 82 83 5

_Consumer Economics 89.5 82 85.5 3
Management 82 78.5 8o 6
Relationships 79 65 72 8

Although all persons responding to the objectives were asked
to write in any additional objectives they felt should die added,
very few teachers or aides did so. The additional objectives given
were:

Area Ob ective
Relationships Recognizes personal assets and self-worth
Foods & Nutrition Realizes the necessity of good atmosphere at

meal times conducive to better eating and
better digestion

Clothing & Textiles Recognizes when sewing is a saving and when it
is not

Child Development Strives to attain a sense of personal worth
in order to help children develop a sense of
values
Understands the true meaning of discipline
and can differentiate between constructive
and non-constructive means

As has been shown, the bank of objectives, while helpful in
identifying program objectives, did not encompass all objectives, of
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the program. The bank of objectives included only a sampling of
the universe of possible performance objectives and those were
mostly cognitive in nature, in keeping with their major function:
to provide a basis for validity of instruments measuring progress
toward cognitive objectives. In addition to the bank of objec-
tives related to participant understanding and application of
consumer education and homemaking concepts, program objectives
included: attitude of acceptance of the program and readiness to
learn, provision of a relevant and creative program including in-
put from the Ss, enhancement of attendance of the true target pop--
ulation, close cooperation with neighborhood agencies in delivery
of services to the poor, and development of staff to better serve
the target group.

Collection of Data

praram Participants

The greatest challenge of the study was collecting evaluative
data in non-threatening ways. The very real danger existed that
evaluation could destroy the fledgling programs, whose participants
were difficult to recruit at best and for whom anonymity was safety.
Researchers concluded that participants would reject lengthy pen
and paper achievement tests and, even, simple attitude scales of
the type developed by researchers in similar studies (Nelson &
Jacoby, 1967, 1968). The idea of extensive home visits to observe
application of consumer - homemaking concepts was discarded because
of implied threat to Ss, time and costs involved, and possible dan-
ger for researchers.

Major evaluation techniques finally arrived at were use of
interviews, systematic observation of program, descriptive rating
scales, and recording of critical incidents by both local program
and research staff. In addition, comprehensive records of attendance,
resources, program content, and the like were kept by local staff.
The all-inclusive records kept by the centers were of particular
importance since they formed a major part of the analysis of par-
ticipant achievement.

The research design was a pre- and posttest pattern using pro-
gram dropouts as comparison group. Eight months prior to the major
study the research team made a series of six 2-day visits to the
10 centers to observe programs and interview staff. During this
period, also, performance objectives were specified and instru-
ments developed. During the major study, planned to include
October 1971 through June 1972, members of the research team con-
tinued random, unannounced visits to the 10 centers during which
systematic observations were made. Completion of the eight 2-day
visits made to each center during the major study was delayed by
the greater amount of time needed then anticipated to locate the
random sample both for pre- and post-interviews; unexpected
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closings of centers prior to June 30 due to stringent budget
cutbacks occasioned by uncertainties resulting from the Presiden-
tial veto of the appropriations bill; and some fruitless visits
made by research staff, only to discover the center unexpectedly
closed. Flood waters in late June caused delays also in coMpleting
visits to the rural center. A few visits were made, therefore,
in late August or early fall, to complete the planned observations
and to interview teachers and other staff on their attitude toward
the program. Records supplied by local programs, however, cover
only the treatment period.

Paraprofessional Staff

Since paraprofessionals were indigenous to the target popula-
tion evaluation of the impact of the consumer-homemaking program
on those so employed by it followed patterns similar to evaluation
of the impact upon program participants. Major differences were
inclusion of a pen and paper attitude scale and use of posttest
measures only. Newly-employed aides (n=10) formed a comparison
group for the 26 experienced aides in the study.
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Development of Instruments

Instruments for measuring progress toward objectives of the
study were refined from earlier research or developed expressly
for this study. Copies of instruments can be found in the
Appendix.

Measures Related to Participant Progress

Participant Interview Schedule--a 53-item schedule designed
to measure understanding of consumer education and homemaking con-.

cepts. The schedule was introduced at the pretest administration
with questions regarding background and interests of Ss and was
supplemented at the posttest administration with attitudinal ques-
tions to assess acceptance of the program by the Ss being inter-
viewed. The schedule is accompanied by a scoring manual.

Consumer - Homemaking Descriptive Rating Scale--a 45-item scale
developed to provide a measure of personal development, as observed
by professional staff at the centers, and of homemaking and con-
sumer skills. Preratings were made by the local teacher, warned
to ensure that the S was not aware of the evaluation, in January- -
after she had an opportunity to observe the S in a variety of sit-
uations. Postratings were completed in late June.

Record of Critical Incidents--a color-coded form for use by
both research and local staff to record name of S involved, date;
description of the incident, plans for followup, and specific
change resulting from the incident.

Measures Related to Attitude and Proficiency of Professional Staff

Observation Records--forms for use by research team for listing
evidence of Ss' understanding or application of consumer education
and homemaking concepts, teachable moments utilized or passed by,
objectives for the day and preparation made, instructional methods
used and audience response, number and general activities of Ss,
and quality of child care. The Record of Critical Incidents form
and Outreach Program Evaluation sheet, two measures used also by
local staff, were part of the observation record. An auxiliary
form, the Overall Impressions for 2-Day Visit questionnaire, com-
pleted the observation records used by research staff during ran-
dom visits.

Teacher Interview Schedule--a 46-item interview schedule used
at the conclusion of the study to obtain information from profes-
sional staff regarding program facets, training and experience,
and teacher attitudes toward the program. The sCiedule was a
revision of a feedback interview administered earlier in the study.

Resource Record - -color -coded form for recording by teachers of
all resources used such as guest speaker or movie, attendance and
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student-teacher reactions.

Daily Programcolor-coded form prepared for teacher use, for
indicating richness of program offerings through record of variety
of activities; person in charge, and number of people participating
in each facet of the day's program.

Measures Related to Attitude and Proficiency of Paraprofessional
Staff

Aide Interview /Questionnaire - -a 17-item schedule developed to
provide information from paraprofessional staff regarding respon-
sibilities, aspirations, background and experience, and attitudes
toward the program. Sch7.dule was administered as an interview to
aides still employed in the centers at the conclusion of the study.
A 'slightly revised version was administered as a questionnaire to
aides who had left the program.

Rating Scale for Evaluation of Paraprofessionals- -a 41-item
scale for judging the work performance of paraprofessionals employed
in the consumer-homemaking program. Four phases are represented
on the scale: personal qualities, record-keeping ability, recruit-
ing skills, and job persistence.

Attitude toward Paraprofessional Jobs in Human Services - -a
50-item Likert-type scale designed to assess positive and negative
attitudes toward jobs as aides in the consumer-homemaking program.

Measures for Collecting Information on Processes and Facilities

Attendance Register--forms for daily detailing and monthly
summary of absolute number of Ss served, regularity of attendance,
and activities pursued by each S.

Child Care Record - -color -coded form for use by local staff to
record number of children in attendance each day, ages, and foods
served them.

Recruiter Record--a color-coded form for use by local staff in
reporting activities carried on each day to recruit participants
and results of the contact.

Inventory of Facilities and Equipment -- inventory of large and
small equipment found in the center, instructional supplies, and
resource materials.

Background Information Sheet--form for obtaining background in-
formation from the teacher on observed age, income, education,
health, and family status of Ss and paraprofessionals, The form
for paraprofessionals also included information regarding prior work
experience.
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Development of the Participant Interview Schedule

A structured interview schedule consisting mainly of focused-
response type questions was designed to provide for knowledge,
attitude, predicted-behavior, and reported-behavior responses cover-
ing the eight areas of home economics. The majority of the know-
ledge questions asked for opiniond, in order to seem less threaten-
ing to Ss. Predicted-behavior type questions were used in sit-
uations where asking about actual behavior might seem to be an
invasion of privacy.

Steps in development included:

1. Possible interview questions were drawn up to assess chan-
ges in relation to the 135 Specific Learning Outcomes identified in
the bank of objectives. The panel of experts described earlier was
again consulted regarding the adequacy of evidence which would be
gleaned by each question. Items which were judged not to be valid
indicators of the Specific Learning Outcome of concern were elim-
inated or revised until accepted by a majority of panel members.

2. Intervievrquestions were administered to three participants
in two Centers not included in the research sample to clarify
vocabulary, determine Ss' reactions to questions and experiment with
different orderings of questions. The respondents were asked to
identify questions they felt were confUsing or too personal. Tape
recordings were made of the exploratory interviews to permit sub-
sequent analysis of responses to see if each would provide enough
information to determine whether or not the respondent had achieved
the objective in question.

3. When all interviewees expressed concern about the length
of the interview session, queStions were eliminated and subsequent
pretesting done until interview was shortened to an hour's length.
The number of Specific Learning Outcomes being measured was thus
lessened. Fowever, the approximate weighting --arrived at through
consultation with.the panel of experts and with program staff- -
was maintained for the different areas of home economics. Several
questions were rewritten to simplify vocabulary and questions were
re-ordered for smooth flow. A few questions thought to be too
personal were eliminated or changed to a position toward the end of
the interview schedule,'on the assumption that better rapport would
have been established at a later point. During pretests women were
found to enjoy being interviewed, making such comments as, "It's
nice to have someone pay attention to your opinions."

4. Reliability of the interview was analyzed through assess-
ment of the stability of Ss' responses over time and appraisal of
internal consistency using the analysis of variance technique .
A further, major contribution to reliability of the Participant
Interview Schedule was made by the development of a scoring manual,
described in a later section.'
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Develo ent of Scale for Ratin: Consumer and Homemaking Skill

Steps involved in development of the Consumer-Homemaking De-
scriptivt, Rating Scale were:

1. A rough draft of a 5-interval scale was drawn up in which
three levels of performance were described in detail. Level One
cites btLaviors thought to indicate that S is in need of much help
and in danger of being overwhelmed by the well-documented problems
of poverty. Level Three describes behavior suggesting S is
coping with the demands of his life, while still needing scene
help. Level Five details behaviors thought to be typical of Ss
comfortable in the cultural and economic mainstream of society.
Levels Two and Four are not spelled out but provide additional
intervals for rating Ss. Sources of items were largely critical
incidents observed by teachers or research staff, supplemented with
information from the literature review and reports by professional
and paraprofessional staff made at the end of the preliminary year
of study.

2. A copy of the tentative scale was sent to each project
director along with a cover letter which solicited, staff opinions
on appropriateness and feasibility of use of the scale. They were
also asked to indicate items related to characteristics of Ss but
not readily observable. Since responses were generally favorable
(reservations are recorded in Chapter IV) developmental work on the
rating scale proceeded.

3. The original scale was revised to reflect comments and
criticism of local staff.

4. The revised scale was taken to two consumer- homemaking
education centers Where the researcher and total professional and
paraprofessional staff discussed and further revised the scale,
item by item. These lengthy sessions served, in addition to further
refining the scale, to insure that--prior to the interrater
reliability check--all raters would be working from the same frame
of reference.

5. An interrater reliability check was made, with 3 center
staffs participating. Ten judges rated 14 participants well-
known to the 7 professionals and 3 paraprofessionals contributing
to the reliability check.

Develo ent of Scale for Rating Paraprofessional Skills

Steps in the development of the Rating Scale for Evaluation of
Paraprofessionals included:

1. A first draft of a 5-interval cumulative scale was pre-
pared which consisted of three phases concerned with performanr::
elements: personal qualities, record-keeping and recruiting
skills. A fourth phase, job persistence, was added to the scale
for ease in data collection and does not contribute to the rating
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of job performance but is scored separately. Level One describes aide
behavior that indicates a need for constant supervision and much
improvement in performance. Level Three suggests that the aide
is performing adequately in the position but requires some super-
vision and encouragement. Level Five describes responsible and
independent performance. Items were selected from job descriptions,
responses of teachers and aides to an open-end questionnaire, obser-
vation data, and the literature.

2. A table of specificationz wrAs developed which weighted
items assigned to each phase.

3. The tentative scale was sent for review to a panel which
included all teachers in the 10 centers, program directors, and
experts in the fields of evaluation and paraprofessional careers.

4. The instrument was revised to incorporate recommendations
of the judges.

5. The revised, 41-item scale was pretested at seven centers
and analyses made of interrater reliability, stability over time,
and item discrimination.

Determining Quality of Instruments

Validity

Content validity of the bank of objectives was established
through initial consultation with field personnel and review of
observation data and the literature concerning needs of the target
pnpulatitin, and submission for approval to a panel of experts
composed of subject matter specialists at Cornell University and
to local staff.

Content validity of the Participant Interview Schedule was
based on the development of items expressly related to the specific
performance objectives and to general objectives of the project
relating to acceptance of the program by participants. Content
validity :of the Consumer - Homemaking Descriptive Rating Scale was
based on the'performance objectives, CriticalIncidents observed
by field staff and researchers, reports made by field staff to
the Bureau of Home Economics and Cornell research team, review of
literature, and submission for approval to the 10 project direc-
tors inthe sample.

Content validity of the Rating Scale for Evaluation of Para-
professionals was based on review of literature, job descriptions,
'responses of teachers and aides'to-anopen-end questionnaire re-
garding qualities important for an aide to posses's, observation-in
the field, and'a table of specifications. Validity of the para-
profebsional attitude scale, deVeloped in earlier researe. tJacobY,
1966; Stthlmillet, 1973), was based on a table of specificu!jons
and review by a'panel of expertsemployer/trainers of paraprofes-
sionals. Validity of additional instruments developed for the
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evaluation--such as observation sheets, program resource records,
Teacher Interview Schedule--is based on objectives of the study.

Reliabilitz

The Participant Interview Schedule was pretested on several
Ss similar to but not part of the random sample to determine
clarity of questions and length of time required for the inter-
view. The schedule was shortened to prevent undue frustration
and fatigue. To establish stability over time 10 women were
randomly selected from those present on the prescribed day in four
different centers having representative populations. The 10
women were each asked to respond to the interview questions to
help determine whether items were clear and easy to understand.
The questions were then read by the interviewer from 3" by 5"
index cards and responses recorded. Approximately two weeks la-
ter the same women were asked to answer the same questions. They
were given the same explanation of the purpose of the interview.
For this administration the questions were read by the interviewer
from a booklet of 82" by lli" paper to minimize recognition and
effertb to make second responses consistent with first replies.
A product - moment correlation of scores from the two administrations
was made to indicate the interview schedule's reliability over time.

An analysis of variance method was used to estimate the internal
consistency of the interview; i.e., the consistency with which
respondents answered different items within the interview schedule.
The resulting reliability coefficients are reported in Chapter IV.

The use of open-ended questions, more valid and presumably
less threatening to the Ss, presupposes the problem of quantify-
ing responses in an objective way. A scoring manual was developed
which provided rating scales to be used for consistent scoring
of those questions on which responses differed widely. A second
analytical method of scoring was adapted for other interview items.

Following the procedure suggested by Havighurst (1970) 32
rating scales were developed, each of which refers to a question or
set of questions designed to measure a specific objective. A
5-point scale was used, with three of the scale points, levels five,
three, and one, described. Scores of four and two could also
be assigned when a response was judged to fall between two of the
described intervals. For further clarification examples oZ
responses were often given for each of the three levels described
in the rating scales. (See Appendix.)

The methods used in developing the rating scales were:

1. One pretest interview was randomly selected from the fol-
der of interviews for each of the 10 centers, and one posttest
interview was similarly selected. Posttest interviews were in-
cluded in the development of the scaledescriptions so that pro-
vision would be made for the presumably higher quality answers
respondents would be able to give after their involvement in
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the program. Responses from these 20 :mterviews provided the basis
for initial construction of the scales.

2. Each separate rating scale was developed by first reading
through all 20 responses given for the question or question sets
related to the, one objective being measured. Then responses
were separated into three categories according to quality: very
good, average, and poor.

3. Responses in the "very good" group were re-read and further
divided according to quality. The highest quality answers were
then used in writing the description for the scale level worth five
points, and some specific examples of worthy responses were recorded.

4. Descriptions of the scale levels one and three were written
in a similar fashion, re-reading the responses in the "average" and
"poor" categorizis, subdividing each group by quality of response,
and selecting corollary examples.

5. A trial administration of the scales was made, using
another sample df 20 interviews, again randomly selected from each
center.

6. Revisions were made in the scales where necessary; e.g.,
in some cases the responses in the second 20 interviews were of
higher quality than those from the first set, so that adjustments
in level five descriptions had to be made.

7. Application of the rating scales to another set of 20
interviews led to no further revision. Because of the extremely
time-consuming nature of the development process the decision was
made, should actual use of the rating scales in scoring the inter-
views uncover a need for more refinement, to re-score all inter-
'views tallied prior to the revision on the refined items-only.
(Revision and re-scoring were later found to be necessary for only
three items.)

8. Two additional judges independently scored five interviews
randomly selected. Scores were compared and where disagreement
occurred the ratings were discussed in an attempt to resolve the
differences and to eliminate ambiguities in the rating system.
These discussions resulted in further revisions in the rating scales
themselves and in the directions for scoring. The revised items
were applied to different-interviews by the three persons and
results again compared, repeating this procedure until consistent
results were obtained by all scorers.

For those interview questions not scored by means of rating
scales an appraisal method described by Ahmann and Glock (1969)
was used. The method involves writing out a perfect response to
each question, and then analyzing each answer to identify its
component parts.



In addition to use of clear definitions of the various scale posi-
tions, concrete illustrations of responses characteristic of
different scale levels, comparison of scores assigned by two dif-
ferent people or by the same person at two different timesr other
procedures used to reduce bias were removal of identifying marks
on the interviews so that the. scorer did not know which S she was
rating, or the center attended. Scoring of any one item was
completed on all interviews before going on to another item. A
further effort made to eliminate bias was to mix the pre- and
post-interviews together for the scoring procedure, so there. would
be no chance of being more generous in assigning posttest scores.

The interview schedule includes questions which attempt to
measure progress toward 53 specific objectives. In some instances
one question is used to measure one objective; in other cases two
or more questions are asked in reference to one objective. It

was decided that scoring would be done on the basis of the number
of objectives, rather than the number of questions. Thus, regard-
less of the number of questions asked concerning any one objective,
the total score possible for that objective would be five points.
The objectives were all given equal weighting, making a total
score of 265 possible for the complete interview. Total scores
were reported as percentage scores, however, due to the inclusion
of some questions in the interviewrwhich were not applicable to
all. For example, a question regarding dental care for children
was asked only those respondents who had children living at home.
The percentage score was calculated by simply dividing the number
of points a person actually received by the number of points he
could possibly have received from the number of questions he bad
been asked. The highest score on the pretest interview was
78.11 percent; the lowest was 32.94 percent. The range of scores
-3n the posttest was 41.90-78.11 percent.

In a final assessment of the consistency of the scores assigned
when different people used the scoring manual, 3 people were asked
to independently score the same 10 randomly selected interviews.
The revulting scores were then compared to determine interrater
reliability for the scoring manual.

Interrater reliability of the Consumer-Homemaking Descriptive.
Rating Scale was determined by calculating a coefficient of re-
liability using the Winer analysis of variance technique (1962).
Intercorrelatfon of subscores and item analyses provided measures
of internal consistency. Indices of item discriminating power
were computed comparing scores achieved by the upper and lower
27% of the sample through use of the following formula:
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D = :X11 -4XL , where

N . M

= total item score for high group
= total item score for low group

M = maximum possible score
N = number in each of the two groups.

(Ahmann & Glock, 1969)

When cells were left blank, the formula was adapted accordingly to
accommodate the 'missing data:

D = - 2XL
N N

M

Reliability of the Rating Scale for Evaluation of Paraprofes-
sionals was established through calculation of interrater relia-
bility, stability over time, and item discrimination. After review and
discussion of the scale with the researcher, 6 teachers in 3 centers
independently rated 14 aides and a correlation coefficient was obtained
to assess agreement. For the analysis of stability over time 4 teachers
in 5 centers rated aide performance twice (n=18), with an intervening
interval of 1 week.

Reliability of the Attitude toward Paraprofessional Jobs in
Human Services Scale was determined through correlation of test-
retest scores for 15 aides in 5 centers.

Statistical Analyses to Determine Program Effectiveness

In addition to the analyses necessary to determine quality of
the measuring instruments several analyses were made to establish
impact of the program on participants. The t test was useci to de-
termine significant differences between gain scores of high- and
low-exposure groups. High-exposure Ss attended at least 15 times
over a period of '6 months; low-exposure Ss attended less often.
The nonparametric signed rank statistic was used where indicated
by small n, when camparing means for the 10 centers on variables
or looking at individual programs.

A product moment correlation matrix contributed information
regarding intercorrelation of dimensions of the major evaluation
instruments--the Participant Interview Schedule and Consumer-
Homemaking Descriptive Rating Scale, demographic data, and hours
spent by Ss in various center activities. An Index of Program
Effectiveness was compiled from rankings of the 10 individual programs
on Consumer - Homemaking Descriptive Rating Scale gain scores, atten-.
dance gain, use of educational resources, seizure of the teachable
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moment, quality of preparation for sessions, 6ad critical incidents
reported by local staff or observed by the research team. Kendall's
Coefficient of Concordance, wr, was used to measure the extent of
association among the sets of rankings, "a standard method of
ordering entities according to consensus when there is available
no objective order of the entities" (Siegel, 1956, p. 239). When
characteristics of the top-ranked programs were reviewed, there
emerged a profile of the successful consumer-homemaking educa-
tion program for low- income adults.

Analysis of program impact on paraprofessional staff included
comparison of mean scores on measures of job performance, job
persistence, attitudes toward job, and the Participant Interview
Schedule for the 26 experienced aides with 10 newly-hired parapro-
fessionals. Additionally, correlations of scores on major instru-
ments were run to investigate the relationship of job performance
to job persistence, attitudes, and the like.



CHAPTER IV

FINDINGS: QUALITY OF INSTRUMENTS

Validity

Information regarding validity of instruments was recorded in
Chapter III. Two facets of validity deserving further development,
however, relate to construct validity of the Participant Interview
Schedule and to acceptance of the Consumer - Homemaking Descriptive
Rating Scale by field staff.

Validity of the descriptive rating scale for .assessing degree
of consumer and homemaking skill rests on a number of bases, out-
lined in Chapter III. Of major importance was acceptance of the
scale's appropriateness and feasibility of administration by pro-
ject directors and other professionals of the 10 centers making
up the sample.

Acceptance of the first draft of the scale varied as follows:

Program 1

Clearer...directions are needed....The progressions from one
to the other are very good and seem logical. As I was read-
ing the scale I didn't notice any 'gaps' between any hori-
zontal line items. I don't think that all the behaviors de-
scribed will be observable. We'll have to try to ascertain
information either by conversation or home visit.

Another professional from the same city wrote:

In our setup the people come because they are interested in
a particular class we are offering. Most are not in other
sessions. Some observation's will be possible because of
general discussions in clothing classes.

Program 2

The use of the rating scale is feasible, the items are rea-
sonable, and the behaviors described in the items are ob-
servable.

Suggestions were given for stating directions more clearly.

-37-
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Program 3

It is an excellent instrument for evaluation of the program....
Would this be used only for clients coming into the center or
for all the people we serve...difficult to use for all...see
same clients only once. Are items reasonable? Yes, even though
we wouldn't evaluate in all categories for our clients because
we are primarily involved with consumer education. Are be-
haviors observable? Yes, when we see clients weekly or twice
weekly.

From the same city:

Rating participants could be interpreted in a negative way
and we would be black-balled by the people we need to reach.
Ratings and grades are a threat to our people. I realize
that the teachers are the ones to do the rating but it would
be difficult to 'keep' it from the Aides. Would there be
any chance that the program could be evaluated by other organi-
zations involved in the Inner City, such as: lbero-American,
Concentrated Employment Program....

Program 4

Too much work.

Program 5

Several staff members sent comments and, also, suggested rewording
for specific items.

Evaluation tool is too lengthy, Not all people will be able
to be rated on all areas since they will not be participating
in all areas of Home Economics. Realize need for such a
tool...new participants who have not yet become acquainted
and comfortable with the center could well gain the wrong
impression and be led to distrust us. Our time block re-
quired to gain confidence of a participant may run anywhere
from 5 to 30 visits...we are aware of how little it takes to
trigger a feeling of distrust which seems to alwnys be lying
dormant just below the surface.

Program 6

We do not spend six months with each participant on a regular
basis. We spend half a day once a week with each group for
about 12 weeks. We have noticed many of the lower levels
of characteriStics covered by the scale in some of our par-
ticipants and in past groups there has been some gain in
level of some of the characteristics in some participants
noticed by the staff...we may not be able to rate each
participant on each characteristic. We don't cover each area
thoroughly in each group. We do cover what the participants
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say they are most concerned with....We probably will not see
all the change that takes place in the time on the bus and
we will not be sure that changes we see on the bus are carried
home....The scale seems to be an excellent one for use in
centers...where more longterm contact is sustained with par-
ticipants and we can use the scale but our scales would be
filled out under different conditions--with a shorter interval
of time between ratings and fewer characteristics (possibly)
covered by the ratings.

Program 7

Many items will be difficult to rate as we are not in homes
to observe.

Suggestions for improving individual items were included.

Program 8

Feasibility of this scale would seem very worthwhile for judg-
ment of participants but in practice there are so many home-
oriented evaluations.necessary. Many of the students here
would greatly resent home visits despite my good relationships
with them. While it is possible to rate such items as neat-
ness of participazits' children, or actual attained skills in
crafts, sewing or cooking at center;itself, what the student
does at home is not observable except on student hearsay and
I'm not convinced that except in rare instances this Would be
too reliable. These gals tell you what you want tO'hear.
There is little opportunity to observe students in hoMe en-
vironments although I have made personal visits to a dozen
or so over summer--those who would need most help would be
most resentful of anything that looked like 'home observation.'

Program ,2

It is interesting and very thought-provoking. We plan to keep
it as a reference. However, we run two centers with one and
one-half teachers each who are kept busy as it is. Arelook-
ing for a more economical (time-wise) method of evaluation...
not workable.

Comments were accompanied by request for more copies so each
teacher could have one.

Program 10

These scales are extremely difficult to answer. Some of the
women have come so infrequently I cannot make appropriate rat-
ings for them at all; others come in for short4eriods of time
each week. Only after many, limy:months of frequent atten-
dance could the scale be reasbhialy lattacked'i...it is almost
too much to ask of us.



As can be seen, criticism of the scale tended to be related
to ease of use and requiring ia-depth knowledge of Ss. No director
or staff member questioned either the appropriateness of subscore
catevries or that the behaviors did indeed describe the target.
population. The concern regarding threat to participants resulted
in the decision to request only professionals to make the pre- '
and postratings since paraprofessionals were members of the target
population subject to the same anxieties as the Ss and, because'of
their closeness to the Ss, might be tempted to tell Ss of the
rating procedure.

Not apparent in the responses of the project directors but
later observed was the reluctance of many professionals to rata their
Ss. They seemed repelled by the thought of judging fellow human
beings, many of whom they respected greatly for their ability
to cope with deprivation. Researchers tried to reassure them
through emphasizing the need for the evaluation tool, the poten-
tial for benefit for the Ss through determination of strengths and
weaknesses of the program, and the reminder that results would be
kept in strictest confidence both by center personnel and researchers.
Interestingly, by the time of postratings no concern was expressed
either in regard to ease of use or reluctance to judge participants.

The investigator met with staff of two centers, one in the
sample and one similar to those in the sample, where each item was
reviewed and--when necessary--deleted or rewritten until acceptable
to all. Once again, no questions were raised regarding subscores
included in the scale or designation of behaviors as mainstream
or descriptive of the poor. Rather, value judgments were not tol-
erated (for example, in regard to an original item giving credit for
efforts to get off welfare) nor were items not readily observable,
The investigator remained confident of the content validity of
the evaluation instrument.

Construct validity of the Participant Interview Schedule was
investigated in a number of ways. First, the posttest scores for
the high-exposure group were compared on the Participant Interview
Schedule and Consumer - Homemaking Descriptive Rating Shale. Al-
though the interview schedule measured mostly cognitive objectives
and the rating scale was necessarily more skill-oriented, the
assumption could be supported that the instruments measured a com-
mon construct. Correlations of total scores, Table 4, reached a
significance level of .029. Highly significant correlations were
found for the subscores clothing/textiles, health, housing, consumer
economics, and management of resources. Correlations were non-
significant, even negative, for child development, relationships
and foods/nutrition. Inspection of the nature of subscore items
on the two instruments shows disperaties which explain the low
correlation coefficients. However, according to Cronbachs a low
correlation "casts doubt on both measures, presumably equally"
(1971, p. 466). Crohbach further states, "A high correlation tends
to confirm that both instruments measure the same thing," but he
cautions that "a finding of agreement between two proposed indica-
tors of a construct is not necessarily the last word. The



TABLE 4

Correlation of Posttest Participant Interview Subscores

with Posttest Consumer - Homemaking Descriptive

Rating Scele Subscores

C/T
Interview

CD F/N He Hsg C Ec Mgt Rel T

RS:

c/T .463*
(.002)**

CD .492
(.089)

F/N -.222
( .143)

.672
(.006)

.595
(.021)

.453

(.005)
Mgt .608

(.004)

He

Hsg

C Ec

Rel

T

.267

(.121)

Key: RS
C/T
CD
F/N
HE
Hsg
C Ec
Mgt
Rel
T

= Rating Scale
= Clothing and Textiles
= Child Development
= Foods and Nutrition
= Health
= Housing
= Consumer Economics
= Management
= Personal and Family Relationships
= Total

r

.260
(.029)

interpretation must be modified if some.later investigator finds
a lack of agreement for persons of another type" (p. 467).
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A second method for gleaning evidence concerning construct
validity is based on group differentiation where a measuring inGtru-
ment is applied to two groups thought to differ in regard to the
construct being measured. If the resulting scores vary in a logi-
cal way (predetermined by rational analysis) this provides evi-
dence for construct validity. Since the'interview is supposed to
measure progress toward program objectives it would seem logical
to expect that people who have been exposed to the program over a
6-month time span would receive significantly higher scores than
they received on the pretest interview which was administered
within their first month in the program. If this theory is tested
and proven to be true, it provides some reason to believe that
whatever the interview is measuring is in some way a result of
involvement in the program. If the theory does not prove to be,
true, it could mean either (a) that the interview does not mea-
sure progress toward program objectives or (b) that no measurable
progress has occurred in the time span being measured.

To test this theory, a comparison was made using interview
scores of the 23 high-exposure participants for wham both pre-
and post-interview scores were available. The mean number of hours
spent in the program by these participants was 182 hours. Mean
scores on the total interview were compared, as well as mean sub-
scores for each area of home economics, using an analysis of var-
iance (Ferguson, 1966). The mean scores and the levels of signi-
ficance for the F values are given in Table 5. Comparison of
scores resulted in two areas showing significant differences. The
clothing subscore comparison resulted in an F (1, 44) of 16.93,
while the F (1, 38) for the management subscore was 5.23. These
two areas of the interview are capable of measuring progress toward
objectivee. Results in the other areas are inconclusive. As
pointed out earlier the cause for lack of significant differences
could be the fault of the interview, the fault of the program, or
the relatively short time span between the two measurements.

A third type of comparison was planzleii to further investigate
the differences between people who had teen exposed to the program
for varying amounts of time. The posttest scores for the high-
exposure group (whose mean number of hours spent in the program
was 160) were to be compared with those of the low-exposure group
(16). This comparison could not be carried out, however, due to
the extremely small number of persons in the low-exposure group
who were available for the posttest interview (n=4).

A fourth scheme was attempted for assessing the construct
validity of the interview. Research has shown that it is easier
to change a person's level of knowledge than to change his atti-
tudes or behavior and, also, that the length of time needed for a
change in attitude or behavior to occur is longer than the time
needed for a change in level of knowledge to take place. Thus it
might be theorized that the posttest scores based on knowledge
questions alone might be significantly higher than the pretest
scores for knowledge questions, while comparison of posttest scores
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TABLE 5

Comparison of Mean Pretest and Posttest Scores on

Participant Interview Schedule for Members of the.High-Expo-

sure Group

Source of Score Pretest, x Posttest x

..1

Subscores for:
Clothing 49.86 75.65 .001
Child Development 53.28 52.39 NS*
Foods & Nutrition 49.46 53.08 NB
Health 65.54 71.21 NS
Houeng 52.35 59.08 Ns
Consumer Economics 57.48 59.00 NS
Management 71.88 58.04 .05
Relationships 51.31 55.33 NS
Total Interview Score 56.52 58.95 NS

* NS = Not significant at the .05 level.

for attitude and behavior questions might remain approximately the
same as their pretest scores. (Distribution on Participant Inter-
view Schedule of knowledge, attitude and behavior questions can be
found in the Appendix). The mean scores for the pre- and post-
interviews are shown below for each type of question. Levels of
significance of differences vex', tested, using an F test of analysis
of variance. Examination of Table 6 shows tha& no significant
change occurred either for the attitude and behavior quettions, as
had been predicted, or for knowledge scores. The question remains
whether no change occurred in level of knowledge, or change occurred,
but was not measured by the questions on the interview.

Reliability

The reliability of the Participant Interview Schedule was
determined in two ways:

1. A test-retest design was used to assess stability of
responses over time. The Pearson product moment coefficient ob-
tained for a sample of 10 women from-4 different centers was .89.

2. An analysis of variance technique was used to determine
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TABLE 6

Comparison of Mean Pretest and Posttest Scores of

High-Exposure Group for Four Typea of Interview Questions

Type of question Pretest x Posttest x

Knowledge 18 46.91 . 49.90 NS
Attitude 11 54.60 51.76 NS
Reported Behavior 17 67.02 72.37 NS
Predicted Behavior 7 59.75 61.94 Ns

the degree of internal consistency of the interview responses.
The Hoyt-Stunkard formula was used with a resulting coefficient of
.867 (1952).

The Hoyt-Stunkard formula was also used to determine the in-
ternal consistency of the four longest subject area sections of
the interview. The areas and their coefficients are: child
development, .72; foods and nutrition, .50; consumer economics,
.63; health, .43. Inspection of the reliability coefficients
leads to the conclusion that the total interview is sufficiently
reliable to use for evaluating individual accomplishment, and
that the three subject matter areas with the highest coefficients
are sufficiently reliable to use individually to evaluate group
achievement but not individual accomplishment.

Reliability of the Consumer-Homemaking Descriptive Rating
Scale was determined by interreter-reliability checks at three
adult consumer-homemaking centers, the two which assisted in
revising the scale and a third center. For purposes of the re-
liability check the judges were asked to rate several partici-
pants well known to all. The decision was made to separate
out items which might not be readily observable in the center for
special perusal by the raters.

Table 7 details the number of judges, Ss, and reliability co-
efficient obtained, using Winer's ANOV technique (1962). Exact
D Values (discrimination indices) of each item appear on the copy
of the instrument found in the Appendix.

When rating Ss with whom they were well-acquainted; i.e.,
with whom they had been working at the enter for perhaps 6 months,
the judges as a whole were able to mark every item on the scale.
Some items were more observable than others, as was expected.
Seven items were eliminated from the revised draft of the scale
because of low discrimination index, small number of rater respon-
ses, or expendability in an effort to shorten the scale while
maintaining adequate subseores.
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TABLE 7

Interrater Reliability of Consumer-Homemaking

Descriptive Rating Scale

Center Number of
Judges

Number of Ss Reliability
Coefficient

1 4 5 xa.91
2 3 5 r-.95
3 3 4 x..99

Reliability of instruments designed to measure impact of the
consumer-homemaking program on paraprofessional staff was computed in
several ways. An interrater reliability check of the job performance
scale yielded.a Pearson product moment correlation coefficient of..87
and tht test-retest, used to determine stability over time, a product
moment coefficient of .91. Results were similar for the Job.Persistence
scale, with an interrater reliability coefficient of .93 andItest-retest
coefficient of .89. The reliability coefficient of the Attitudes
toward Paraprofessional Jobs in Human Services scale reached .97.

Intercorrelation of Demographic Data, Hours Spent in Attendance,

Consumer-Homemaking Descriptive Rating Scale

and Participant Intervier Scores

The product moment correlation matrix shed further light on
the quality of the instruments. As previously reported in rela-
tion to construct validity of the Participant Interview Schedule',
oorrelatiOns were highly significant between interview and rat-
ing scale prescores (r=.27, e .005) and postscores
(r=.37, n=27, E.< .029). Strongest correlations (Table 4) were
shown bavieen pOst subscores in the subject areas: clothing and
textiles', health, housing, consumer economics, and management of
resources.

InterCOrrelation of post subscores on the Consumer-Homemaking
Descriptive Rating Scale were all highly significant and correla-
tion of seven of eight post subscores with total postscore reached



a magnitude of ,812 to .897 at 2-.001 (n=73-82). For the eighth
subscore, child development, r=.186, 2. .078 for an n of 59.

Neither pre- nor postscores on the Consumer-Homemaking
Descriptive Rating Scale were significantly related to age, educa-
tion, marital status or income as defined for the study. Highest
correlation in this series was educational level with postscore:
r=.164, 11<.072. The finding:was in contrast to the interview
schedule, which was highly correlated with both income and educa-
tional level.

Total hours spent in the program were correlated with the
post rating scale score--r=.185, n=82, 2.<.048--but were not sig-
nificantly related to postscores on the participant interview.
Hours spent in the different subject areas were significantly re-
lated to subscores on the interview schedule and rating scale in
child development where for the interview r=.55, n=10, 11::.049
ana for the rating scale r=.221 n=59, p., .05147 when hours spent in
child development instruction were compared with the child develop-
ment subscore. on the instrument. Additionally, for the rating scale,
hours spent in the housing subject area were significantly related
to the corresponding subscore: r=.185, 2,"....048 for n=82.

Total hours spent in the program were correlated significant-
ly with post subscores at better than .05 level of significance in
child development, housing, management and relationships. Findings
lend some credence to teachers' assertions and program directors'
hopes that incidental teaching in these subjects was having an
impact on the four value-laden areas.

Discussion

The urgent need for valid and reliable evaluation instru-
ments, documented in the review of literature, was largely satisfied
in the current study. Donavan (1970) had been hampered in his
evaluation of fledgling consumer-homemaking education programs by
the absence of specific performance objectives for each program.
Performance objectives acceptable to project directors, teachers,
paraprofessionals, Bureau of Home Economics, university subject
matter specialists and researchers were developed. Valid and
reliable instruments for measuring progress toward objectives in
the three domains -- cognitive, affective and psychomotor--were de-
signed.

Pervastve throughout the literature are references to the
need for a reporting system and dearth of complete and reliable
data. Observational visits made to centers prior to instrument
development contributed to validity of instruments, acespitance
by local staff of responsibility for record keeping and estab-
lishment of a reporting system. Cooperation of center staff varied
from grudging submission of minimal records to keen interest and
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contribution of voluminous data. A few data were incomplete
despite repeated efforts to secure cooperation. Data submitted by
local staff were considered reliable where reporting patternd for
the 10 centers were consistent. Instances of abnormal patterns and
their deleterious effects are reported in Chapter V.

Tests of construct validity of the Participant Interview
SChedule provided some confirmation that the instrument was mea-
suring what it purported to do. Failure to show expected signi-
ficant differences between high- and low-exposure groups may be
attributed to inadequacies of the instrument, the program, or the
time span. Also, the arbitrary criteria by which Ss were desiggi
nated high- or low-exposure may be unrealistic for a voluntary pro-
gram of this nature. The requirements of both attendance at 15
sessions and exposure over 6 months led to overlap where Ss attended
often for a time but moved from the area or otherwise left the
program. A more valid criterion may have been number of hours
attended, since--as will be shown by attendance patterns--Ss in
the consumer - homemaking program tended to stay longer at each session
than the 2-hour span of traditional adult education courses. The
program was not a traditional adult education course of the kind
usually rejected by the target population and the arbitrary cate-
gorization may have forced non - traditional as into a foreign mold.

Still, inspection of demographic data shows that t!,e cri-
teria served well in provision of the needed comparison group.
When the total sample (n=108) was divided into high- and low-
exposure groups no significant differences were found among such
variables (Vs) as age, education, income, family statue. Impor-
tant differences began to appear between high- and low- exposure
groups for those Ss for whom dual ratings on the Consumer-Homemaking
Descriptive Rating Scale were available (n=76) and demographic
differences were marked when October /November dropouts were com-
pared with May/June persisters. The "creaming" tendency apparent
in the literature of similar low- income programs and indicated
here has implication for study findings, Chapter V.

Correlations between total and subscores on the Participant
Interview Schedule and Consumer-Homemaking Descriptive Rating Scale
are probably surprisingly high considering the emphasis of the
interview schedule on measuring objectives largely cognitive in
nature and the skills-attitude predominance of the Consumer -Home-
making Descriptive Rating Scale. Further, one instrument relies
on self-report and the other on observed behaviors. Also, the num-
ber of its on both instruments sampling the universe of possible
learninga and behaviors is necessarily small to meet time and ener-
gy tolerances of teachers (raters) and Ss (interview respondents).
Selection of only new Ss for the sample led to administration of
the two instruments at different times since the interview could be
administered at once but a time interval was required for center
staff to become well enough acquainted with Ss to be able to rate
their performance.



The Consumer - Homemaking Descriptive Rating Scale achieved
high coefficients of rater interreliability in pretests of the
instrument when center staff rated the performance of Ss with whom
they were well-acquainted. Irregular attendance of Ss and the
short time span allowed for becoming acquainted with Ss new to
the program shadow the appropriateness of the rating scale as a
pretest-posttest measure for the present study. The alternative,
however, was use of postscores alohc or omission of key attitudinal
and skill measures. The descriptive rating scale was also de-
signld to serve as a subtle reminder to teachers of what was ex-
pected of themanda setter of standards approved by all. The
instrument was saying to the teachers, in effect, "This is what you
should be doing. If not, why not?"

When all instruments developed for the study become avail-
able to the centers they can make a contribution by identifying
for teachers weak areas in program or participant development.
The instruments can also show where significant gains are being
made and thereby contribute to morale of staff who tended, during
the study, to feel discouraged by sometimes hard-to-discern pro-
gress of Ss.

Despite protestations and complaints regarding the work
involved in using the battery of instruments some centers have con-
tinued on their own initiative to use instruments developed for
the study. Initial reluctance to rate their Se, reported also in
the Lazar (1967) study, seemed to diminish as the teachers better
understood the evaluative process.



CHAPTER V

FINDINGS: PROGRAM EFFECTIVENESS

Progress of Participan+s toward Program Objectives

Understandin and A lication of Consumer-Homemaking Conce t

Participant Interview Schedule. The Participant Interview
Schedule was administered to 10 of a random sample of 108 new
program participants in October and November of 1971. Sixty-five
of these Ss were available for the followup interview in May and
June, 1972. Interview administration times were different for Pro-
gram 6, to accommodate the movement of the mobile center around
the county it served. Forty -one Ss in the total sample met the
criteria for inclusion in the high-exposure group and of those, 28
were available for the second interview.

Findings regarding progress of Ss toward knowledge and atti-
tude objectives measured by the interview schedule were severely
limited by the small numbers involved. The total interview was not
administered to low-exposure Ss when the researchers discovered in
the field that the comprehensive questions on the interview were
provoking hostility and threatening Ss who had participated little.

Differences between first and second interview responses of
Ss in the high-exposure group were compared for the eight home
:economics subject areas: personal and family relationships, foods
and nutrition, clothing and textiles, health, child development,
management of resources, consumer economics, and housing, equipment
and furnishings. According to the Wilcoxon signed rank test, differ-
ences were significant at the .05 level in the subject area,
clothing/textiles. Data were also compared using as subscores the
knowledge, attitude, and behavior questions. Numbers were too
small in those instances to provide meaningful results.

Consumer - Homemaking Descriptive Rating Scale. Data from
the Consumer-Homemaking Descriptive Rating Scale were analyzed in
a variety of ways, chief among which were (1) comparison of pre-
and postratings for both the total random sample and for individual
programs and (2) tests for significant differences between compari-
son groups.

Teachers were able to complete preratings for 91 of the 108
new program participants who comprised the random sample. The re-
mainder were not well enough known at the time of prerating for
assessment. Both pre- and postratings were available for 76 Ss
who'remained in the program long enough to expect changed behavior.
Unmatched postratings were made for an additional 4 Ss, as teachers
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had opportunities to observe them over the period of the study.

The signed rank was used to compare mean pre- and postratings
for the 10 centers. Computations were made for both matched
(n =76) and total data (n=91, 80). Tests for significant differences
were also run for pre- and post-subscores in the home economics sub-
ject areas. In no case were differences found to be statistically
significant at the .05 level. Differences between dual ratings for
the total sample approached significance according to the signed
rank test on two subscores: clothing and textiles (2<.078) and
personal and family relationships (R.<.097, one-tailed). Reference
to Table 8 quickly reveals the reason for the results of the analysis.
Programs 2 and 4 show extremely high initial ratings not confirmed
by subsequent judgment. When individual preratings for Programs 2
and 4 were examined they were found to differ from the norm for the
other 8 centers. Contrary to instructions to leave blank those items
describing behaviors not yet observed in their new Ss, assessment
had been made for all Ss on all 45 items on the scale; whereas judges
in other programs left some items blank or declined to rate Ss
at all for lack of adequate information and opportunity to observe
the described behaviors. or Program 4 ratings seemed to have been
hastily made, with 6 of t 10 Ss given perfect ratings on all items.

When the date re-analyzed, omitting the two atypical
programs 2 postscores significantly higher than preratings
(2.., .004). Significant gains were also made in all but one of the
subscores, as follows:

Sub score

Clothing and Textiles .004
Personal and Family Relationships .004
Housing .008
Management .012
Foods and Nutrition .016
Child Development .016
Health .020

The consumer economics sub score proved to be the exception;
postratings were not significantly different from preratings.
Highly desirable training of individual judges prior to rating, so
that all raters could work fromihe same frame of reference, was not
feasible. Postratings, on the other hand, seem realistic as teach-
ers came to feel more secure and to better understand the purposes
of the evaluation.

Postratings revealed that for the 80 men and women for whom
measurements were at hand, 71 (88.7%) reached 3.00--the performance
level identified on the rating scale as suggesting that the S is
coping with the basic demands of his life, with limited help;
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whereas preratings had indicated that 78% (71 of 91) had reached
the minimum performance level. A test of significance of differ-
ences between proportions yielded a t of 1.95, with 1.99 needed for
significance at the .05 level. Those Ss who did not reach a mean
rating of 3.00 at the conclusion of the study were participants of
Programs 2, 4, 8, 9 and 10 with the total spread evenly over all.
Mean postratings for each of the 10 programs reached the 3.00
level with the exception of Program 8.

Additional information regarding increased consumer-homemaking
skills as measured by the descriptive rating scale was obtained by
analyzing the data for individual programs, using the nonparametric
signed rank Lechnique. When comparison was made of pre- and post-
rating for etizh S for whom both measures were available, Programs
5 and 7 showed highly significant overall gains (Table 9). Programs
1, 3 and 8 showed gain scores reaching highest level of significance
possible for small n, with scores positive in direction for every
S. Gain scores for two programs, 10 and 6, approached the criterion
.05 level and in the three remaining cases results were nonsignifi-
cant, assuming a one-tailed test.

TABLE 9

Comparison of Pre- and Postscores on Consumer - Homemaking

Descriptive Rating Scale: Individual Programs

Program

1 4 .062*
2 13

3 2 .250*
4 lo

5 8 .008
6 6 .109

7 12 .005
8 3 .125*

9 11
10 7 .078

* Highest possible 2 for small n where scores are all + in direc-
tion (Dixon & Massey, 1957)

Subscores were also looked at, program by program. _Inspection
of Table 10 shows significant gains made in all subscores, with
strongest gains registered in clothing/textiles, foods/nutrition,
and personal and family relationships.
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TABLE 10

Significant Gains in Subscores on

Consumer-Homemaking Descriptive Rating Scale: Individual Programs

Program Rel Mgt CEc He CD C/T F/N Hsg

1

2

*

(n=3)

*

(n=1)
*

(n=3)
*

(n=3)
.062*
(n=4)

3 * * * * *

(n=2) (n=2) (n=2) (n=2) (n=2) (n=2)

4

5 .027 .004 .012 * .039 .008 *
(n=8) (n=8) (n=8) (n=3) (n=8) (n=7) (n=3)

6 .062 *
(n=5) (n=1)

7 .005 .005 .004 .034 .005 .053
(n=10) (n=12) (n=9) (n=11) (n=11) (n=10)

8 * * * *

(n=3) (n=1) (n=2) (n=2) (n=2)

9

10 .078 .031 * .016 .062*
(n=7) (n=5) (n=1) (n=7) (n=4) (n=3)

* Highest possible p for small n

The random sample was divided in the instrument design phase of
the study into high and low-exposure groups, described earlier.
Pre- and postscores for the Ss with the least exposure to the pro-
gram were, of course, nonexistent for this instrument--dependent as
they were upon repeated observation by teachers of the Ss in the
center. When the high- and low-exposure groups for whom both pre-
and postratings were available (n=76) were compared on demographic
data, the median age was 21-39 for both although the high-exposure
group included very young and very old Ss, a range not present in
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the low-exposure group. Median education for the low-exposure
group was high school graduation or equivalency while the median for
the high-exposure Ss was completion of from 6 to 11 grades. Demo-
graphic data were also compared for October or November dropouts and
May/June persisters. Age and educational pattern remained the same.
Income differences were found showing median income for both groups
to be average for those in the program, as would be expected, but
45.7% of the May/June persisters were considered to have the lowest
income of any of the Ss attending the center while only 28% of the
October/November dropouts were extremely low-income. The findings,
tentative because of small numbers and gross categories into which
demographic data were divided, were reinforced by information from
the correlation matrix which showed lowest - income Ss spending the
most hours in the center, r=.1851 iv .032. Age of Ss was also
significantly related (2.-.:7102) to time spent in centers.

Thus demographic differences, although small, led to the expec-
tation that the low-exposure group (n=39) would make gains of a
magnitude difficult for the less-educated, lower-income persisters
(n=37) to overcome and such was the case. Gain scores for the
high-exposure group were positive in direction but not significantly
different from gain scores of the low-exposure group, p<.078.

Perception by Participants of Concepts Learned. A series of
questions in the post-interview administered to the random sample
was concerned with the comprehension of consumer - homemaking educa-
tion concepts as perceived by the Ss themselves: What kinds of
things have you done here at the center? Do you feel you have
learned anything through this program? What things have you learned
here which you have used at home?

Table 11 records activities recalled and other responses to
the initial questions. Inspection of Table 11 shows that most-
salient activities were those in the clothing and textiles subject
area, mentioned 88 times. Foods and nutrition learnings were
referred to on 67 occasions; crafts, 49 times; and management of
resources/consumer economics, 39 times. Other learnings mentioned
by Ss less often were in the subject areas of furniture restora-
tion, grooming and health, relationships and child development.
Occasional Ss said they had learned nothing new, usually accompan-
ied by the qualifying remark that they had not attended enough to
learn much. The sequence and wording of probing questions regard-
ing application of new knowledge seems to have left Ss answering
mostly in terms of whether they used recipes at home. Some seemed
to have a hard time verbalizing knowledges they were obviously using.
The teachers, as will be shown, observed greater application of
knowledge than evidenced by S response.

A related series of questions asked Ss if they felt they had
changed in any way as a consequence of the program. Included were
such questions as: Have you made new friends? Improved the appear-
ance of your home? Learned to serve your family more nutritious
meals? Saved money when making purchases? Learned how to do inw
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things? About neighborhood services? Raising children? Health
and first aid? Changed in other ways?

Analyses of responses to the auxiliary questions on the inter-
view schedule reveal that all had made new friends, a circumstance
for which much appreciation was expressed, except those who had
attended only a time or two. Most Ss who felt they had improved
the appearance of their homes (n=277 mentioned making curtains,
draperies, slipcovers, lampshades or reupholstering furniture.
Rarely did Ss relate the question to housekeeping standards al-
though an occasional S said she arose early to "attend" her own
home before going to the center or that she was more aware of her
home's appearance. One had prevailed upon her landlord to make
necessary renovations and now felt competent to do her own decorating;
another had cleaned her furniture, experimenting with different
detergents. Pluimbing repairs had been made and lamps re'wired.
Other Ss cited improved use of storage space and rearrangement of
furniture.

In responding to the question about more-nutritious meals,
more Ss (n=28) gave negative than positive answers (n=22). Spanish-
speaking Ss seemed more likely to answer affirmatively as they
expressed interest in learning to cook as Stateside homemakers do.

Thirty-four Ss said they had learned ways to save money,
mostly through use of more careful shopping practices such as
reading labels and comparing prices, but also savings made possible
by new sewing skills. All but four of the respondents said they
had learned new things: new and easier sewing and food preparation
techniques, weight control, use of equipment, and a multitude of
crafts--macrame, crocheting, knitting, candlemaking, wooden toys,
rugs, cardboard carpentry, holiday decorations and gifts.

Responses to questions regarding knowledge of neighborhood
services pointed up a seeming program deficiency. Despite a few
Ss responding that they already knew about community services,
programs on the topic or related field trips, and other references
to available services through individual counseling and referral,
Ss generally did not perceive learnings in this important subject
area. A total of 13 references were made, however, to new acquain-
tance with Headstart, settlement house, adult education offerings,
more-economical or second-hand stores, free physical examinations
available at community center, Planned Parenthood, mental health
clinic, INCA swimming, health care aides and day care.

Questions on child development indicated further weakness in
learnings perceived. Only 11 Ss felt they had acquired new under-
standings of children while 40 did not think they had learned any-
thing new about child guidance. Four gave such answers as "Mine
are raised" or "I have a foster child." Two Spanish-speaking res-
pondents spoke of learning about need for dental care for children,
children's nutrition, and reasons for not handing down shoes.
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Only nine Ss, representing six programs, said they'd learned
something new about health and first aid, mostly related to groom-
ing or safety for children. In all subject areas Ss tended to cite
lack of attendance at appropriate sessions as the reason for not
acquiring new knowledge.

Asked whether they perceived learnings in any other ways,
Ss gave such answers as:

A greater understanding of why people do the things they do.

How to get along better with people. How people think different-
ly. How to deal with people different from myself.

Self-confidence because I've learned these things.
Unbelievable how little some people have.

I've become more interested in programs like this.
lates growth.

Perspective.

It stimu-

Critical Incidents. Critical incidents--defined as a change
in the learner as a result of an action or situation involving the
teacher, aide, or some aspect of the consumer-homemaking program- -
were collected to provide further evidence of understanding and
application of consumer and homemaking education concepts. Re-
vhy of the critical incidents recorded by research personnel during
observational visits and those submitted by field staff on an on-
going basis promoted categorization into seven subject areas
(Table 12). Examples of critical incidents, both positive and nega-
tive, appear below as they were received from the teachers.

Participant stated that a. salesman came by her apartment
dealing in enlarging and painting family portraits. Mrs.
E stated that she has been making payments at a neighbor-
hood drugstore and over a period of 5 months she has paid
approximately $35....When Mrs. E inquired about the por-
trait (that was supposed to have been sent to Spain for
enlarging and painting) she was informed that the portrait
had been lost and she would not be given a refund. A
resource speaker from the Federal Trade Commission was
asked to discuss consumer fraud. As a result, Mrs. E and
other participants have been made aware of many loopholes or
practices pertaining to consumer fraud (Program 2).

A negative critical incident was recorded in housing.

P has been brought up in front of the health board for
her unclean apartment. It was hoped that the center could
help P get her apartment in some domestic order. Recruiter
has known P for a fairly long time. She offered to help
P clean her apartment, but P said her apartment was cleaned.
As a result, P has not been down to the program except for
brief appearances (Program 8).



di
e

T
A
B
L
E
 
1
2

P
o
s
i
t
i
v
e
 
a
n
d
 
N
e
g
a
t
i
v
e
 
C
r
i
t
i
c
a
l
 
I
n
c
i
d
e
n
t
s

R
e
p
o
r
t
e
d
 
b
y
 
L
o
c
a
l
 
S
t
a
f
f
 
o
r
 
O
b
s
e
r
v
e
d
 
b
y
 
R
e
s
e
a
r
c
h
 
T
e
a
m

P
r
o
g
r
a
m

G
/
H

H
s
g

C
D

M
R

R
e
l

C
/
T

F
/
N

C
o
l
l
e
c
t
e
d

T
o
t
a
l

1
3

1
7

5
2

2
1
9
7
1
-
7
2

2
0

1
1

4
1

1
9
7
1

7
3

R
e
s
e
a
r
c
h
 
T
e
a
m

3
2

1
1
9
7
1
-
7
2

1

1
R
e
s
e
a
r
c
h
 
T
e
a
m

1

3
3

4
1
3

3
1

1
9
7
1
-
7
2

2
4

1
1

8
R
e
s
e
a
r
c
h
 
T
e
a
m

1
0

4
1

2
5

2
1
9
7
1
-
7
2

1
4

2
1

1
1
9
7
1

4

1
4

-
1

R
e
s
e
a
r
c
h
 
T
e
a
m

6

5
2

1
2

4
5

3
5

1
9
7
1
-
7
2

2
2

2
1

1
9
7
1

3

2
-
1
,
5

-
1
,
1

2
2

R
e
s
e
a
r
c
h
 
T
e
a
m

1
4

6
3

1
-
1
,
5

3
3

7
1

1
9
7
1
-
7
2

2
4

1
1

4
4

1
1

1
9
7
1

1
2

2
-
2

R
e
s
e
a
r
c
h
 
T
e
a
m

4

7
4 1

1 1

4 1
-
1
,
3 1

3
3

1
9
7
1
-
7
2

R
e
s
e
a
r
c
h
 
T
e
a
m

1
9 4

8
-
2
,
7

-
1
,
1

3
-
1
,
1
6

-
2
,
1
7

5
9

1
9
7
1
-
7
2

6
4

1
R
e
s
e
a
r
c
h
 
T
e
a
m

1

9
1

1 1
7

1
9
7
1
-
7
2

R
e
s
e
a
r
c
h
 
T
e
a
m

9 1

l
o

3
1

-
2
,
4

-
1
,
1

3
1
9
7
1
-
7
2

1
8

-
1

1
1
9
7
1
.

4

1
2

4
2

R
e
A
r
c
h
 
T
e
a
m

9

T
o
t
a
l
s

3
2

15
2
3

8
1

7
3

3
8

36



-.59-

Further examples of critical incidents, with all 10 centers
and all subject areas represented in the sampling, appear in
Appendix.

When ranked according to frequency, most critical incidents
related to management of resources, eosely followed by personal
and family relationships. Clothing / textiles, foods/nutrition,
and health were reported with near-eq,,a1 frequency. Critical
incidents in the subject areasdof housing and child development
apparently occurred less often.

Systematic Observations. Further evidence of understanding and
application of consumer and homemaking education concepts was col-
lected by the research team at the time of random observations at
each center. Table 13 summarizes evidences of learning recorded.
Examples were:

S related to her older sister (who appeared near 10 p.m.
to walk home with her participant mother and sister)
some of the key ideas of the lesson taught that evening;
e.g., recourse of consumer when has a just complaint
( consumer economics).

Slides of fashion show evidenced considerable accomplishment
in well - sitting, smart, interesting garments (clothing/
textiles).

Inspection of Table 13 shows most of these supplementary evi-
dences of 1,earning observed in the subject areas of clothing and
textiles and consumer economics. Figures are conservative since
open-end questions were used rather than a checklist for this
category (see Observation Form in Appendix) and observers tended
to concentrate more heavily on recording use of the teachable mo-
ment, described later.

Com rehension of Consumer-Hamemakin Education Conce is as
Perceived by Teachers. Stil anot er source of evidence of learning
by Ss was the teacher interview administered at the conclusion of
the study. When teachers were asked to cite Ss' applications of
center learnings in their homes or jobs the following list emerged:

Wearing clothing made at home
Telling about draperies made
Telling about or bringing in food samples
Bringing in hand-crafted materials to be admired
Managing time better
Use of money and time savers in family meals
Making craft items to sell
Eore attention to personal grooming
Recycling clothing and other about-to-be discarded items
Trying child development ideas on own children
Applying consumer education information in own conservation

and buying
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Losing weight
Applying first aid techniques learned at center
Consulting family planning agencies
Turning away door-to-door salesman
Getting up in time to get children to school
Reupholstering furniture at home after seeing demonstration or

starting woject at center
Planning and preparing an improved variety of foods for

family meals
Lees dependence on fully.prepared foods.

TABLE 13

Evidences of Learning Observed During Systematic Observations

PrograM C/T F/11 CEc Mgt Rel Hag CD He T

1 5 1 6
2 2 1 3 1 7
3 1 1
4 2 1 4

5 2 4 2 1 9
6 6 3 1 10
7 1 1 2
8 3 1 1 1 6

9 7 1 1 9
lo 5 5
T 29 5 10 1 6 5 3 0

When ranked according to frequency of mention by teachers, most
center learnings applied at home were in the subject areas of
clothing and textilesincluding recycling, housing, consumer
economics/management, crafts, and foods/nutritionc

Community resources observed to be newly utilized by Ss included:

Library
YWCA for swimming
Planned Parenthood
Job Training for the Handicapped
Alcoholism Council
Social Services, especially dental care and home economist'
Food stamps
Drug Abuse Council
Legal. Aid

County Health Department
Adult Basic Education,
Probation Department
Consumer Protection Agency
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Family and Children Services
Americanization League
Medical Clinics
English-as-a-Second Language classes.

Greatest new use of resources, according to number of times men-
tioned., was in health services.

Discussion: Evidences of Learning

Just as the programs were painstakingly built, stone by stone,
so was evidence compiled that learning took place. No indisputable
claim, able to stand alone, was discovered. Indicati)ns of learning
were, instead, an intermingling of positive factors nearly as com-
plex as the problems of poverty the program was trying to overcome.
The two major instruments, the Participant Interview Schedule and the
Consumer-Homemaking Descriptive Rating Scale, could not totally
surmount the problem of short time span for becoming acquainted
with casual program participants and for abeessing measurable effects
of tho treatment, but, the instruments were judged to be valid and
reliable measures tailored to a low-income program. Somers
(1968) had emphasized that gain scores in human resources programs
were achieved only when prior status was exceptionally low and pro-
grams especially great. Still, quantification of pre- and post-
interview responses of the hIgh-exposure group showed significant
gains in the clothing and textiles subject area. Gain scores for
two subject areas of the Consumer-Homemaking Descriptive Rating
Scale, clothing/textiles and relationships, approached significance
at .05 despite the handicap of inflated pre-ratings for two of ten
programs. When the two atypical centers were removed from analysis,
highly significant gains were L.:1de in all but one of the rating
scale aubscores.

More-stringent comparisons in gain score were made between high-
and low-exposure groups. The high-exposure group may have reflected
the presence of the recognized underclass or hard-core poor in that
persisters in the program tended to be less-well educated and lower -
income than low-exposure Ss. Despite the equalizing character of
the two groups, where low-exposure Ss would be expected to make
quicker progress because of demographic background) differences
between total gain scores for the high-exposure group approached
criterion significance over the low-exposure group.

Mean postratings on the scale measuring consumer-homemaking
skills reached minimum competency for all but Program 8, a partic-
ularly impoverished group, who nonetheless made among the strongest
gains of any of the Ss in 10 centers.

The Ss saw themselves as learning in all subject areas, especial-
ly in clothi43/textiles, foods/nutrition, crafts, and management
of resources. Systematic observations by researchers confirmed in-
creasing skills in clothing construction.
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The nature of critical incidents supported the findings re-
garding personal and family relationships and better management of
total resources, with the two categories accounting for more than
half of the critical incidents reported by local staff or observed
by researchers. By far the most valid criterion of participant
progress, critical incidens showed that impact of the program on
individual lives was often powerful: return to emotional health,
self-confidence built and family relationships improved, enrollment
in formal adult education classes, resources used, significant new
knowledge gained and skills acquired, independence achieved through
a new job. All seem to point to better preparation of adults "for
the role of homemaker or to contribute to their employability in
the dual :role of homemaker and wage earner" (United States Depart-
ment of Health, Education and Welfare, 1969, p. 100), the purpose of
the legislation.

Referring back to Chapter IV, total hours spent in the program
were significantly related to post subscores on themajor evalua-
tion instruments in child development, housing, management, relation-
ships as well as total post-score of the Consumer- Homemaking De-
scriptive Rating Scale, indicating that time spent at the center
was related to achievement of cognitive and affective objectives
as well as skills.

Teacher interviews gave evidence of learning in all subject
areas of home economics, partictlarly clothing/textiles, housing,
management/consuer economics, and foods/nutrition. Teachers,
closest to the problems and more-intimately acquainted with and
concerned for their Ss than might have been anticipated, univer-
sally felt they were making a contribution to the lives of their
Ss. Teachers lived the difficulties and discouragement and ob-
viously loved, respected and sometimes despaired of their Ss.
Interview responses affirmed their conviction that the peoile
were learning and profiting from the program.

Attitude of Acceptance of Prograr and Trustworthiness of Staff

Participant Interview. Several questions were .!..icluded on the

interview schedule for program participants which were related to
attitude of acceptance by Ss of a) program's readiness to help and
b) sincerity and trustworthiness of staff: Why do you think people
came here? Have you invited friends to attend? If so, how do you
describe the program to them? Why do you think people might not
attend or might stop attending? Did you get what you wanted? What
have you enjoyed most? Is the program worthwhile? What could be
improved?

Responses to the questions were generally positive. The phrase
"to learn" was used 34 times when Ss were asked 'ay they thought
people attended the programs. A typical answer was "to learn about
prices, sewing, everyday life things." Reference was made to the
relaxed, frie.dly '..Z.L2elitbere (n=22) and to teachers "who care about
you" (n=5). The lonely, isolated lives known to be led by many of
the target population are reflected in the 16 responses related to
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meeting new people, making friends, being with others. The fact
that the program was free and coUld save Ss money was mentioned 6
times and once each, provision of child care and convenient loca-
tion. One negative response was recorded.

All but 8 of the Ss interviewed had invited friends to attend
the center. When asked how they interpreted the program to others,
36 described the program in terms of general enjoyability, con*
genial atmosphere, opportunity for adults to make friends and learn
something new. In 28 instances kinds of things offered were 'elated
and "great variety" of offerings, 4 times. Teachers were described
as knowing the answer to any kind of question, helpful and pleasant,
certified. The program philosophy allowing Ss to pursue own interests,
rather than "what the teacher wants to teach," was mentioned 8 times
along with flexibility to attend or not as Ss wished. Character-
istics of the program were recalled, such as provision of child care,
no fee, varied schedule, nice equipment, and convenient location
both in regard to being in the neighborhood and adjacent to adult
basic education and other helpful programs.

Thirteen Ss did not know why .people might not attend or stop
attending. A like number cited lack of interest or motivation,
accompanied by such"cmments as "Some think because they learn a
little that they know everything" "I knew a month before coming.
Just a case of getting up and going," "Some don't have enough
energy or whatever you call it to force themselves to start some-
thing new." Working, perhaps at a new job, was given by 12 Ss
as the reason people did not attend, followed by involvement in
other projects (n=11), fear of neighborhood (n=6), need for child
care and transportation (n=4,3). Mentioned twice each were bad
weather, moving on to job training or out of the area, instruc-
tion in area of interest--perhaps upholstery--not available when
person free to come, bored with doing the same thing at the cen-
ter. Isolated reasons given were people not sure of eligibility
to attend, not wanting to start mid-program, extreme family problems
such as one husband with terminal cancer and another who would not
let his wife leave their apartment.

Table 14 summarizes activities enjoyed most by respondents:
Twenty-three of 47 Ss referred to sewing in some way, 10 to cooking,
9 to crafts, 8 to "everything," 2 to observation of special holi-
days or free discussion, and 1 each spoke of furniture restoration,
any demonstration given, and value of nursery school experiences
for her child. Three responses were negative.

Responses to the direct question, "Is the program worthwhile?"
show 50 Ss giving enthusiastic endorsement supplemented with such
comments as:

You can being your children. While you're learning, they are.

It motivates people. Gets you to try to do new things. Gives
you confidence in yourself.
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Learn a lot of things you didn't know about yourself and fam-
ily.

Helps me learn a trade--tailoring.

Gives you a chance to better yourse

Women who aren't working can go and
won't get so depressed.

It's in an area where it would help
their advantage. It's tc anybody's

TABLE 14

lf.

meet. people; then they

poor people. It's to
advantage.

Learning Activities Enjoyed Most by Participants

Program Activities Most Enjoyed

1 6 Sewing, cooking, furniture restoration, everything
2 6 Sewing, knitting, everything
3 2 Everything, "I can bring the kids."
4 4 Sewing, cooking, everything
5 6 Sewing, cooking, crochet, having children in child

care program
6 4 Crochet, Easter decorations
7 3 Cardboard carpentry, picture framing, everything
8 6 Sewing, cooking, Christmas decorations

9 7 Sewing, gourmet cooking, discussions
10 3 Sewing, learning to cook, everything

Twenty-seven Ss said they learned what they wanted to, 14
received some of the instruction they desired, and 9 did not learn
what they had hoped to although 2 hastened to say it was not the
fault of the staff. Rather, Ss got a job or started Adult Basic
Education (ABE) classes or otherwise could attend little. One
said she could not afford materials for what she wanted to do, make
slipcovers.

Participants were not very articulate in proposing changes to
better the program. Thirty-one liked the program the gray it was,
occasionally adding, "the teacher puts her whole self into it" or
"the teachers try very hard." Eleven Ss asked for expanded breadth
of program offerings, some suggesting help with English or basic
education. Others wanted more of what they had: more speakers,
field trips, teachers, sewing machines, free fabric, evening or
summer hours.
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In response to direct questions regarding changing hours, lo-
cation, kinds of things done and way things were done at the center,
Ss were almost universally supportive of the status quo. Seven
respondents were afraid of thenneighborhood, especially at night.
"Wish they could get the gangs to go away from here. Can't go
outdoors and sit on the benches. You aren't safe." Two Ss who
had attended only once were lukewarm, one expected the program to
improve with time and one participant of the rural program said it
was a waste of taxpayer's money.

If we could have had draperies or upholstery or discussions on
drugs or a psychiatrist, that would have been interesting.
I don't feel it was that informative.

When given an opportunity at the conclusion of the interview
to further comment on the program 30 Ss reiterated satisfaction
with the program, 5 would like to attend more often, 3 appreciated
child care and 2 wanted broader programs at the centers they
attended. Individual comments included:

If you have problems they'll listen to yoi.

Very friendly, everyone welcome. All levels of skills
were possible. No one ever made you feel stupid because
you didn't have a specific ability.

Should have something like this for teens.

Interesting caress- section of people.

Beneficial....can improve race relations.

If you don't come here for a certain length of time, they
call you. They're concerned about you.

One particularly poignant answer was,

I'm not too good at thinking.

Responses, in general, to this series of questions probing
for suggestio0 for program improvement have an aura of reluc-
tance to criticize the program for fear of losing it. Ss seemed,
to the investigators, to be very careful about what they said.

Observations. A second measure of degree of acceptance of the
program by its participants is analysis of comments made by members
of the research team during the series of eight 2-day visits to
each of the 10 programs. Irrespective of the attitude of all mem-
bers of the research team who observed programs that, in most cen-
ters, the program could be broader and that teachable moments were
being missed, the Ss themselves were recorded as being interested,
even engrossed in their work, 67 times. Participants were described
as showing barely polite interest in demonstrations being given



only 11 times and showing *patience about having to wait for help;
just once. Typical observations recorded Ss asking questions, thank-
ing teacher for lesson, verbalizing appreciation for teacher or
program to researchers, and exhibiting pride in their work.

Teacher Interview. Several questions on the end-of-study Teacher
Interview Schedule referred to acceptance by Ss of the program and
their trust in the staff. Asked whether Ss felt free to confide in
them, all but one of the teachers responded in such terms as
"Definitely. Most of them do. Sometimes you hear more than you'd
like to hear." One teacher said she was too busy with group teach-
ing for confidences, but made referrals to Model Cities, day care
and the like. Most requests were for counsel regarding relationships
to children, parents, husbands, boy friends and included sex edu-
cation, alcoholism, communal living, how to get children out of
foster homes. Requests for help with personal problems in housing
ranked second in incidence. Other problems which Ss confided to
teachers related to child care, health, money management, employ-
ment, even hunger.

Teachers said Ss also trusted and confided in aides but with
some differences. In some centers Ss spoke less freely to aides
because paraprofessionals lived in the neighborhood and were loathe
to talk too personally or because there was intense rivalry be-
tween aides and Ss. In another center Ss took marital problems to
aides as well as requests for special programs at the center. Some-
times one _orticular aide was consulted.

Readiness of Partici ant to Learn and Profit from Pro am

Interview responses showed many instances of concern for ed-
ucation, for "bettering oneself," as some Ss expressed it. Another
measure of readiness to learn and profit from the program is atten-
dance pattern, to be described later. Analysis of how Ss spent
their time at the centers as they served themselves at the smorgas-
bord of learning activities available to them provides still another
measure of Ss' readiness to learn and profit from the center program.

Individuals in the random sample participated in scheduled
activities in the following rank order of incidence: clothing con-
struction, food preparation, crafts, consumer economics, socializing,
personal development and family relationships, nutrition, health,
child development, clothing renovation, interior decorating, grooming,
furniture refinishing, budgeting, home care, upholstery and laundry.
It should be noted that some activities recorded by center staff were
not listed on the measuring instrument provided: interior dec
oration (or re-decoration, as centers chose to call it), housing,
home management, woodworking. Program 2 preferred to term home
care "home management" to get away from any connotation of meniality.
Field trips were categorized in most-related subject area; e.g.,
trips to explore community resources were placed under consumer edu-
cation (use of conmunity services). Participation in fashion shows,
often said to be the first time many Ss had experienced success
in education, was deemed personal development.
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Pure socializing, while ranking fifth in incidence of time,
is surprisingly small in view of the informal nature of the pro-
grams. Tables 15, 16 and 17 chart absolute hours, proportion
and ranking of time spent in each program by the random sample'
in subject areas of consumer-homemaking education.



cc

T
A
B
L
E
 
1
5

R
a
n
k
i
n
g
 
o
f
 
T
i
m
e
 
S
p
e
n
t
 
b
y
 
R
a
n
d
o
m
 
S
a
m
p
l
e
 
i
n
 
S
u
b
j
e
c
t
 
A
r
e
a
s

o
f
 
C
o
n
s
u
m
e
r
-
H
o
m
e
m
a
k
i
n
g
 
E
d
u
c
a
t
i
o
n

A
r
e
a

1
2

3

P
r
o
g
r
a
m

8
9

R
a
n
k

5
7

S
1

-
1

1
1

1
9

3
1

1
1

1
F
P

5
2

6
3

2
4

2
2

3
2

C
r

2
6

3
2

3
1

1
6

2
6

3

C
E
c

7
3

2
5

5
2

4
4

7
4

4

S
o
c

4
9

7
4

4
3

9
9

1
1
.
5

5
5

R
e
l

9
4

9
7

7
6

5
4
.
5

8
6

N
u
t
r

1
2

7
9

6
.
5

l
o

6
5

7
l
o

3
7

H
e

1
3

8
8

6
1
3

3
8

l
o

8

C
D

1
1

1
1

4
.
5

1
4

8
.
5

5
8

8
1
1

9
C
l
o
R

8
10

8
1
1

1
3

7
1
2
.
5

9
9

1
0

'D
ec

3
1
3

1
5

1
1

G
r

1
6
.
5

1
6

6
.
5

8
.
5

1
2

1
1

6
7

1
2

R
e
f

6
1
5

1
0

1
3

1
4

1
3

B
u
d
g

1
6
.
5

1
2

4
.
5

1
2

1
2

1
0
.
5

1
4

1
1
.
5

1
2

1
4

H
C

1
5

5
1
3

1
4

8
1
4

1
3

1
5

U
p
h

1
0

1
4

1
6

1
2
.
5

4
.
5

1
5

1
6

L
a
u
n

1
4

1
5

1
0

1
0

1
1

1
6

1
7

W
s
q
k
g

1
0
.
5

1
8

H
a
g

1
7

1
9

K
e
y
:

S
 
=
 
S
e
w
i
n
g

H
e
 
=
 
H
e
a
l
t
h

B
u
d
g
 
-
 
B
u
d
g
e
t
i
n
g

F
P
 
=
 
F
o
o
d
 
P
r
e
p
a
r
a
t
i
o
n

C
D
 
=
 
C
h
i
l
d
 
D
e
v
e
l
o
p
m
e
n
t

H
C
 
=
 
H
o
m
e
 
C
a
r
e

C
r
 
=
 
C
r
a
f
t
s

C
l
o
R
 
=
 
C
l
o
t
h
i
n
g
 
R
e
n
o
v
a
t
i
o
n

U
p
h
 
=
 
U
p
h
o
l
s
t
e
r
y

C
E
c
 
=
 
C
o
n
s
u
m
e
r
 
E
c
o
n
o
m
i
c
s

I
D
e
c
 
=
 
I
n
t
e
r
i
o
r
 
D
e
c
o
r
a
t
i
o
n

L
a
u
n
 
=
 
L
a
u
n
d
r
y

S
o
c
 
=
 
S
o
c
i
a
l
i
z
i
n
g

G
r
 
=
 
G
r
o
o
m
i
n
g

W
w
k
g
 
=
 
W
o
o
d
w
o
r
k
i
n
g

R
e
l
 
=
 
R
e
l
a
t
i
o
n
s
h
i
p
s

R
e
f
 
=
 
R
e
f
i
n
i
s
h
i
n
g

H
s
g
 
=
 
H
o
u
s
i
n
g

N
u
t
r
 
=
 
N
u
t
r
i
t
i
o
n



T
A
B
L
E
 
1
6

H
o
u
r
s
 
S
p
e
n
t
 
b
y
 
R
a
n
d
o
m
 
S
a
m
p
l
e
 
i
n
 
S
u
b
j
e
c
t
 
A
r
e
a
s

o
f
 
C
o
n
s
u
m
e
r
 
-
 
H
o
m
e
m
a
k
i
n
g
 
E
d
u
c
a
t
i
o
n

P
r
o
g
r
a
m

1
2

3
5

6
7

8
9

10

3
2
5
.
5

3
1
8
.

1
0
1
.
7
5

5
5
8
.

6
9
8
.
5

.
2
5

4
8
.

2
4
2
.

48
7.

53
6.

F
P

4
1
.
2
5

1
6
6
.

5
.
5

1
9
5
.
5

3
0
1
.
2
5

1
0
.

6
2
.

1
5
4
.

2
8
.

8
3
.
7
5

9
0
.
2
5

6
9
.
5

7
.
5

2
6
9
.

2
1
0
.
5

5
2
.
7
5

9
2
.
2
5

4
1
.

4
6
.

4
0
.

C
E
c

2
2
.
5

1
2
1
.

3
9
.

1
0
2
.
2
5

1
1
9
.
2
5

2
2
.
5

4
4
.
2
5

4
7
.
5

1
4
.

6
0
.
7
5

s
o
c

4
7
.
2
5

4
5
.
5

5
.
2
5

1
0
7
.

2
0
9
.
2
5

1
1
.
5

2
0
.
2
5

1
6
.
5

5
.
5

5
9
.
2
5

R
e
l

1
7
.
2
5

9
2
.

6
3
.
5

7
9
.
5

2
.
7
5

3
5
.
5

4
3
.
5

2
3
.

1
3
.

N
u
t
r

1
1
.
2
5

6
0
.
5

3
.
5

9
5
.
5

2
5
.
7
5

4
.
2
5

3
6
.
5

3
8
.

6
.

6
8
.
5

H
e

8
.
5

4
8
.

7
1
.

9
8
.
5

7
.
2
5

5
2
.

1
0
.
5

1
0
.

C
D

1
2
.
7
5

4
o
.

6
.

1
9
.
2
5

3
7
.
2
5

8
.
5

2
2
.
5

2
2
.
5

1
.

6
.
7
5

C
l
o
R

2
0
.

4
5
.

3
.
7
5

3
3
.
2
5

1
5
.
2
5

2
8
.
2
5

1
0
.

8
.
5

1
0
.
2
5

I
D
e
c

5
2
.
2
5

2
2
.

1
4
.
5

G
r

.
5

1
8
.

9
5
.
5

3
7
.
2
5

9
.
5

1
2
.
5

1
5
.

1
5
.
2
5

R
e
f

3
0
.
5

1
2
.

1
5
.

4
.

3
.

B
u
d
g

.
5

2
8
.

4
5
.

3
1
.
7
5

1
5
.
7
5

1
3
.

5
.

5
.
5

5
.
7
5

H
C

4
.
5

7
7
.
5

2
0
.
5

1
2
.
2
5

1
.

3
.

9
.

3
.
7
5

U
P
h

1
3
.
5

2
0
.
5

6
.
5

1
0
.

2
3
.

2
.

L
a
u
r
a

7
.
7
5

1
9
.
5

1
.
5

4
0
,

1
7
.
7
5

.
5

W
w
k
g

13
.

H
s
g

8
.

T
o
t
a
l

7
0
6
.

1
1
9
9
.

1
7
9
.
7
5

1
7
1
6
.
5

1
8
9
6
.
5

1
1
3
.
5

4
3
5
.
2
5

7
1
8
.
5

6
7
7
.

9
1
8
.
5



T
A
B
L
E
 
1
7

P
e
r
c
e
n
t
a
g
e
 
o
f
 
T
i
m
e
 
S
p
e
n
t
 
b
y
 
R
a
n
d
o
m
 
S
a
m
p
l
e
 
i
n
 
S
u
b
j
e
c
t
 
A
r
e
a
s

o
f
 
C
o
n
s
u
m
e
r
 
-
 
H
o
m
e
m
a
k
i
n
g
 
E
d
u
c
a
t
i
o
n

P
r
o
g
r
a
m

1
2

3
4

5
6

7
8

9
1
0

S
.
4
6
1

.
2
6
5

.
5
6
6

.
3
2
5

.
3
6
8

.
0
0
2

.
1
1
0

.
3
3
6

.
7
1
9

.
5
8
3

F
P

.
0
5
8

.
1
3
8

.
0
3
0

.
1
1
3

.
1
5
8

.
0
8
8

.
1
4
2

.
2
1
4

.
0
4
1

'
4
9
1

C
r
,

.
1
2
7

.
0
5
7

.
0
4
1

'
4
.
1
5
6

.
1
1
0

.
4
6
4

.
2
1
1

.
0
5
7

.
0
6
7

.
0
4
3

C
E
c

.
0
3
1

.
1
0
0

.
2
1
6

.
0
5
9

.
0
6
2

.
1
9
8

.
1
0
2

.
0
6
6

.
0
2
0

.
0
6
6

S
o
c

.
0
6
7

.
0
3
7

.
0
2
9

.
0
6
2

.
1
1
0

.
1
0
1

.
0
4
6

.
0
2
2

.
0
0
8

.
0
6
4

R
e
l

.
0
2
4

.
0
7
6

.
0
3
6

.
0
4
1

.
0
2
4

.
0
8
1

.
0
6
0

.
0
3
3

4
1
4

N
u
t
r

.
0
1
5

.
0
5
0

.
0
1
9

.
0
0
5

.
0
1
3

.
0
3
7

.
0
8
3

.
0
5
2

.
0
0
8

.
0
7
4

H
e

.
0
1
2

.
0
4
0

.
0
4
1

.
0
5
1

.
0
1
6

.
o
7
2

.
0
1
5

.
0
1
0

C
D

,
0
1
1
1

.
0
3
3

.
0
3
3

9
0
1
1

.
0
1
9

.
0
7
4

.
0
5
1

.
0
3
1

.
0
0
1

.
0
0
7

C
l
o
R

.
0
2
8

.
0
3
7

.
0
2
0

.
0
1
9

.
0
0
8

.
0
6
4

.
0
1
3

.
0
1
2

.
0
1
1

I
D
e
c

.
0
7
4

.
0
1
8

.
0
0
8

G
r

.
0
0
1

.
0
1
5

.
0
5
5

.
0
1
9

.
0
1
7

.
0
2
2

.
0
1
6

R
e
f

.
0
4
3

.
0
0
6

.
0
2
0

.
0
0
5

.
0
0
3

B
u
d
g

.
0
0
1

.
0
2
3

.
0
3
3

.
0
1
8

.
0
0
8

.
0
2
9

.
0
0
6

.
0
0
1

.
0
0
6

H
C

.
0
0
6

.
o
6
4

.
0
1
1

.
0
0
6

.
0
0
6

.
0
0
6

.
0
1
2

.
0
0
4

U
p
h

.
0
1
9

.
0
1
7

.
0
0
3

.
0
1
3

.
0
3
3

.
0
0
2

L
a
u
n

.
0
1
0

.
0
1
6

.
0
0
8

.
0
2
3

.
0
0
9

.
0
0
1

T
i
k
U
k
g

.
0
2
9

.
0
0
6



-71-

Progress of Paraprofessional Staff Toward Program Objectives

A major concern of the present study was the measurement of
progress made by paraprofessionals toward objectives related to
a) employability and b) understanding and application of consumer
education and homemaking concepts. Since instruments for evaluating
the impact of the program on paraprofessionals were developed or
revised in conjunction with the present study, a test-retest
research design was not feasible. Rather, 26 experienced aides
representative of all aides employed in the program wore compared
with a group of 10 newly-hired aides as a means for evaluating
program impact. Since aides were mostly indigenous, comparisons
were also made--using the Participant Interview Schedule--between
scores of paraprofessionals and those achieved by the high-exposure
group of Ss (ng85).

The mean score on the Participant Interview Schedule, cal-
culated as the percentage score achieved of the items attempted,
was found to be the same for all three groups: experiencedaides,
newly-hired aides, and high-exposure Ss. Mean scores for the three
groups all approximated 58%. Range of percentage scores varied..
from 43-74% for the experienced aides to 47-66% for newly-hired
aides and 42-78% for high-exposure as.

Subscores were also approximate for aides and Ss on the
Participant Interview Schedule with the exception of housing and
management of resources. In the subject area of housing, both new
and experienced aides received low pc:7centage scores of 39'and 35
whereas the mean for the Ss was 59%. Aides, however, achieved much
higher mean scores in management of resources (old aides, 73% and
new, 8') than Ss (x =58 %).

When ranked according to percentage achieved of items attempted,
aides and Ss evidenced similar profiles in knowledge and understand-
ing of Cothing, health, consumer economics, relationships and
foods/nutrition:

Old Aides New Aides Total Aides Ss

Clothing/textiles 1 2 1 1

Managemout 2 1 2 5

Health 3 3 3 2

Consumer Economics 4 4 4 4

Child Development 5 5 5 3

Fbods/nutrition 6 6 6 7
Relationships 7 7 7 E

Housing 8 8 8 3

Perception of concepts learned, as expressed by paraprofession-
als in interview responses, differed considerably from responses
by participants to the same questions. Whereas Ss saw learnings
to be mostly in clothing/textiles, aides perceived their most-salient
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learnings to be,in job skills, particularly in the areas of per-
sonal development and relationships with others. Both groups highly
ranked their new knowledge and understanding in foods/nutrition and
management of resources/consumer education. Little mention was made
by either aides or participants of learnings in the subject areas
of child development or health. Two aides, one experienced and one
new, said they had learned nothing from the program.

Job skills specifically emphasized by the aides, in additicn
to increased knowledge and understanding of the concepts they were
helping to teach, were increased understanding of Ss and ability
to work with them. Also mentioned were improved English, leader-
ship experience, clerical expertise, and better management. Job
skills were more objectively rated on the job performance and Job
persistence descriptive rating scales. Experienced aides (n=26)
received a mean performance rating of 3.86, where 3,00 represented
minimally acceptable work. Ten newly-hired aides, on the other hand,
received a mean rating of 4.49, a gain statistically significant
at a (.01. Newly-hired aides were also_rated higher on job persis-
tence (x=4.66) than experienced aides (x=3.73), also significantly
different at a <01. All new aides were rated at least at the
minimum level, 3.00, ranging from 3.43-4.95 on *:.e job performance
and from 3.72-4.88 on job persistence. The range for experienced
aides was 2.80-4.00 on job performance and 1.72-5.00 on persistence.
Two aides received a less than acceptable rating on performance
and five of the old aides received ratings below 3.00 on job persis-
tence. Mean scores on the Attitude toward Paraprofessional Jobs
in Human Services scale were not significantly different for the
two groups of old and new aides. The range on the attitude scale
was 90-173 for new aides and 128-181 for experienced aides. Mean
scores were pOsitive in direction for all aides.

In addition to the attitude scale, attitudes of aides toward
the program were also reflected in interview responses. Asked why
they thought Ss attended center activities, 18 of 26 experienced
aides and 7 of 10 new aides said "to learn." Mentioned nearly as
often were needs to be with others and.for new outlets. Desire to
sew and friendly atmosphere:wero each mentioned 5 times and, occas-
ionally, convenient location of center, provision of child care,
and curiosity. Aides said they described the program to others

',mostly in terms of kinds of learning activities available. Other
advantages promoted were, in rank order, value of developing new
interests, opportunity to meet people, no fee, child care available,
schedule, pleasant surroundings and informality.

When asked to give reasons people might not attend or stop
attending, the aides listed: found jobs (n=6), lack initiative
(n=5), no transportation or not allowed to pursue activity of
interest (3 each), and no time, tense atmosphere, lack of child care
facilities, moving away from area, not wanting to get involved
(all. n=2). Mentioned once each were illness, learning what they
wanted to ankleaving, confi'ential information repeated, limited
activities of intereet: change in children's school schedule, poor
location, and not wanting to be identified as low-income, Specific
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.program changes suggested by aides included expanded schedule
(n=4), need for child care facilities (n=2) and center relocated near
public transportation.

Kinds of things aides most enjoyed doing at the centers were,
according to experienced aides, "anything and everythine(n=7),
working with children (n=5), teaching (n=2), and mentioned once
each: recruiting; clerical work; and assisting with lessons on
food preparation, reupholstery, health, budgeting, sewing. New
aides especially enjoyed working with children (n=3), working with
adults and giving foods demonstrations (n=2 each)", and related once each
were: recruiting, assisting with sewing and crafts, helping people.

The end-of-project questionnaire/interview probed more deeply
into experiences and attitudes of aides (n=15). When asked why
they chose to take a. aide job in the consumer-homemaking program,
the most common response was liking children and pe9ple, followed
by need for income and to learn from the program themselves.
Availability of nursery care for their own children, had attendtd
program as participants and liked it, liked working, liked helping
people, felt qualified, and proximity of center to home were also
mentioned.' All said they liked their jobs. Special advantages
referred to were pleasure found in meeting Ss and interacting with
them, sense of helping others, opportunity to learn themselves,
freedom to try out own ideas on the job, good experience for the
future, and the atmosphere. A majority said there was nothirg they
disliked about the job. Three said the pay was too low and men-
tioned once each were no chance for advancement, the cleaning,
too few work horns, and lack of supplies.

Duties were described as assisting with teachings helping with
children, record-keepin6, recruiting, cleaning, and communicating
with Ss. Inservice was limited mostly to staff meetings and in-
frequent one-day conferences. Aides were interested in learning
more about the following subject areas, in rank order: sewing,

foods/nutrition, crafts, consumer economics, child development, and
home decorating. One wanted to learn more about teaching methods
and another about how to help Ss deal with their problems. Two

felt they did not need further information or training.

A -- but one thought their experience on the present job would
help them get another position through new expertise in working with
people, establishment of a work record, increased knowledge and ,)b
skills, and greater self-confidence. Five said, if allowed their
choice of any job, they would prefer the same kind. Three would
choose a job related to sewing and one person each would choose
writing books for children, Jorking in an uphcl' ;tery shop, nursing,
or teaching junior high home economics classes. One said she would
take any kind of a job.

When aides were asked about specific aspects of their jobs most
found the amount of responsibility presently assumed to be satis-
factory; two would have preferred more. Fringe benefits were



-714-

generally approved although a few had no sick leave, retirement plan,
or paid holidays. Opinion was divided regarding satisfaction with
the number of hours employed each week, with about half preferring
to work more. Most found their pay adequate for the hours worked
and responsibilities assumed. All liked being able to try out their
own ideas on the job. Most felt their suggestions were incorporated
in the program but two said their suggestions were ignored except- -
in one case--in regard to the child care program where she had
complete charge. All felt aides should make suggestions and most
said they were frequently asked about their opinions, one saying,
"Sometimes aides have more insight into needs and interests of the
people."

Aides were usually but not always high school graduates. Two
were li:lensed practical nurses. Job experience prior to employment
in the consumer-homemaking program was widely varied. Factory and
clerical experience led the list (n=4,3) followed by laundress,
babysitter, sales (all n=2), and waitress, camp counselor, domestic,
telephone operator, bealltician, child care aide. Only a few of the
child care aides had prior experience working with children other
than their own. One-third of all the aides received no formal
training before assumption of the job and few-others received more
than brief orientation.

Changes the 15 aides would like to see in the program included
larger facilities (n=6) and, referred to twice each, larger staff,
more equipment and supplies, extended hours of operation. Men-
tioned once each were need for a paid recruiter, higher pay, more
field trips, opportunity to visit other centers for ideas, clerk to
keep records, more Ss, and interchange of responsibilities among
aides. "I would learn more and it 'would be more interesting." All
said the program was worthwhile:

It meets people's needs.
Helps people find jobs.
People get what they want.
Enables people to help themselves.
WoMen gain confidence and find out about community resources.
A lot of people want to go to school and don't have the money
for a babysitter so they come here.
Changes your whole outlook on life. You don't get depressed and
in a rut. Even though teachers are tachers and have degrees
they can relate to you and be on your level.
Gives people something to do, a chance to learn.

When specifically asked about changed personal behavior, re-
sponses indicated major program impact in improved appearance of
home, 'acquaintance with services of community agencies, improved
nutrition and consumer awareness, health consciousness, and more
outgoing personality. Typical aide responses were:

I am always learning new things.
I have learned the art of working together.
I have a clearer mind.
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By observing the teachers in the kitchen I'm now a less sloppy
housekeeper.

I have learned that other people have bigger problems than I have.
I have changed by knowing you don't have to remain poor.
It ideas are ancient so I've learned new methods, shortcuts,
flexibility.
I have acquired e' :; rience and feel more confidence. Won't
be worried about 4.00king for another job if I have to.
I've learned about equality between races. Everyone is tht.
same.

A Pearson product moment correlation matrix was run to estab-
lish relationships among job performance, job persistence, atti-
tudes toward paraprofessional jobs in human services, and knowledge
and understanding of homemaking and consumer education concepts.
When scores for 26 experienced aidts were compared on the four
variables, a significant positive correlation was fopild only for
job performance with job persistence (r=.74, E(.001). Scores on
the attitude scale were shown to be negatively correlated with the
measure of,knowledge and understanding of concepts, r.-.35, E,(.037.
The correlation between job performance and job persistence was
also highly significant for the 10 new aidPs. Findings for the
total group of 36 aides showed job performance and job persistence
to be highly correlated (r=.791 Et<.001) and the negative correla-
tion remaining between attitudes and knowledge/understandings
(r=-.34, p (.021).

The negative relationship between knowledge/understanding and
attitudes toward paraprofessional jobs suggests that the more-able
aides were eager to move on to more responsibility and further training
whereas the less-able were satisfied to remain in their present
positions. Scores on the Participant Interview indicated that
employers were tending o hire more highly qualified paraprofessionals
as the programs matured, since new aides coming into the program
were scoring in nearly the same range as th6se who had teen exposed
to the program for longer periods. Also, mean ratings of new aides
on job performance were significantly higher than ratings for
experienced aides.

Despite the largely indigenous character of the aides, the pro-
gram seemed to be having a far different impact on paraprofessionals
than on participants. Scores on the Participant Interviel al-
though comparable in clothing/textiles, health, consumer economics,
relationships and foods/l.atrition showed greater gains by aides
than Ss in management and child guidance. Aides themselves per-
ceived their most salient learnings to be in job skills while Ss
related especially to increased knowledge and skill ir) clothing/
textiles, foods/nutrition and crafts.
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Progress of Professional Staff Toward Program Objectives

Understandings of Feelings and Problems of Program P!rticisants

Teacher Interview. In the post-interview, teachers identified
Ss' interests as being, in rank order, in the areas of: clothing
construction and renovation; meal planning and food preparation;
consumer education and family spending; child development, uphol-
stery, crafts- -all same 4ncidence; and family life, first aid,
home nursing--same frequency. This ranking by the teachers is
confirmed by Ss' pt,rception of learning and hours spent in center
activities.

More-diverse sre needs of Ss as perceived by the teachers.
Mentioned once or twig.. each were self-development, nutrition,
economy foods, recycling clothes and furniture, house-keeping,
sewing, basic understanding of children at all age levels, making
better use of community resources, improved self-image, learning
how to communicate with others, seeing how the rest of the world
lives, family relationships, money management, setting long-range
goals, Opinion varied ,regarding offering a rounded p,ogram.
Teachers it successful Program 5 (see Index of Program Effective-
ness) recommended that staff firmly guide Ss into areas they need.
A teacher in Program 1, whose Ss were mostly interested in sewing,
said Ss ought to be offered what they want, not what others think
is good for them.

Observations. Since so much time at the centers was spent
sewing, most help sought by Ss was observed during random visits
to be related to clothing construction, use of machine, remodeling
of garments. Researchers observed help being sought nearly of-

ten for the housing subject area: furniture refinishing and re-
pair, reuphoistery, use and repair of appliances, storage.
Requests for help with problems of' broken windows, moving, and lack
of heat were also beard.

Third in order of frequency were requests for assistance with
foods/nutrition: food buying, special diets, nutrition, weight
control, food preparation techniques such as how to roast meat or
bake a cake. Questions related to ehild development were heard
next often, followed by consumer economics: judging quality,
loss of welfare check, setting up household accounts. Bequests for
help with management of resources included information regarding
further education and community services, and how to report a
theft. Health problems included drug abuse, problem skin, prenatal
care. Bequests for help with relationships were, understandably,
observed less often.

Teacher responses were nearly always positive, with teachers
usually eager and willing to help and patient with slow learners.
Sometimes Ss had to wait long periods for help; on rare occasions
their questions were ignored.
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Seldom were suggestions for future programs offered by Ss
in the presence of observers. As one researcher wrote, "People
were too busy and concerned with the immediate problem." Typical
eequests, when made, were for sessions on crafts, abortion, making
bathing suits, fondue cooking, mother - daughter relationships,
pattern alteration, use of left overs, consumer protection, prob-
lems with landlords. Teachers usually welcomed suggestions and
incorporated them in future plans or assured Ss that plans had
already been made for the derdred program feature. The investi-
gators observed instances where suggestions seemed to be ignored
but the teacher had indeed noticed the comment, investigated pro-
gram possibilities and followed through in a day or so with defin-
ite plans.

Ability_to Collect and Interpret Evidences of Impact on Participants

Ability of teachers to collect and interpret evidencei of
learning on the part of program participants was measured chiefly
through the collection of critical incidents, although teacher
interview responses lent data for the assessment. "Teachers had
also, for the most part, successfully used the Consumer- Homemaking
Descriptive Rating Scale. The number of critical incidents re-
ported seemed to depend on local commitment to the research
effort, proportion of Ss from the true tai.get population, and a
social-pr chology background or sensitivity facilitating recog-
nition of critical incidents in the subtle area of relationships.

Programs were ranked on frequency of true critical incidents
reported and this ranking provided one variable in the Index of
Program Effectiveness designed to provide a profile of the suc-
cessful consumer- homemaking education program for low-income adults.
Contrasts were extreme. Program 8, which combined residents of a
low-income houa.ng project and a sensitive and articulate teacher,
yielded the greatest numbe of critical incidents. The similar
Prngram 2, whose housing project inhabitants were further disad-
vantaged by language barriers, yielded only one critical incident.
Program 6, serving a comty in Appalachia, was credited with sec-
ond rank in number of critical incidents reported. Programs 1, 3
ani 5--all serving visibly poor inner city resideptar-supplied
similar numbers of incidents. The slightly-smaller number from
Programs 4, 7 and 9 gives credence to the impression of the re-
search team that 3s in these centers were generally somewhat more
affluent than others in the sample.

Abilit to Present a Creative and Innovative Pr am

Ability of professional staff to present a creative and
innovative program was assessed through measurement of use of effec-
tive resources, seizure of the teachable moment and quality of
preparations made for daily sessions. Ability to collect, develop
and use resources was determined through compilation of data re-
ported on the form provided for lis.sing resources and describing
their effectiveness. Use of resources also played a role is the
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determination of quality of preparation for daily sessions. Teach-
able moments were observed and recorded by the research team as
positive or negative in nature and later categorized according to
subject area as a means for assessi- - program breadth. Use of
resources, quality of preparation, and maximization of the teach-
able moment provided three more variables for the Index of Program
Ef:ectiveness designed to provide a profile of the successful
1,rogram.

Use of Resources. Examples of resources, tabulated in Table lg
according to subject matter area, serve also as an indicator of
program breadth. Examples of resources used were:

Clothing and Textiles: Field trip to clothing factory, slide
presentation on selectionofclothing for children, speaker on new
textiles, maintenance at the center of an Alteration Closet filled
with donated clothing Ss could have so long as they altered the
garment in some way to fit them or a member_of their family.

TABLE-18

Educational Resources Reported Used by Professional Staff

Program C/T Mgt Rel CD FAT He Hag T Rank

1 1 6 1 1 2 1 12 7
2 1 5 2 1 5 1 15 6

3 2 3 1 3 \ 2 31* 4
4 3 2 2 1 8 9.5
5

6
3 10

2
4 3

1
6
3

7
1

2
3

35
01

3
8

7 4 9 8 9 23 12 14 79 1
8 9 10 6 1-2 9 10 11 67 2

7 3 5 4 2 9 30 5

10 1 3 1 1 2 8 9.5
T 28 54 24 28 51 46 44

* Adjusted to reflect original materials routinely used in program

Management of Resources: Speakers on budgeting, consumer
fraud, crime control; slide-tape presentation "Your Work and Your
Posture"; filmstrip on getting credit; field trip on comparative
shopping_for drug items; budgeting game.

Family Relationships: Speakers on human sexuality, the one-
parent home, senior citizen years, responsibility; movie on black
progress through the years; filmstrip, "Do We Live or Exist?"
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Child Development: Filmstrips on feeding young children,
children's feelings, children's play; slide presentation on
"Your Child in the Consumer-Homemaking Nursery"; speakers on learn-
ing disabilities, sibling rivalry, child discipline, "How to Keep
Your Kids Out of Trouble," "What do Pe-ents Owe their Children?"

Foods and Nutrition: Field trip to basic nutrition workshop
conducted in Spanish; slide presentation on weight control; speaker-
demonstrations of foreign cuisine; better food buying; "Men Can
Cook Too"; low-cholesterol foods and diets.

Health and Grooming: Movie on self-protection for women,
safety for women; filmstrip on venereal disease; field trips to
medical clinics; speakers on lead poisoning, sickle cell anemia,
alcoholism, menopause, cosmetics, drug abuse, abortion.

Housing: Filmstrip on ysycho-sociological needs the home
fulfills; field trip to furniture restoration shop; speakers on
legal rights of tenants, fire prevention in the home, home wiring
and lighting; demonstrations on antiquing furniture, care of gas
and electric ranges; pamphlets on first aid for flooded homes
and farms.

Typical student reactions recorded by teachers, most of which
were positive, were:

Interested. Surprised' to learn of service. (Rodent control)

They were really surprised at the prices of some of the ar-
ticles and glad to have the good and bad points shown
them. (Shopping kit from utility company)

Participants showed interest in their immediate problems as
tenants. (Housing Authority speaker)

Most of the people didn't know this place existed. (Botanical
Gardens )

Spontaneous group di...:ussion. Beautiful. Many left very
satisfied, with food for thought. (School psychologist)

Very interested. Added information and case histories of
fraud for everyone's benefit. Majority were magnetized by
information g4gren. (Speaker from Attorney General's Office)

Very attentive. Interested and eager to learn. Act=ve par-
ticipation by most of the people. (Field trip to workshop
on pattern selection and alteration, in Spanish)

Interested, but we need new approaches to nutrition information.

The participants agreed that you can't make your child what he
doesn't want to be. They agreed even more when the speaker said,
'We have given the child a bad image of himself--a sense of
worthlessness.'
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Representative agencies used included:

Department of Health
Cooperative Extension, Expanded Nutrition Program, 4-H
Model Cities
Federal Trade Commission
Attorney General's Office
Food and Drug Administration
Housing Council
Consumer Protection Bureau
Department of Social Services
Police
Children and Family Services
Planned Parenthood
Council on Alcoholism

-Clergymen were very helpful and private business was tapped as a
resource: area farms, utility companies, department stores, super-
markets, insurance agencies, banks.

Most frequent use was made of resources in management. The
relationship of resources to attendance is reported in the section
on procedures enhancing attendance.

Additional information on resources was obtained from the
teacher interview. All programs were encouraged to develop learning
packages suited to the low-income audience but local staff rarely
managed to produce anything beyond bulletin boards and illustrative
materials for sewing and crafts. Most teachers recommended that
staff time be set aside for preparation of the badly needed mater -
ials. A notable exception was Program 3, which developed its own
highly-professional learning packages, mostly in consumer education
and housing Time was set aside at weekly staff meetings for
development of curriculum materials and a graphic artist employed
to produce flipcharts, slide presentations and other visuals. Ma-
terials were bilingual to serve the large Spanish-speaking popula-
tion of the city. Most of the materials were reproduced for use by
all other consumer-homemaking adult centers in the state.

Program 2, with its large administrative staff, had a curri-
culum coordinator who collected, developed and prOvided teaching
materials for centers.

Use of the Teachable Moment. Maximization of the teachable
moment, taking advantage of that instant when interest of the learner
is caught and held, was particularly vital if Ss were to learn and
progress in the informal framework of the prograth. Most teachable
moments observed (Table 19) were positive it nature, but, in all pro-
grams, opportunities to provide new information or reinforce learn-
ings or helpful attitudes were lost. Occasionally-;-faulty informa-

-- tion was given or misconceptions allowed to remain uncorrected. Rank-
ing centers on tie number, of teachable moments observed provided a
measure of quality of instruction end, when categorized according to

--aUbject area, a measure of breadth of program.
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Further, use of the teachable moment illustrated the efficacy of
the teacher or aide as the most-valuable program resource.

Examples of positive and negative teachOle moments in the
subject area :df foods and nutrition are:

S spoke of high and rising cost of meat. Teacher re-
minded her that American diet had more protein than
necessary; casseroles, liver and fish could cut costs.

Recipe of the day was not coated.

Additional examples of positive and negative teachable moments,
outlined according to home economics subject area, appear in the
Appendix.

Inspection of Table 19 shows teachable moments utilized in
all programs in the subject areas of foods /nutrition, clothing/
textiles, consumer economics and management of -:?sources. Posi-
tive use of the teachable moment in child development was observed
in just half the programs. When programs were ranked according to
the difference between positive and negative teachable moments
recorded for each center, teachers at Programs 5, 6, 7 and 10
seemed most skillful in the use of this instructional technique.

Quality of Daily Preparation. Quality of preparation for daily
sessions was observed during random visits by researchers, Table
20. Programs were ranked on the dimension) which provided another
variable for the Index of Program Effectiveness. Observations in-
dicating no apArent preparation for the day other than to have
routine supplies on hand were logged 35 times) a presentation had
been prepared by the teacher -3n 24 occasions, audiovisual materials
were collected or prepared or samples of produr,ts merle 22 times,
and 20 food demonstrations arranged. Preparation of handouts, spe-
cial recruitment efforts, and plans for foods laboratories were
next in incidence.
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Observers also recorded the apparent performance objectives
of the days or-ters were visited. Number of subject areas to
whica. objectives were related was tabulated in Table 21 as a
measure of breadth of provam for each center. Objectives related
to all areas of home economics were observed in only f,,ur centers;
in one center instruction was observedin just four subject areas.

TABLE 21

Apparent Performance )bjectives of the Day,

Classified According to Subject Area

Program CD Cr F/N C/T Hsg Mgt CEc Eel Be
.

Number
of Sub-
ject.

Areas

1 6 2 11 4 1 5

2 1 2 10 1 2 3 6

3 2 1 5 1 4 1 6
4 1 6 9 2 1 3 6

5 3 4 17 9 2 3 4 5 8

6 3 5 3 2 5 1 1 2 8

7 4 7 8 10 15 It 2 1 8
8 1 1 7 10 2 1 3 1 2 9

9 4 1 11 2 4

10 2 1 9 10 3 ,1 1 1- 8
T 14 31 56 87 31 19 18 3 14

Provision of Child Care. Quality of child care varied widely
from center to center and in Programs 2 and 9 child care was not
provided at all. The loss was particularly deleterious in Program
2, directed at families living in a low-incame housing project.
Funding was available for child care but in the case of Program 2
constricting school district regulations hampered provision for
children despite the fact that the center was located on the
ground floor of a project meeting federal safety standards. Program
9 managed without child care since many of the clientele were
evening students at an adult education center. Also, the only space
available was a small windowless storage room.

Both facilities and staff played key.roles in the quality of
all child care programs. Programs i, 3, 5,7 and e had well-
equipped child. Care.areas ranging from two'small roams in Program
7 to an adjoining project apartment in Program 8. Program 10,

at the time of the study, had neither separate child care room nor
adequate space in its crowded one -roam facility but an aide or
junior high home economics student in the building helped divert
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children.

Usually mothers from the neigh'orhood were employed as child
care aides. Exceptions were the male bus driver in Program 6
who worked with children in addition to his othrx duties and the
teachl,r with an associate degree in early childhood educatim 1::o
conducted the nursery school in Program 5. The toddler and baby
roan in Program 5 was supervised by a licensed practical nurse.

The chIld care program was intended, 'according to State guide-
lines for program development, to serve as a laboratory for demon-
strating child guidance techniques. Most of the child care observed,
however, was custodial rather than educational. Richness of indiv-
idual pi-grams can be sensed from inspection of Table 22, which
summarizes activities provided by child care aides during the ran-
dom visits of researchers, taking into account that children were
not always in attendance and that observers spent a limited portion
of their time in child care areas.

Need for discipline and action taken by child care staff was
recorded on the observation sheets. Rarely WAS any form of disci-
pline needed, since children were kept busy with a variety of toys
and supervised activities. Notable exceptions were Program 2
where, on one occasion, bothersome children were made to sit on
chairs for long periods of time and Program 4 wher-: children were
neglected by the aide and, in their boredom, got into trouble.
Discipline was rendered by mothers in forms of slapping across the
face or shouted reprimands.

Teachers were asked to record the number of children in atten-
dance and snacks served. Mid-morning and mid-afternoon snacks and
more substantial meals where appropriate were encouraged by State
guidelines and funds provided. Since children sometimes came hun-
gry, snacks were often served upon arrival.

According to records filed from the centers, especially imag-
inative and nutritious snacks were prepared for children at Pro-
grams 5, 7, and 8. Nutritious snacks were also consistently served
children of Ss attending :Programs 1, 4, and 10. Snacks at Program
3 usually consisted of cookies, not always accompanied by orangg
juice, or milk, and sometimes seemed to be composed-of whatever
happened to be on hand since potato chips and artificial fruit
drinks were reported served 11 times. Snacks were nutritious when
offered at Program 6 but observers noted many instances when no
snack at all was provided children attending the-program.

The proportions of the challenge of providing enriching ex-
periences for children of participants are evident in %tendance



-86-

TABLE 22

Observed Frequency of Activities Provided in Child Care Program

Activity Program: 1 3 4 5 6 7 8 10

Small Muscle Development 6 5 11 4 10 4 5

Large Muscle Development 1 11 3 9 3 2
Creative E7pression 4 1 2 9 10 2 3
Story Time 1 7 7 2
Nutritious Snack 6 4 10 2 10 5 4
Learning to Share and Play

Together Cooperatively 2 1 10 2 7 2 2
Safe Environment 6 1 6 11 4 12 8 4
Preparing for School:

Colors, Numbers, etc. 1 7 2 7 1 2
Encouraging Curiosity 2 1 7 3 8 1 2

data submitted by the centers, Table 23. It can be seen that more
children attended Programs 5 and 7, perhaps partly a function of
the quality of instruction provided by the trained nursery educa-
tion teacher at 5 and resourcefUl paraprofessional at 7.

.

TABLE 23

Attendance: Children of Participants

INIMMINEBN ,1.1.111/10.1./gING,

Program Under 1 Yr. 1-2 Yrs. 3-4 Yrs 5 Yrs.

1 61 78 205 221
2 *

3 32 64 27 53
4 123 173 164 111

5 268 391 1332 0
6 21 50 141 17

7 35 263 .263 326
8 58 454 500 215

9
10
T-.

14
612

130
1603

184
2816

102
1045

* No child care available

Discussion: Progress oi Professional Staff toward Program Oblectim

Teachers came to the program from widely varied backgrounds,
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depending on the supply of trained persons willing to committhem-
selves to so tentative a program aLd somewhat on the philosophy
of the project director regarding qualities needed fora instructors
in the informal program. Most of the teachers were homemakers enter-
ing the job market after 16 or more years. The maturity of the
teachers doubtless contributed to the rapport so obvious between
teacher and S but two of the strongest programs were taught either
solely by a young person (Program 7) or included young teachers on
the professional staff (Program 5).

Few teachers had much teaching experience prior to employment
in the center program. That experience included public school teach-
ing,extension, social work, volunteer work with girls' clubs or
4-H. While not always currently certified, in all 10 centers teach-
ers had home economics degress or near-degree. In Programs 6 and
9, however, responsibility for most of the instruction was assumed
by a paraprofessional with just a few hours of college work and
a professionally trained dyes maker who had run her own shop for
many years. Programs 5 and 10 employed several home economists
wishing to work only parttime. This approach seemed to work especial-
ly well as teachers tApported each other and ideas were shared and
expanded beyond the sum of the parts.

The review of literature had indicated need for professionals
who better understood the needs and interests of their Ss, but
such was not the case in the consumer- homemaking program. The
close communication and trust evidenced between teacher and indige-
nous aide contributed substantially to the understanding. The
setting of priorities, also called for in the literature, had to
be recognized as a problem in those centers where so much time was
spent on clothing construction. Despite recognition of the impor-
tance of clothing as a basic need, centers were urged to expand
offerings beyond sewing both because other needs were so obvious and
because the consumer-homemaking program could hardly be justified
as purely sewing since sewing classes were readily available in
most traditional adult education programs. Much effort was made
by centers to make topics other than sewing interesting enough to
attract participation. The Ss often had little idea of what home
economics had to offer beyond the highly visible clothing and foods
areas. Use of interest surveys vas encouraged and, when used, Ss
typically were interested in all or most of the subject areas of
home economies. The research team received the impression that
busy teachers were allowing their energies to be consumed by the
demanding sewing instruction and were not always setting approl.
priate priorities, as charged-bythe evaluation of 0E0 programs.

The best way to overcome the problem of a sewing-dominated
program seemed to be to employ a paraprofessional highly skilled
inclothing construction to free the teacher for instruction in
other areas. Researchers recognized that skills -- crafts, sewing,
refinishing furniture--consumed many more hours than cognitive
subject areas more economically delivered time-wise: health, con-
sumer education, nutrition. Teachers insisted that much incidental
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teaching occurred 'over the needle and crochet hook, especially in
relationships and consumer education, and there is some evidence
to support this position but not as much as had been expected.

Teachers showed varying propensities and abilities for cam-
pleting rating scales and supplying critical incidents, most power-
ful evidences of learning, but overall were conscientious and car-
ing about collecting these evidences and insightful in interpreting
them. Examination.of critical incidents show teachers usually
carried through indicated followup.

Use of resources was significant from several angles: first,

the dearth of anything printed which was suitable for adults who
could not or did not care to read and second, the limited effective-
ness of such materials. Also important was acknowledgement of the
proven worth of a variety of activities--especially use of know-
ledgeable resource persons and field trips--for increasing atten-
dance and S satisfaction. Teachers generally recognized the efficacy
of visual presentations, demonstrations with actual product or
project samples, and use of the market place as the classroom.
They tended to cooperate with aad take full advantage of other
community agencies, serving often as the needed catalyst for coordin-
ation of splintered programs for the low-income. Probably one of
the biggest successes of the program was this cc peration with other,
sometimes suspicious, agencies as consumer-homemaking provided
needed audiences for services and offered to supplement the instruc-
tion of other agencies--almost always having a narrow focus such
as health Of job training rather than meeting broader needs. Only
Community Action Programs also looked at the whole person or family
and then in terms of referral to appropriate sources of help rather
than teaching on the spot. The extension approach, whether the
regulation program or Expanded Nutrition Education Program (EEEP),
worked through lay people or aides; consumer-homemaking was able
to provide direct instruction by a professional Lome economist.
Joint teaching which teamed professional home economist with Adult
Basic Education instructor, English -as -a- Second Language specialist,
or ENEP aide--wtile not so evident in the 10 centers in the sample- -
was known to be the modus operandi in other consumer-homemaking
programs, usually the newer programs in the same city from which
the older center had been selected for the sample.

Because of the informality of the program, the need to allow
Ss a choice of activities and the investment in the professional
as the chief program resource, the use of the teachable moment pro-
vides an important measure of teacher competence. Clearest evi-
dence was shown here that the teacher must be a well-trained
home economist if she were to maximize the opportunity for inciden-
tal learning. The best intentions in the world, rapport with Ss,
and willingness to seek out help on questions that arose could not
replace the instant response of the professional home economist.

Observers on random visits took special note of preparation
that had been made for the day as a measure of quality of instruc-
tion. Clothing construction requires little daily preparation so
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kinds of preParatior give a clear indication of program breadth.
Scheduled do-your-own-thing periods or days, so popular and essen-
tial at all centers, accounted for some apparent lack of prepara-
tion for the day other than having routine supplies on hand.

Feeling was unanimous among researchers that one of the great-
est opportunities of the consumer-homemaking program was being lost
when care of children of Ss was custodial rather than educational.
This program weakness had also been reported in the Donavan (1970)
study.

Processes and Facilities

Nature of Program Attendance

Attendance Pattern: Population. Crucial to program success
was the willingness of target people to participate in program
sessions. Factors that had to be overcome were apathy toward any
educational program, absence of a sense of urgency since no atten-
dance requirements were set cr credential earned, and payment for
attendance at some of the other special programs for the poor.

More than 3,000 different men and women were reached by the 10
programs included in the study. (Thirty-nine fulltime and 17
parttime adult consumer-homemaking education programs operated in
New York during FY 1972.) Average daily attendance (ADA) was rel-
atively low for all the centers (Table 24). Total days' operation
of each center was used in establishing the ADA and included some
half-days, days when staff conferences were held, and the like.
Each S was counted just once for any particular day, regardless of
length of session or return for evening classes.

Examination of Table 24 shows Programs 1 and 2--representing
the two largest cities in the state--operated the greatest number
of days during the 9-month study, in keeping with guidelines that
programs should be available to the target population through week-
ends and school vacation periods. Figures are conservative since
records tended to be sketchily kept, especially at the busiest
times or during special events attracting larger than usual par-
ticipation. Some data were not included in Table 24 because in their
extremity they obscured the growth pattern of the day -to -day cen-
ter program, which was the purpose of the table. Examples are
the 202 persons reached through a single outreach presentation
given by Program 10 and the more than 350 persons who attended a
special event at Program 1. More-complete data, but probably still
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conservative as far as nebulous contacts with the program were
concerned, appear in Table 25.

TABLE 25

Attendance Pattern: Population

Program
O-J FY 1972

Total Regular

1 834 3350
149Ro

2 * 151**
3 962 105

178 178
5 346 249
6 170 152

7 * 470
8 262 208

9 * 548
10 297 . 95

FY 1971
Ss in Regular Programs
who Attended Only Once

Total Regular Total M J MA O-M

774 508 123c 27 15 81

64Ro 26 7 31

500 300 40 5 35

365 135
63 13 3 L7
83 31 24 28

1178

90 56 80 41 15 24

35 32 53 not relevant
752 178 238 82 44 112

75 49 81 39 5 37
300 263 239 85 15 139

loo 55 25 6 3 16

Key:

Total: Total number of different persons served, including outreach
Regular: Daily center program

C = Center
RO = Regularly scheduled outreach classes
FY = Fiscal year

O-J = October-June
* = City-wide outreach not included in evaluation

** = Figures are incomplete

Analysis of total attendance records indicated an attrition
of approximately half the participants. Understanding of the
fluidity of the target population is needed in order to appreciate
fully the constant recruitment of new Ss required to maintain the
status quo, let alone the growth rate. Overall, however, the pro-
grams as a whole did grow, with a mean gain of 2.1 in ADA for

the 10 programs in the study (Figure 1). The growth curve reflects
special fail promotion activities, the diminution caused by
Christmas holidays and bad weather, and special spring fashion
shows and the like. Since attendance records showed so many per-
sons attending only once, analysis was made of reasons for such
limited participation. Table 25 outlines the proportions of the
phenomenon. Those persons who attended prior to March probably
could not be expected to return. According to attendance patterns
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visible in day-to-day records, the e Ss e'- ending as late as March
cr April could well be viable participc Persons new to the
program in May or June of the study could be expected to continue.
Teachers were asked, on the Monthly Summary Attendance Report,
to give reasons for lack of attendance if known. The most com-
mon reason given (n=57) for one-time attendE :e, where names had
been recorded at all, was particir-'ion in single-event meetings
held at the center for a specific La.oup--perhaps a class of nurse
aides interested in nutrition. Others were described as new,
participants in a single event outreach program, or students
from other classes in the community education center invited in
to hear a gpecial resource person--all mentioned about 30 times
each. Reasons for one-time attendance given less often, 15 times
each, were moving from the area or identification of Ss as out-
of-town visitors, guests of Ss, or persons who were working and un-
able to attend regularly but who had shown interest in the pro-
gram. A few were listed as drop-ins needing help with a special
problem. Some had new babies or severe illness in the family.

In many cases teachers did not know, or did not indicate, why
persons had attended once and not returned. The initial impres-
sion is that many people were attracted to ne program but did not
find enough of what they expected to return. Sample data, reported
below, do not confirm the impression. However, it seems evident
that much more effort must be made to indicate to new Ss the scope
of the program and even more attempts than are currently made to
follow up potential participants. Admittedly, followup is diffi-
cult when some Ss are fearful of giving names and addresses--some-
times verbalized as fear that they might lose welfare if they at-
tended the program--to the extent even of signing registers as
"Mrs. X."

All programs sfidwedmarked gains in attendance for the 9
months of the study over he number recorded during the 12-month
reporting period for FY 1971. Data for Program 2 are incomplete
since--through a misunderstanding--evening attendance records
were not submitted until late in the study although evening
classes served Ss in this program throughout most of the study
period. Further, FY 1971 figures for Programs 1 and 2, contrary
to instructions, were reported in the standard adult education
format where a S who attended a combination of evening, morning'
or afternoon sessions in any one day was counted several times
rather than once as in the tabulation for the present study.

Programs 5, 6, and 8 made especially dramatic gains in atten-
dance over the preceding year. Programs 7, 9, and 10 are also
noteworthy in this respect.

Average daily attendance for the months of October and November
7::as compared with the average for May and June (Table 26). Four of
the 10 individual programs actually hed a lower ADA in May-June
than in October-November. Six progre\I3 showed attendance gains of
from 126 to 201% when comparisons wee made at the beginning of the
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program year and at the end of the test period. Gains in Programs
1 and 2 reflect the addition of major outreach or evening programs.
Program 2 was the newest of the 10 programs in the sample because
of delay in working tli.ough the administrative superstructure in the
large city and the attendance pattern mirrors some growing pains.
Outreach also played a part in theAgain in Programs 5, along with
steady growth of the basic program. Gains in Program 8 resulted
from addition of both evening: hours and outreach made possible by
the staff addition of a second professional. Earlier the program
was plagued by construction of a bridge ramp off a high speed
hi&rny incredibly built right through the middle of the high-
rise :rasing complex and isolating the building in which the pro-
gram was held. P-ogram 9 and 10 gains are attributed to steady
growth, although Program 10 suffered a temporary setback in April
when the single Spanish- speaking aide was called to Puerto Rico
1)3; death in the family. The teachers were left with no means of
communication with their non-Eaglish speaking Ss since no arrange-
ments were made for a substitutenslator.

TABLE 26

Increase in Pttendance at 10 Centers over Period of Study

111111.{.=.
Program October/

November
Mean

May/June
Mean

% Gain Rank

1 11.8 19.3 163.1 2
2 10.75 21.65 201 1

3 16.75 9.75 58 10
4 10.7 6.9 64 9
5 12.45 20.3 163.05 3
6

7

9.8
15,85

7.25
13.7 86

73.9 8

7
8 11.25 l' 85 132 5

9 14.55 ,.5 134 4
10 6.7 8.45 126 6

Staff difficulties probably contributed to drops in ADA in pro-
grams 3, 4 and 6. In Program 3 an aide was dismissed because of
erratic behavior. In retaliation she threatened the community and

staff with witchcraft, an effective deterrent for Some of
the superstitious Ss. The teacher in Program h was hospitalized
and her temporary substitute was unable to maJ_IlJain attel Llance.
Program 6 was disturbed by staff morale problem as roles of pro-
fessional and highly - competent paraprofeesional7 became diffused.
June mean attendance figures were probably higher than indicated
since with the onslaught of Hurricane Agnes priorities shifted
from record-keeping to coping with flood waters. The decline in
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Program 7 is probably an artifact caused by end-of-fiscal year
wind-down activities.

All programs were affected by drastic cutbacks suddenly ordered
in FY 1973 budgets due to uncertainties of funding. The cutbacks
required, in some cases, summer closing or other curtailing of
hours of operation--all reflected in June attendance.

Attendance records kept by the research team during random visits
to centers confirm the low ADA repprted. The numbers recorded by
the research team were related to the basic program for the most
part since visits rarely coincided with outreach activities. Num-
bers observed during random visits ranged as follows:

Program 111

1

2

3

1 -18

3-12
2-7

4 1-19

5 13-58
6 2-15

7 3-15
8 4-19

9 4-26
10 3-18

The median figure was 8, mirroring the findings for both the Lazar
(1967) and Minnesota (1969) studies of programs similar to the con-
sumer-homemaking centers of the present study. In all but Program
5, as few as 1-4 Ss were observed on some days. The smallest num-
ber observed at Program 5 for any day was 13. The highest number
of participants at a center were also observed at Program 5. Pro-
grams whose observed attendance was above the median were 5 and 9;
those at or near the median were 1, 7, 8, and 10. Those which,
according to random observation, had attendance less than the med-
ian were Programs 2, 3, 4, and 6.

Attendance Pattern: Sample. Table 27 outlines the attendance
pattern for the sample. Average length of session was found to be
longer than the usual 2-hour adult education session span, ranging
from 1.89 hours at the rural program to 4.65 hours in Program 4
where Ss tended to come and stay all day. Inspection of the range
of attendance points to a pattern for all centers where some Ss
attended nearly every session and others came once or twice and never
again:. The zero attendance evident in Program 3 relates to the
selection for the sample of some Ss contacted through the outreach
thrust primary to the program. Tie Ss accepted instruction during
home visits but never did attend the limited program offerings
held in the headquarters storefront. The range is small for Pro-
gram 6 since the total number of programs offered at each site
was small as the mobile unit moved about the county. Median atten-
dance for the 10 centers varied from 1 at the storefront with lim-
ited "Mothers' Club" meetings to 57.5 at the program found to
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rank first on the Inaex of Program Effectiveness. Program 4,
limited though it was in total attendance, obviously had con-
siderable impact on those who did attend, The high median is
probably influenced by the concentration on sewing at that center,
a skill requiring many hours. Program 7, ranh.ing high on the In-
dex, had a relatively low median attendance which does not neces-
sarily indicate less impact, since in this program there was less
emphasis on skill acquisition and much on highly-competent re-
source persons and other especially salient learning experiences.

At the conclusion of the study 44 of the 108 Ss in the random
sample indicated through interview responses or attendance records
that they were still viable studes cf the program. "Viable"
was defined as having attended as ;ate as May or June. Reasons
for leaving the program were to stizt work (n=12) or because work
schedule interfered (n=5), moved "rox area (n=11), or enrolled in
more-formal educational training programs (n=7). Ten Ss who were
apparently over-income left the program because, according to
interview responses, they felt o o' place or had achieved limited
objectives such as learning to use a sewing machine. Six Ss left,
perhaps temporarily, because of a new baby, broken ankle or severe
health emergency such as heart surgery for a child or an auto
accident in the family. Four Ss left for unknown reasons, includ-
ing the fact that the S herself was not remembered. Five of the
Ss required child care in centers which did rot offer this service
at the time of the study. One S lost her means of transportation
crosstown. Thus attrition of the sample was not seemingly related
to dissatisfaction with the program,. Pursuit of further education
and enhancement of employability were surely implied objectives of
the program and staff rejoiced in the movement of Ss into jobs and
training programs, not as a convenience for the taxpayer but as a
means of improving the quality of life for the S--the purpose of
the consumer-homemaking program. Orer-income Ss were not actively
recruited but wee not turned away since they could be accommodated
without strain and helped to prevent stereotypiag of the centers
as poverty programs. Four Es became part of the random sample
when they were reached through the home visits which were the major
emphasis of one city, and did not attend the center program during
the period of the study.

Extent to Which Target Po ulation was Re resented is Attendees.
A major concern of researchers, at the start of the study, was the
capacity of the consumer-homemaking program to attract the popula-
tion for whom it was intended. As a consequence the Record of
Observation (see Appendix) provided space for entering evidence
that (As were members of the target group. Teacher interviews, home
visits, and demoe.aphic data confirmed that most Ss were indeed
target population. Information from observational forms and teacher
interviews concerning participant disadvantagement included:

Program 1

From Observations: Observers reported 7 times that Ss did not
appear to be low-income. Clothing in need
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of repair was noted ( times and cenverse-
tions overheard regarding life circumstances
related to poverty, 3 times.

From Teacher Interview: Less than one-quarter were from the loT.est
income levels. Rest were low-income 2e
slightly above. Most came from immediate
neighborhood (a pocket of extreme poverty,)
but some came from a larger area, partle
drawn by educational activities ef the cor-
munity center of which the consemee-homee
making program was one part.

Program 2

From Observatieea:

Program 3

From Observations:

Ss lived in housing project or immediate
poverished neighborhood. Many were SpaaiL:_.-
speaking. Conversations were overheard
regarding typical problems of the poor:
fraudulent contracts, troubles with Tan:
lord, prowlers at night and calling
help, welfare checks, atypical family cir-
cumstancea. Home visits for post-
viewing furtherfurther confirmed extreme poverty.

Indications of poverty included obesity,
illiteracy in both Sj. 'sb red English,
appearance of clothing, unkempt children,
problems with stretching welfare checks,
home visits in dilapiterl 7/ousing.

From Teacher Interview: Ninety-nine % were target people; most erere
on welfare. They lived in the impoverished
neighborhood. The problems they spoke of
and for which they sought help were further
proof. The 1% who were not target people
came from farther away.

Program 4

Prom Observations: Ss were generally well-dressed and well-
groomed and doubtless some were disadvan-
tagegiby race rather than income. There
were evidences usually associated with
poverty, however: obesity, front teeth
missing, unkempt hair, one-parent families,
use of physical punishment on children,
over-heard conversations regarding prob-
lems with landlords or welfare. t.n aide

from the target area spoke of the stab-
bing death of her Vietnam veteran son.



Program 5

From Observations.

_nc

Tbservers never doubted that most Ss in
:z,rogram were low-income. Condition of

to ...lair, clothing, children were

indicsors along with use of the English
language. Over-heard conversations about
lack of money, retarded children, problems
with welfare, alcoholic husbands, large
families, general life styles were indica-
tive. Twice Ss were reported as seeming
retarded; one was referred by a public
health nurse.

From Teacher Interview: Ninety % were target group, with judgment
based on evidences listed above, home
visits, referral by social agencies, expres-
sions of ideas and values.

Program 6

From Observations: Ss in this program were observed as ranging
from typical rural working class or young
married women from a trailer court to the
poorest of the poor, Some Ss were obviously
retarded themceJlves and their children were
retarded. Homes were dilapidated; one
lived in a converted chicken coop and
another had lived alone in an old car for
an extended period. One woman had been
purchased by her husband for $100 and a
pair of boots. The usual indicators of
obesity, missing teeth, ragged clothing,
use of English, and over-heard conversa-
tions about problems with food stamps
and bedbugs and fleas were present.

From Teacher Interview: Three-fourths were target population, as
determined through home visits, use of
resources, life Lityles. The remainder
had more self-confidence and their
conversation revealed a better use of

resources.

Program 7

From Observations: Observers had the impression Ss in this pro-
gram were from generally higher income
levels than some other centers. The usual
indicators were present, however, of worn
clothing, accompaniment to program by soc-
ial worker, use of language characterized
by frowned-upon grammar and liberal pro-
fanities. Overheard conversations referred
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to difficulties stretching dollars, hus-
bands laid off from work, jobs ai domes-
tics.

From Teacher Interview: 25 to 35% not target group; others were
identified by this social worker-home
economist as low- income through condition
of teeth, problems they spoke about and
for which they sought help, unattended
cuts and abrasions, neglected-looking chil-
dren, bruises and welts on person including
children. The other quarter were consid-
ered higher income because of extent to
which they knew their community, diet,
kinds of problems, how well they communi-
cated, 4hat they bought or planned to buy,
and their propensity for demanding more of
the teacher's time and attention than tar-
get people did.

Pre ram 8

From Observations: No observer doubted that program partici-
pants in this center were target people. Most
Ss lived in the building which housed the
program. Conversations related to welfare,
lack of money, trouble with police, being
evicted. Surface evidences were obesity,
grooming, accompaniment by social worker,
clothing, problems with school authorities:
"My kids didn't feel like going to school
today so they're home" and "The teacher called
my son stupid and wrote it on his homework
paper."

From Teacher Interview: One hundred % were target population. All
lived in the project or immediate neighborhood.
When income rose, people moved.

Program 9

From Observations: Male Ss handicapped or in WIN program, halt-
ing English, appearance of clothing, enroll-
ment in other training programs for the
low-income, employment as domestics.
Some seemed disadvantaged more by race
than income.

From Teacher Interview: Seventy-five % were judged to be target
people because of attendance in other pro-
grams at the center, living in low-income
housing project for the aged, being on
welfare, no cars, poor housing, lacking
ability to speak English. Other 25%
"may not need us but we need them," vol-
unteers who helped with field trips,
typing, End the like.



Program 10

From Observations:
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Ss could not speak fluent English. Nearly
all lived in immediate impoverished neigh-
borhood, "The Hollow." Missing teeth
and worn clothing provided other indications,
as well as conversations overheard or
translated mentioning problems with wel-
fare, with dropping out of school and
marrying at 13 years of age.

From Teacher Interview: Ninety % were target population, with
judgment based on educational background,
mode of dress, associations in the commun-
ity. Ninety % were also described as on
welfare and/or receiving food stamps.

Procedures Enhancing Attendance

Program Offerings. Those program sessions which had attrac-
ted participation above the ADA for the month were looked at in
an effort to identify factors increasing attendance. By far the
most effective total attendance builders were scheduled center
evening hours and outreach presentations to groups meeting outside
the center. Table 28 delineates the effect of resource persons,
field trips and other program enrichment on attendance. Programs were
able to exceed their own mean attendance by extended hours and
outreach, special features, and maintenance of a daily program
which was consistently richly varied.

As part of the inspection of daily program records those fea-
tures which had attracted eight or more Ss were noted. Examples
for each center can be found in the Appendix of kinds of activities
which attracted participation by eight or more persons.

Field t7rips and resource persons usually attracted groups of
more than eight. Special events often attracted very large num-
bers.

Recruitment. Teachers, in the post-interview, listed as most-
successful recruiting methods: "word-of-mG ill" by satisfied Ss,
door-to-door visits, outreach presentations, referral by other agen-
cies, open house, exhibits at shopping plazas, local news media,
monthly calendars of activities mailed to each S, flyers and posters.
Regular staff members, rather than special neighborhood aides, were
found to be the most effective door-to-door recruiters since they
could better interpret the program and provided a familiar face
when the new Ss attended the center.

Participants were asked, in the pre-interview, how they had
come to know about the program. Thirty-eight were recruited by
other Ss, 16 through school calendars or counselors or adult educa-
tion brochures, 16 through home visits by teacher or staff, and 12
were referred by agencies such as Social Services or the unemployment
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TABLE 28

Number of Days for Which Attendance was Above the

Center Mean for the Month

Program

1

2

3

Feature 0 NDJ F MA M J

Evening Hours Added
Field Trip
Special Event
Sewing

6 8 3 8 11 9 8 10 8

1

1 1 1 1
2

Teens 3 3 1 2

Varied Regular Program 8 12 10 15 y NA 9 14 18
Sewing 1

Varied Regular Program 2 1 2 EA
Outreach 3 2 2 2 1 2 1

Special Event 1

Varied Regular Program - 4 4 3 2 ,_ 3 2 8 NA
Resource Person 3 2 1

Field Trip 3 1 1
Special Event 1 1 2 1

Sewing 3

5 Evening Hours Added 6 3 T
-) 14 2 3 2 3 1

Regular Varied Program 3 2 1 3 3 1 1 1 1

Field Trip 1 2 2 1

Special Event 2 4 2 1 4
Resource Person 3 2

6 2 sessions, 2 locations 5 5 5 5 3 2 2 1 3

Half day, 1 location 1 1 4
Regular + Outreach 1 1

7 Evening Hours Added 4 3 1 4 3 4 3 4 5

Special Event 1 1 1

Resource Person 1 1 3 2 2 1 2 2 2
Varied Regular Program 1 1 1 2 1

Field Trip 2

8 Outreach 2 .2 2
Special Event 1 1

Evening Hours Added I+ 1 1 1 1. 1 2

Resource Person 3 2 1 2 3 2 1 1

Field Trip 1 1 1 1
Varied Regular Program 1 3 1 1 5 2 2 1

9 Sewing 1

Evening Hours Added 8 3 2 7 8 8 2 9 7
Special Event 2 4 2 1 1 2

Resource Person 2 1).

Field Trip
10 Field Trip 1 1 2 1

Varied Regular Program 4 6 4 4 5 6 8 9
Resource Person 3 1 1 2 2 1
Special Event 2 2 1 2

1

2

Key:
NA = Not Available
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office. Ten housing project residents learned about the program
from flyers placed under their doors, posters or the Tenants'
Association. Area clergymen referred two persons and salespeople
in downtown stores, two. Five Ss were recruited by flyers in
grocery store, newspaper article or television program. Three
learned about the program from presentations made by the consumer-
homemaking teacher to adylt education classes in wklich the Ss were
enrolled.

Examination of recruiter records showed how discouraging
efforts at door-to-door recruiting were. Names on the recruiter
records rarely showed up on attendance rosters.

In early days of the program the hours were usually 9:00 to
3:00, 5 days a week, and attendance figures reflected the delimiting
effects. When expanded to include evening and weekend hours the
program was opened to the employed poor as well as welfare mothers
and other homemakers free to attend in the daytime. Expansion of
hours sometimes took considerable persuasion because of the dan-
gerous neighborhoods in which centers were located. Centers were,
however, surprisingly free of burglary or vandalicm--hopefully
evidence that neighborhood people saw ,ne program as truly their
own.

Referral from other agencies boosted attendance as did woximity
to other educational programs, Well-meaning newspaper reporters
sometimes sabotaged the program by bannering articles about the
centers as new programs for the "disadvantaged," forgetting that
poor people read newspapers too. Programs 5 and 6 were particularly
set back by such publicity as proud people refused to be labeled.

Spanish-speaking aides were essential for serving the non-
English speaking audience. Otherwise, no effect is shown by atten-
dance records whether teacher was black, white, Spanish--regardless
of audience--although such had sometimes been hinted. Probably
an unsung success of the program was the strengthening of racial
relationships at all levels--professional, aide, participant.

Outreach. Two of the 10 programs in the study were almost
totally outreach, the rural program which served a county in Appa-
lachia from its well-equipped mobile unit and one urban program
which served its seCtion of the city through home "parties" (con-
sumer education lessons for small groups of neighbors and friends),
demonstrations in laundromats, and in cooperation with other agen-
cies such as the Ibero-American League and Model Cities.

All of the 10 programs in the study had outreach aspects,
where center staff made present 'ions either on an occasional or
regularly-scheduled basis to organized groups such as students in
ABE classes, Senior Citizens, 0E0 multi-service ,:enters. In

addition to providing a means for reaching more of the target pop-
ulation, the outreach aspect of adult consumer-homemaking programs
encouraged and facilitated full cooperation with other agencies
serving the low-income.
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The problem of a program changing in mid-research was met
head on in the current study in the outreach dimension. Outreach
was originally promoted as a means for reaching more people and
justification of the large staff, with expectation a staff mem-
ber might be freed in lax times to prepare or make a presentation
to a group- meeting outside the center. In practice, unless there
were several professionals on the staff, outreach was carried on
in the city by a part- or fulltime professional hired expressly
for that job. Outreach in each center developed as follows:

Program 1: A fulltime outreach teacher operated from the center to
serve the southeast sector of the city, with meetings
regularly scheduled wherever space was available in a
school facility, the only facilities approved by the
Board of Education. Sessions met in school storerooms,
gymnasiums, basements, as well as in community educa-
tion centers.

Program 2: Outreach was reported especially successful in the huge
city despite eight centers and concentrated population
as Ss were described as unwilling to cross the street
to a walk-in center but would attend an outreach pre -
sentation in their_own building.

Program 3: This program was largely cutrach in nature and sparked
the idea for expanded outreach throughout the state,
with reservations. Outreach in Program 3 tended to.be
conducted by aides aad in home visits, although ale()
serving larger _stablished groups such as Ibero-Amer-
ican League. That conception of outreach -- meeting, with
larger groups--was most favored by state guidelines.

Program 4: No true outreach was carried or from this center at
the time of the study although the center staff regarded
as outreach special presentations widely advertised
and actively recruited for, an attitude partly jus-
tified by the especially fine consumer-homemaking
facility in the small community.

Program 5: The optimum facilities and large, trained staff led to
the decision to provide transportation for residents in
a cross-town low-income yroject rather than start
another center there. A bus made regular stops for a
period of several weeks to pick up Ss; but when ab-
solutely no one used the bus, the service was discon-
tinued and plans made to carry twice-weekly outreach
presentations to the project. The explanation given
for failure of the bus to facilitate attendance at the
home center was that Ss were not used to meeting any
kind of a time schedule and just couldn't get to the
bus on time.

Program 6: The program was total outreach with its own system of
remaining in a depressed area for a half-day for 10
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or 12 weeks and then moving on.

Program 7: The city had a separate, extensive outreach program
serving the entire city which proved to be extremely
successful in working with other agencies.

Program 6: The addition of a second teacher in this program allowed
both addition of evening hours and outreach toward the
end of the study. The teachers found it difficult to
get cooperation from other agencies but limited entree
was gained to other housing projects.

Program 9: The project director provided limited outreach during
the study. A fulltime home economist was later hired
to conduct a city-wide outreach program.

Program 10: Teachers reported that repeated outreach attempts were
rebuffed. Other agencies in the neighborhood simply
would not cooperate. Teachers said it was too danger-
ous to meet in neighborhood homes.

According to their interview responses teachers in all programs
endorsed the outreach aspect of the program. A teacher in the cen-
ter in Program 1 thought it was good to continue outreach efforts.
She said Ss were attracted to the walk-in center and outreach com-
plemented center services, The Program 3 teacher reported atten-
dance as high as 40-50 at outreach presentations. Programs 4, 5,
and 10 all planned expanded outreach.

Teachers in Programs 7 and 9 planned outreach activities from
their centers to add to the efforts of the fulltime outreach teacher
in their cities. The teacher in Program 9 planned morning programs
twice a week at a housing project for the aged. The teacher in
Program 7 had conducted 11 outreach programs for parent groups and
0E0 and 6 home visits were made to help with projects started at
the center.

Teaching Methods

Appropriateness of teaching methods did not become part of the
Index of Program Effectiveness since methods used were universally
effective. The exception was letting Ss become overly-dependent on
the teacher through reliance on one-to-one instruction in se-:'?.n ;
when small group techniques were desirable so that Ss did rit,c, have
to wait so long for help. Teaching methods considered by the teach-
ers themselves as being most acceptable to Ss were, in rank order:
individual help; demonstrations by staff or Ss; field trips; in-

formal dis&Ussion; and--all equally ranked--laboratory, visuals,
and small group work. Teachers also found resource speakers effec-
tive. They suggested including participant input whenever possible
and dealing concretely with what was taught: showing rather than
telling and doing things with Ss, not for them.



The Program 1 teacher said lectures and group demonstrations
were totally unacceptable to ',he Ss. Rather, the teacher catered
to 1:/hat Ss 'wanted to know at the time they wanted to know it.
Table 29 summarizes the teaching methods observed during random
visits. Teaching methods ranked according to frequency observed
were individual help, demonstration, visuals such as movie or
transparencies or use of flannel board, informal discussion, labora-
tory activities such as practicing household repairs or preparing
a low-cost luncheon, and lecture.

Because of the accent on consumer education occasioned by
passage of the 1968 Amendments, teachers were asked how they pro-
vided special help with gaining consumer skills. Learning exper-
iences reported were: use of knowledgeable resource persons, much
incidental teaching in discussion and during demonstrations, develop-
ment of bilingual materials, conducting a marketing survey, com-
parative shopping trips and other field trips to the market place,
family spending workshops, providing information on consumer rights,
and comparison of costs of making versus buying products.

Program 7 had special programs on consumer education, at least
three a month, with some a',; night so men could attend. Program 9
scheduled consumer buying classes once a week. Program 6 did not
teach consumer education through advertised programs, because Ss
were turned off by the concepts "consumer," "budget," "managing
money" since they felt their income was simply too limited to bud-
get. The teacher provided consumer education through informal
teaching sandwiched in accepted activities.

Teachers were also asked how they helped Ss toward independence
so that learnings could be successfully applied at home. Two said
this was not a problem. Others mentioned: including Ss in the pro-
gram planning, teaching independence in sewing skills, involving
Ss actively, not doing things for them, encouragement through
commenting on progress, expecting Ss to make some progress on their
own, visiting in homes and helping apply learning to own home,
noting application to home situation during demonstrations in cen-
ter, encouraging tryouts at home and asking questions regarding
the application.

Use of Volunteer Help

Very little use was made of volunteer help, probably influenced
by the fact that the program had funds for hiring paraprofessionals.
Some volunteer help of the following kind was received: answering
the phone, telephoning followup of Ss, help with recruitment, col-
lecting donated fabrics and other materials, month34 l'ailings of
calendars. The most significant contributions were wade by volun-
teer resource persons, among whom were Ss who shared their talents
teaching others to crochet, demonstrating a soul food dinner, and
the like. Advisory committee members helped some, perhaps by ser-
ving as hostess for an open house. Volunteers also assisted with
the teen groups in Program 1.
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TABLE 29

Frequency of Teaching Methods Observed

in Consumer - Homemaking Centers

Program: 1 2 3 6 5 6 7 8 9 10 Totals

Individual help 16 11 4 11 9 6 15 9 12 13 106

7Home Visit

Resource Person 1 i 1 1 1 5

4 1 2

Demonstration 5 4 1 5 5 4 7 4 3 6 44

Lecture/ 1 2 1 4 4 1 13

Discussion

Visuals 3 3 5 1 7 1 5 1 1 27

::roue 1 1 5 9 1 1 3 21
DiscussJon

Field Trip

Consumz.: Phone

Laboratory 1 1 5 7

3

1

16

The use of volunteers could be crucial if federal funding ceased
and local school districts tried to assume program costs. Because
of the nature of the program volunteers could be expected to help,
as they do in some of the parttime adult consumer-homemaking pro-
grams operating statewide. In those programs volunteers, who are
vsually members of church groups, phone Ss to remind them of sessions,
provide transportation and assist with child care.

Use Advisory Committee

Advisory committees rarely contributed as much to the programs
as might have been expected. A teacher in Program 1 reported reel
help where the committee met three times a year and was composed
of Ss, Extension home economist, teacher educators from a nearby
college, and a representative of the Urban League. The teacher
received much service, good suggestions Lnd encouragement from
CoopersAve Extension; Ss indicated what they wanted from the pro-
gram; and suggestions for recruitment and offers of help came from
the college professors.

Advisory committees for several programs helped plan to meet
needs of the people of the community, reviewed the proposal to be
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presented to the State Education Department, made suggestions for
materials and programs and foliowup of Ss but seem to have been
only minimally supportive since some cdvisory committee members
had never obs.?.rved the local program.

Some advisory committees seemed to cause more problems than
they solved. gonthly meetings of the advisory committee were too
frequent, according to teacher interview responses. In some cases
the committee used the meetings to impose restrictive policies,
much criticism and little help, and pressures to hire unqualified
staff and to remain satisfied with small nu'bers.

Researcher' observed advisory committee meetings where hos-
tility of representatives of other programs serving the low-incore
was poorly concealed. Resentment seemed to be caused by fact that
most agency representatives were paraprofessionals rather than pro-
fessionals such as the home economist. There also was evidence of
jealousy regarding generous consumer-homemaking budgets. Sometimes
advisory committee members pressured for the consumer-homemaking
program to be cast in their own program image, using paraprofes-
sionals only and resorting to referral rather than instruction.

Program 5 had a unique approach that seemed to serve the pro-
gram well. All Ss were considered to be members of the advisory
committee and were invited to monthly sessions where program sug-
gestions were sought. The staff also met twice a year, fall and
spring, with agencies interactin:; TA.th consumer-homemaking.

One program did not have an advisory committee at all.

Overall, programs were seen as progressing in spite of, not
because of, advisory committees. Where helpful, as in Program 1,
the committee was very helpful. State guidelines for program develop-
ment defined the .-esponsibilities of the advisory eommitteQ! as help-
ing with recruitmAnt, program planning, and evaluation. Hiring of
staff was a right reserved to the school district, ultimately re-
sponsible for the program.

Other Agencies ngIn Neighborhood ancitat jit.apof Them

The target area was often "swarming with agencies" as one
teacher said: CAP neighborhood centers, girls' clubs, church pro-
grams for the low-income, ENEP, MIN, Senior Citizens programs,
public nealth. Most programs were singular in nature; e.g., direc-
ted at one target group. offering instruction in only one subject
area, or largely referral rather than instructional. The challenge
was to tap the resources of the other agencies and find ways to
cooperate with them and supplement their offerings. All centers
used community services, with Programs 3 and 5 saying they used
the resources of all agencies operating in their neighborhood.
Agencies mentioned most often by teachers as being used were, in
rank order: public health agencies, ENEP and Cooperative Exten-
sion, Consumer Protection Agency, and--all ranked equallyABE,
family planning, legal assistance, and Family and Children's
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Services. Mentioned next--all at the same rank--were Social Ser-
vices, Catholic Charities, Spanish groups, Police, Better Business
Bureau, and Model Cities. Mentioned less often were child gui-
dance center, YWCA, VISTA, Better Neighborhoods, Welfare Rights
Organization, day care, cooperatives, Dairy Council, insurance
agents, Vocational Rehabilitation, alcoholism information center,
Salvation Army, CAPs,and Senior Citizens.

Operation of Prcgram as Planned

When asked whether they helped prepare program objectives for
the annual proposals submitted to the State Education Department
for funding, most teachers said they had no input and no real
knowledge of what was planned. One teacher had been asked for ideas
for topics to teach but saw none of her suggestions in the proposal
submitted and was particularly frustrated when needs to attract
men to the program were not included. In Program 5 all staff were
responsible for preparation of program objectives. Asked whether
the program had operated as planned, responses to the teacher inter-
view ranged from no knowledge of proposal, through operating as
planned, to "better than expected" (Program 5).

In regard to costs, teachers had little idea of amounts bud-
geted, with the exception of Program 5 where all the staff helped
plan for equipment and instructional needs. Sometimes teachers
were given a food budget but otherwise seemed to have no idea of
monies available for their instructional prcgram. Administrators
seemed excessively jealous of their prerogative to the point where
a teacher remarked that one of her peers was put on probation for
asking questions e),-Dut the budget.

Teachers usually said no attempt had been made to use the pro-
gram in undesirable ways, although in one case observers were present
when militants took over the community education center of which
the consumer-homemaking center was a part. The problem, however,
was more easily resolved' than those caused when poor choices were
made in staff selection--in one case at the project director level
and another involving paraprofessionals. Resultant weaknesses
showed that the program could ill afford unqualified staff at any
level. Where a federal programs administrator required political
hiring of aides, the paraprofessionals expected the program to be
handout-oriented and led the Ss to this expectation, according to
the teacher. As a result, the program started with a dole pattern
which was hard to change. Appointment in one program of an un-
qualified project director, accepted neither by staff nor Ss,
led to poor staff morale. Sometimes efforts were made to divert
consumer-homemaking funds to other programs, requiring enormous
energies to be directed at preventing the takeover that should have
gone instead into program development.

Facilities were generally functional as planned. Advantages
of the walk-in centers were seen by teachers as being near target
population, usually cn bus lfne, close to other educational programs,
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sometimes centered in a Model Cities area, often rent-free. Dis-
advantages were population moving away from neighborhood (Program
1), small size (Programs 3 and 9), and location in a dangerous
neighborhood (all). Programs 9 and 10 were npt able to hold ses-
sions during school vacations and weekends since the building where
they were housed was closed at those times. Transportation was
difficult for Ss of Program 7 and Program 5 was located on the
third floor. The mobile unit was satisfactory except in deep
winter, when water froze and roads were treacherous. Asked about
space limitations, half said they needed more space for child care
including outdoor play areas. Next most needed was space for
restoring furniture.

All centers, including the mobile unit, were equipped with at
least one range, refrigerator-freezer, and sinks. Four had dish-
washers; two relied on use of disposable plastic and paper products
for table service. All had at least basic small kitchen appliances
except Program 3. All programs had from four to eight sewing
machines. Four centers had washers and dryers and a fifth had a
washer alone.

Grooming centers were promoted in the early days of the program
and as a result two center had professional hair dryers; two had
portable hair dryers. Three programs had a shower or tub available.

Nine centers had file cabinets and desks for record keeping.
All had telephones as much for security as for ease of communica-
tion. The phones were also us,d more and more as Consumer Phones
as Ss telephoned for information. Typewriters and audiovisual
equipment were rarely funded, since in theory this equipment was
available from the school. Because of the nature of the instruc-
tional program and impromptu need for the equipment, however, cen-
ters requested and were gradually being equipped with overhead,
filmstrip, and movie prujectors.

All but Programs 3, 6 and 10 had living areas varying from
luxurious new to loaned or donated used furniture. The mobile
unit had built-in benches which also provided storage space. Four
centers had dining areas.

Use of television was frowned upo, but two centers had sets,
perhaps donated. All centers offering child care had playpens or
cribs; four had child-sized furnitlirP.. Two centers had climbing
equipment; only three had available a safe outdoor play area.
Most had record players for children; all had puzzles, books, art
supplies.

Most centers Pad portable equipment at hand for use in out-
reach presentations. Most used were portable sewing machines
and small appliances for food demonstrations. Equipment needs for
centers were cited as more sewing machines (Program 4) and power
woodworking tools (Program 7).



The expectation had been that reference books would be readily
available from school home economics departments. Some centers
had a few references of their own. Most centers subscribed to
consumer magazines. Pamphlet from Cooperative Extension and other
agencies were the reference ,,Intarials most relied upon.

Special problems encountered were pursued in the teacher inter-
view. Problems were reiterated in areas already discussed: no share
in proposal planning, staff problems, need for space and equipment.
Record-keeping was observed to be a compelling problem in most cen-
ters. In one center the project director expected detailed lesson
plans which professional staff found tedious and inappropriate.
The regulation was later relaxed. In the same program the project
director took from the center the copies of critical incidents leav-
ing the staff with no record of cases they intended to follow up.
Teachers found keeping records for the evaluation very time-con-
suming and were disappointed when little assistance from program
cdcrdinators was forthcoming.

Problems related to security were reported or observed in
several programs. Two sewing machines were stolen from the out-
reach teacher's car in Program 1 but the problem was solved when
she persuaded the principals in the schools involved to purchase
machines for the local program. Shots were fired into the building
housing Program 5. Faculty of the school housing Program 10 had to
all leave at the same time for :Protection of the teachers.

Some Ss were afraid to enter the building housing Program 8.
The Housing Authority requested that the consumer-homemaking program
stay in the building, moved their security headquarters next door
to the center and otherwise cooperated to keep the program in the
troubled building.

Persistent problems observed by the research team were:

Program 1: Excessive turnover of staff.

Program 2: The fear Spanish-speaking Ss had of being interviewed
or, even, of attending the program because they thought
welfare officials would not approve. Also, programs
offerings sometimes "seemed to be too shallow to keep
Ss interested.

Program 3: Need for more-varied program.

Program 4: No public transportation available.

Program 6: Inefficient use of staff. Teacher reported top admin-
istration wanted a small program held only on mobile
unit rather than expanding into community facilities.
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Program 7: Not enough staff for number of Ss served.

Program 8: Ill-qualified aides.

Program 9: Need for more-varied program.

Program 10: Language barrier.

Staff Development

Due to criticisms sometimes heard and questions raised regard-
ing overstaffing of programs, researchers took particular notice
during random visits of instances in which staff members were not
fully occupied. In general, findings show teachers consistently
occupied with a great variety of activities. Examples of kinds of
activities professionals were engaged in are:

Administration: Record keeping (for Cornell research study, local
administration, State). Interviewing and hiring
personnel, supervising student teachers from State
University Colleges and NYC aides assigned to pro-
gram, training aides, holding or attending staff
conferences, meeting with advisory committee, con-
tacting other agencies, ordering or buying supplies.

Instructional: Arranging for field trips, resource persons. Ans-
wering Consumer Phone, preparing visual materials,
individual counseling, leading discussions, pre-
senting demonstrations, giving individual instruc-
tion in a multitude of areas,,making home visits,
referring Ss to needed services, preparing bulle-
tin boards, preparing and making outreach presenta-
tions.

Recruitment: Preparing newsletter, encouraging Ss to sign up for
coming events, interpreting program to visitors
and new participants, attending community meetings,
making tv appearances and being interviewed and
photographed for newspapers.

Planning:

Other:

Previewing films, selecting educational materials,
preparing calendar of events.

Helping with clean-up and re-filing of materials.

Paraprofessionals were more likely to be observed in situations
where they were not fully occupied, either because of lack of direc-
tion or initiative. Most paraprufessionals, however, assumed much
responsibility for child care, instruction--particularly in clothing
construction and crafts, planning, clean-up and anywhere else assis-
tance was needed.
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When personnel records were examined, it could be seen that
the most-blatantly offending staff were no longer in the program.
Still, the overall impression received was that in porhaps half
of the programs personnel were not fully utilized. The criticism
may be unfair; drop-in observers may have disrupted plans not
verbalized, and the implication was that in half the centers the
complex roles of paraprofessionals were satisfactorily filled and
there was much evidence that staff personnel considered themselves
tightly-knit teams. Few classroom teachers have had experience in
supervising aides. Most lapses seemed to involve aides socializing
with Ss. Aides have a certain hostess role in each center which
lends itself to this excess unless specific plans are made, especial-
ly for the child care aide on those occasions when no children attend.

Despite the impression received by observers that aiges were
not fully occupied, when teachers were asked to describe vhe ideal
staff for their centers, six said more paraprofessionals ::*ere needed
whereas one suggested more professional staff.

In the final interview, teachers were asked about staff changes
made during the period of the study. Eight of 10 programs had major
changes in professional staff either during, at immediate close or
soon after conclusion of the study. In six programs there were
major changes in coordinator or project director during the study
or soon after. Coordinators left because of dissatisfaction with
administration of the program, marriage, illness, and in two cases
when the position of city supervisor of home economics was abolished
in economy moves.

Teachers left in 7 of the 10 programs when they were absorbed
into more secure positions in the regular school system; because of
illness, pregnancy, retirement, arbitrary replacement, elimination
of parttime position because of budget cutbacks; became project
coordinator of a larger, Lewly-developed consumer-homemaking program
in another city. Six programs had changes in para2rofessional staff
because of replacements, cuts in funding, illness, or desire of
the aide to pursue college degree.

Inservice training for teachers was largely limited to annual
3-day institutes held at major universities in the state. Partic-
ularly emphasized were resources and methods for teaching consumer
education, upgrading child care, development of learning packages,
recruitment, understanding the low-income audience, and sharing of
ideas. Local inservice for professionals was described by teachers
in interviews as nonexistent for Programs 1, 4, 6, 9 and 10. Pro-
grams 3 and 8 had weekly staff meetings and Programs 5 and 7,
monthly staff meetings. Program 3 used staff meetings to share
ideas, work on development of teaching materials and hear resource
speakers from the Housing Council, Model Cities, Cooperative Exten-
sion, utility companies and other agencies. Topics ranged from
leadership and community relations to specifi,.1 information on lead
poisoning.

Teachers were asked, in interviews, whether they were able to
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try out new ideas in their jobs. Most said they had as much freedom
as they wanted or needed. Two had considerable freedom; one did
not have as much freedom as she would have liked.

Teachers said they were sometimes surprised by the popularity of
topics they had thought of limited interest: making wall plaques,
first aid, Share-a-Poem, laundry, upholstery, house plants. Other
surprises were the large attendance at a 13-week Family Life series
(Program 7), the amount of money Ss could earn from hand-crafted
items they'd learned to make (Program 6), and interest shown by
senior citizens (Program 10).

Dissatisfaction wee the norm regarding help teachers received
from their superiors. Top administrators routinely handled fiscal
accounting but rarely expedited purchase of needed items. Super-
vision was sometimes seen as aloof and critical and program direc-
tions unacceptable to Ss. Less often, the project director was
seen as helpful and supportil'e. Teachers in Programs 5, 7 and 9
had some input in selection of staff.

Teachers had few comments to make regarding State administra-
tion of the program eyeept for the distress caused by uncertainties
of funding, desire for time and funds to visit other programs,
need for more communication among centers and more inservice
training.

All teachers said the program was worth while. Mentioned most
often was the meeting of real needs. According to the teachers,
Ss were satisfied and people learned. "People are helped who haven't
been in a learning situation for a long time" (Program 1). The
program was becoming known and trusted in the community. Other
agencies were seeking the centers' help. All but one said their
programs had improved over the preceding year. Teachers cited
attendance by mazy more Ss--including more men, increased accep-
tance by community and better staff rapport, better organization,
recruitment in more areas, better facilities, bigger staff. Two
said they had learned from experience and were better teachers.

Asked how they would improve their programs, teachers referred
once aga3n to their desire to be included in preparation of the pro-
posal, for more inservice education, time to develop curriculum
materials, more outreach, better child care, more staff in order
to reach more Ss.

Profile of a Successful Ccesumer-Homemaking Education Program

An Index of Program Effectiveness was developed in the stuuy to
identify the most effective individuall programs and from which a
profile of the successful consumer-homemaking program for low income
adults could emerge. Centers were ranked on major Vs: descriptive
rating scale gain scores, use of educational resources, teachable
moments captured, quality of daily preparation, critical incidents,
and percentage gain in attendance, Table 30. Gain scores on the
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Consumer-Hol. Desc7- /Give Rate_ =; Scale were analyzed in two
ways, using matched a (TFble 8). When ranks
according to tote:J. were used the Ker. 11 Concordance Coefficient
showed the rankings 7e a degree of L lation significant at
the .05 level of cc; when ranks based on matched data
<.02. Each progrEs r on the IndeY Effectiveness remained

the same in either

The three programs ranking highest cLe Ind_ exhibited
the following characteristics:

A city supervisor of home economics who made establishment and
supervision of adult consumer-homemaking centerc a top priority

Teacher or teachers who were well-trained home economists,
perhaps with experience in social work

Richly varied programs planned in part by the Ss themselves,
supplemented with the use of many community resources and offering
a choice of activities

Close cooperation with other agencies serving the low-income

Carefully planned educational activities for children of par-
ticipants

Rudimentary training programs for paraprofessionals

Continuous recruitment of participants, aided by strong support
from local news media and expanding outreach activities.
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CHAPTER VI

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary

The Problem
Newly-designed home economics programs, funded under Part F

of Title I of the 1968 Amendments to the Vocational Education Act,
were established in New York State to serve low-income adults
and out-of-school youth. Home economics had been redefined by the
Vocational Education Act of 1963 to include education for gainful
employment as well as homemaking. The 1968 Amendments to the
Act again shifted the focus of the discipline to encourage greater
consideration of social and cultural needs and to include consumer
education as an integral part of the preparation of youth and
adults for the dual role of homemaker and wage earner.

The present study is the second in a series related to evalua-
tion of the federally-funded adult consumer-homemaking education
programs in New York. Donavan (1970) appraised seven of the early,
evolving programs. Donavan's recommendations for continuing eval-
uation were incorporated in the present study, including an enlarged
sample and expanded scope of inquiry as local program became more-
established.

Objectives

The major objectives of the study were:
a) to measure progress of program participants toward performance
objectives directed at understanding and application of consumer
education and homemaking concepts, attitude of acceptance of pro-
gram and trustworthiness of staff, and readiness to learn and profit
from the program.
b) to assess ability of professional staff to recognize needs and
interests of the learner, collect and interpret evidences of learn-
ing, collect and develop resources available to enhance the program,
and to present a creative and innovative program.
c) to measure progress of paraprofessional staff toward performance
objectives directed at understanding and application of consumer
education and homemaking concepts, and at characteristics of employ-
ability as evidenced by job performance, job persistence, and
attitudes toward paraprofessional jobs in human services.
d) to provide by means of descriptive data answers to questions
regarding the nature of attendance and procedures for enhancing
participation, teaching methods acceptable to the subjects (Ss),

use made of volunteer help and advisory committees, cooperation with
other agencies, extent of professional staff development, and ex-
tent to which the program operated as planned.
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Method

DescriptIon91L192ELL. Ten program sites, nine urban and one
rural, were selected by the Bureau of Home Economics, State Educa-
tion Department, as representative of ft.11time adult consumer -home-
making prog.eams operating in New York. Two groups were tested in
the present study, a sample of program participants and a number
of paraprofessionals employed in the 10 centers.

The satple of participants was drawn through a process of ran-
dom, unannounced visits made to the centers by members of the re-
search teams Participants new to the program became part of the
sample upon agreeing to be interviewed, with the number drawn from
each center weighted according to the previous month's attendance.

Because of the sensitivity of the target group questions re-
garding demographic background were not asked directly; instead
information was gleaned from monthly teacher reports, observations
by observers, and a Background Information form completed by teach-
ers at the conclusion of the study. One hundred and seven women and
1 man comprised the random sample, 33 of whom were black, 23
Spanish-speaking, 2 Mexican-American, 1 Oriental, and the remaining
white. Seventy-six of the Ss fell in the 21-39 year age bracket,
25 were between 40-65, 3 were under 21 and 2 were over 65. No
information was available for 2 Ss. Teachers judged educational
level reached to be less than 6th grade for 9 and between grades
6 and 11 for 43 Ss. Forty-two were thought to be high school
graduates or the equivalent, 5 to have received post-secondary train-
ing and 4 to hold college degrees. No information was available
for 5 Ss.

Nearly two-thirds of the Ss were observed to be in normal health;
otaiers were obese or suffering disabilities of various intensities.
More than 60% of the Ss lived as couples; others were single. widowed
or headed one-parent families. Income levels were categorized as
lowest, average for those attending the center, and higher than
average. Source of income for two-thirds of the 33 described as
lowest- income was total or supplemental welfare; others were employed
in marginal jobs. Half the Ss were observed to have average income,
described as employment of S or spouse, Social Security or employ-
ment supplemented with welfare. The 17 Ss judged to have higher
income than most had income from employment of S, spouse, or both.
Mean number of children for the 90 Ss who were parents was 2.99
with the median age at elementary level. The profile emerging
from demographic data on the random sample indicates the typical
program participant was a woman between 21-39 years of age, in
normal health, who had completed between 6 and 11 grades of school.
She had three children and a man in the family who cont-ibuted sup-
port.

The group of paraprofessionals was composed of all the aides
Who were employed in the 10 centers at the time of the study
(n=26). Ten newly-hired aides employed in similar programs formed
a comparison group. Aides were thought to be indigenous and
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inspection of demographic data supported the assumption. Group
medians were comparable on such Vs as age, health, family status,
and income level. Differences occurred, however, in level of educa-
tion and in racial mix. Both experienced and new aides typically
had a higher level of education, completion of high school, than
the median for the sample of participants--completion of from 6-11
grades of schooling. A higher percentage of aides than Ss were black
(42% as contrasted with 30.5%) and fewer aides than Ss were Spanish-
speaking (12% vs 21%). In both aide and S samples, approximately
46% of tha total were white.

Description of Program. Developers of fulltime adult consumer-
homemaking education programs in New York State were encouraged to
tailor programs to local needs and to try innovative approaches.
However, certain commonalities were required by the state guidelines
for program development. Programs were directed at low-income adults
and could be sponsored only by area schools or local school dis-
tricts. Advisory committees were formed having a balanced represen-
tation between program participants and concerned professionals.
The program was taken to the people via mobile unit or location of
the instructional center in the target area in whatever space was
available--a storefront, housing project apartment, or community
education center. Provision of child care was recommended. Rather
than offering rigidly specified courses programs were expected to
offer a variety of learning activities ranging from instruction-
on-demand on a walk-in basis to scheduled presentations by staff or
resource persons. As programs evolved, the outreach aspect--where
presentations were made to groups meeting outside the center--was
promoted as a means of reaching more persons and making better use
of staff. The instructional program was expected to include all
phases of home economics: relationships, housing, clothing and
textiles, food and nutrition, management, consumer economics, child
development and health.

Identifying Specific Objectives of the Program. Prior to the
present study the exploratory Donavan study (1970) had determined
the need for development of local specific objectives. In order
to provide the flexibility necessary in a program where Ss helped
set priorities, a bank of objectives was developed by researchers
from which staff could select those performance objectives appro-
priate for their program.

Content validity of the bank of objectives was established
through review of literature and observation data, and consultation
with field staff and university subject matter specialists. Thirty-

three general instructional objectives and 135 specific learning out-
comes, distributed across the eight areas of home economics, were
developed which were accepted by field staff, researchers, subject
matter specialists, and the Bureau of Home Economics Education.

Collection of Data. Non-threatening evaluation techniques used
in the study included interviews, systematic observation, ratings of
Ss and paraprofessionals unobtrusively made by teachers, and recording



-120-

of critical incidents by local staff and researchers. Comprehensive
records were kept by field staff of attendance, resources, program
content, and the like. The research design was a pre- and posttest
pattern using program dropouts as a comparison group.

Development of Instruments. For 8 months prior to the major
study researchers made a series of random unannolnced visits to cen-
ters to facilitate definition of performance objectives and develop-
ment and tryout of evaluation instruments. Measures related to
participant progress were the Participant Interview Schedule, a form
for recording critical incidents, and the Consumer-Homemaking
Descriptive Rating Scale. Measures related to attitude and pro-
ficiency of professional staff were a structured form used by re-
search staff during systematic observations, the Teacher Interview,
Resource Record, and form for recording daily programs. Measures
related to attitude and proficiency of paraprofessional staff were
a scale assessing attitudes toward paraprofescional jobs in human
services, a descriptive rating scale for judging work performance,
and an aide interview/questionnaire. Additionally, the Participant
Interview Schedule was used to measure impact of the instructional
program on the paraprofessional staff. Measures for collecting
information on processes and facilities were an attendance register,
the Background Information sheet, Child Care Record, and Inventory
of Facilities and Equipment. Copies of the evaluation instruments
can be found in the Appendix.

Content validity of the Consumer-Homemaking Descriptive Rating
Scale was based on review of literature, the bank of objectives,
consultation with local project directors and staff, critical inci-
dents, and observations by teachers and research staff. Content
validity of the Rating Scale for Evaluation of Paraprofessionals
was similarly based on review of literature, job descriptions, open-
ended questionnaires, observation, and a table of specifications.
Content validity of the Participant Interview Schedule was founded on
the bank of performance objectives; validity of other instruments
is based on objectives of the study.

Reliability of the Participant Interview Schedule was established
through pretest of the instrument and assessment of internal consis-
tency and stability over time. Reliability of the Consumer-Homemaking
Descriptive Rating Scale was determined by calculation of a coefficient
of reliability using the Winer analysis of variance technique (1962).
Intercorrelation of subscores and item analyses provided measures
of internal consistency. Reliability of the Rating Scale for
Evaluation of Paraprofessionals was established throgh calculation
of interrater reliability, stability over time, and item discrimin-
ation.

Data Analysis. Statistical analyses were made to establh
effectiveness of the program. The t-test was used to determine
significance of differences between gain scores of high- rA low-
exposure groups. High-exposure Ss attended at least 15 times over
a period of 6 months; low-exposure Ss attended less often. The
nonparametric signed rank statistic was used where indicated by
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small n, when comparing means of Vs for the 10 centers or looking
at individual programs. A product moment correlatioz1 matrix con-
tributed information regalding intercorrelation of crunensions of
the participant interview and descriptive rating Ecale, demographic
data, and hours spent by Ss ln various center activities.

An Index of Program Effectiveness was compiled from rankings
of the 10 individual programs on Consumer-Homemaking Descriptive
Rating Scale gain scores, attendance gain, use of resources, max-
imization of teachable moment, quality of daily preparation, and
critical incidents. Kendall's Concordance Coefficient was used to
measure degree of association among sets of rankings. Characteris-
tics of programs ranking high on the Index were examined to profile
the successful consumer-homemaking program for low- income adults.

Results: q14212ity of Instruments

Of major importance in establishing content validity of the
Consumer - Homemaking Descriptive R-ring Scale was its acceptance by
directors of the 10 centers. Reactions varied from unquestioning
acceptance to compnints that the scale was too time-consuming. No
questions were raised regarding appropriateness of the subscores or
behaviors described.

Construct validity of the Participant Interview Schedule was
investigated in several ways. Supporting construct validity of
the instrument was the significant correlation with scores on the
Consumer-Homemaking Descriptive Rating Scale (pL K.029). Less de-
finitive was the group differentiation method for establishing con-
struct validity. When pre- and posttest subscores were compared,
only clothing/textiles showed a significant gain (2<,' .001).

Reliability of the Participant Interview Schedule was deter-
mined through test-retest to establish stability over time (r=.89)
and the Hoyt-SturY.,?z-fl analysis of variance technique to investigate
degree of intemai consistency, with resulting coefficient of
,B67. Coefficients of from .91-.99 were obtained for the Consumer-
Homemaking Descriptive Rating Scale in three interrater reliability
checks. Intercorrelations of subscores were highly significant and
correlation between pre- and posttest scores on the Participant
Interview Schedule and Consumer-Homemaking Descriptive Rating Scale
reached significance levels of .005 and .029 respectively. The
Consumer - Homemaking Descriptive Rating Scale was free of significant
correlation with age, education, marital status, or income as de-
fined in the study. Total hours spent in the program were signifi-
cantly correlated with postscores on the rating scale, p<.05.

Reliability of instruments designed to measure impact of the
consumer-homemaking program on paraprofessional staff was computed
in several ways. An interrater reliability check of the job per-
formance scale yielded a Pearson product moment correlation coef-
ficient of .87 and the test-retest, used to determine stability over
time, a product moment coefficient of .91. Results were similar
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for the job persistence scale, with an interrater reliability
coefficient of .93 and test-retest coefficient of .89. The reli-
ability coeffiCient of the Attitudes toward Paraprofessional Jobs
in Human Services scale reached .97.

Results: Program Effectiveness

Evaluation of Learning. Findings regarding progress of Ss
toward knowledge and attitude objectives measured by the Participant
Interview Schedule were severely limited by the small numbers in-
volved. Gain scores for the high-exposure group were, however, found
to differ from low-exposure Ss for the clothing and textiles sub-
score, 2 <.05.

Gain scores for the Consumer-Homemaking Descriptive Rating
Scale were confounded by inflated preratings apparently hastily made
by teachers in two of the 10 centers. However, differences between
pretest and posttest ratings approached significance for two sub-
scores, relationships and clothing/textiles, assuming a one-tailed
test. When the data were re-analysed, omitting the two atypical pro-
grams, postscores were significantly higher than preratings
(E. (.004). Significant gains were also made on all but one of the
subscores.

Mean postratings on the scale measuring consumer-homemaking
skills reached minimum competency for all but Program 8, a particu-
larly impoverished group, who nonetheless made among the strongest
gains of any of the Ss in the 10 centers. Analysis of individual
programs showed hignly significant overall gains for two programs
and in three programs having small ns, gain scores were positive
in direction for all Ss for whom both pretest and posttest measures
were available. Gain scores for twn additional programs approached
the criterion level. Significant gains were made by individual
programs in all subscores, with most progress registered in clothing/
textiles, foods/nutrition and relationships.

Demographic differences between the high- and low-exposure groups- -
where the persisters were found to be less-educated, older, and
even lower-income than those who left the program early--led to the
expectation that gain scores for the two groups would not be signifi-
cantly different. Such was the case. Gain scores for the high-
exposure group were positive in direction but not significantly
different from gain scores of the low-exposure group, p,(.078.

A series of questions administered at the post-interview probed
comprehension of consumer-homemaking education concepts as perceived
by the Ss. Program participants said they had learned in the sub-
ject areas of clothing and textiles, foods and nutrition, crafts,
management/consumer economics. All had made new friends, indicating
success in the relationships subject area. Responses to direct
questions regarding specific learnings indicated perception of
learning in clothing/textiles, foods/nutrition, consumer economics
and housing. Ranks on incidence of learning as perceived by Ss
are similar to rank of subject areas on hours spent at the center
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in various activitim except for housing, where learnings perceived
seemed out of proportion to hours spent on the topic--at least as
ree3rded by the teacher. The possibility exists that there was a
good deal of incidental teaching in housing; e.g., motivation to try
to improve the quality of the living environment.

Critical incidents reported most learnings in the consumer
economics /management of resources area, followed by relationships.
Systematic observations further confirmed progress in clothing/
textiles and consumer economics. Teachers reported application of
learnings in all subject areas and increased use of community services.

In light of the evidence probably few would quarrel that sig-
nificant learning took place in relationships, management of resources/
consumer economics, foods/nutrition, and clothing/textiles. Al-

though striking evidence occasionally was found regarding learnings
in housing, child development and health, overall gains were probably
weakest in these subject areas.

Acceptance of Program by Participants.' The most common phrase
used by Ss when asked why people attended the program was "to learn."
Satisfaction was expressed with the congenial atmosphere and oppor-
tunity to meet new people and be with others. Most had invited
friends to attend the center program. Acti ,ies most enjoyed were
sewing, cooking and crafts. Nearly all Ss endorsed the program as
worthwhile. The few suggestions for improvement related to broader
program offerings and more speakers, field trips, hours of operation.
During systematic observations made by the research team on random,
unannounced visits, Ss were consistently described as being interested,
even engrossed, in their work.

Responses to the teacher interview indicated that Ss trusted
teachers to the point of freely and continuously asking for counsel
on personal problems. Researchers observed help sought by Ss
to be most often in the subject areas of clothing/textiles, housing,
and foods/nutrition followed--in rank order-- by child development,
consumer economics/management of resources, and health. Requests
for help with relationships were, understandably, observed less
often.

Progress of Paraprofessional Staff. Instruments for evaluating
the impact of the program on paraprofessionals were developed in
conjunction with the present study. Since a test-retest research
design was not feasible for this facet of the study, 26 experienced
aides representative of all aides employed in the program were
compared with a group of 10 newly-hired aides. Comparison of scores
on the Participant Interview Schedule for the two groups of aides
and for high-exposure Ss showed all three groups achieving the same
mean, 58%. Subscores were approximate except that all aides, whe-
ther new or experienced, achieved higher scores on management and
child development than the high-exposure Ss.

Self-perception of learnings differed considerably for aides
and participants, with aides perceiving most-salient learnings to
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be in job skills. Both groups, however, highly rated new knowledge
and understanding in clothing/textiles, foods/nutrition and manage-
ment of resources/consumer economics.

New aides were rated significantly higher (R.<.01) on job per-
formance than were expehenced aides. Mean scores were not significantly
different on the Attitude toward Paraprofessional Jobs in Human
Services Scale. Aides,in interviews, generally expressed favorable
attitudes toward the program. Duties were described as assisting
with teaching, child care, recruiting, record-keeping, cleaning,
and communi.cation with Ss. Inservice opportunities were limited.

A product moment intercorrelation matrix showed a highly sig-
nificant positive relationship between job performance and job
persistence. A negative relationship was found bet,7,=!en attitudes
toward paraprofessional jobs and understanding of homemaking and
consumer education concepts (r=-.34, 2c.021).

Progress of Professional Staff. Evidence was compiled that
teachers understood the feelings and problems of the Ss; e.g., when
teachers were asked to identify Ss' interests their responses cor-
related with the rank order given by Ss themselves in the partici-
pant interview as well as with hours spent by the random sample
in center activities. Review of the variety of imaginative programs
usually offered attested to the skill and understanding of teachers
in meeting needs of their subjects, whether spoken or unspoken.
Teachers' further abilities to collect and interpret critical inci-
dents as evidence of learning, recognize the contribution of a wide
variety of resources to the richness of the program, and maximize
teachable moments because of the informal nature of the program and
investment in professional staff as the prime resource--all are
reflected in the Index of Program Effectiveness, found to have a
concordance coefficient with p .02.

Little formal local evaluation was made although one teacher had
made the bank of performance objectives into questions for discussion,
which provided information on student achievement. Printed resource
materials suited to the low-income audience were largely non-existent
so that teachers were constrained to develop their own teaching
materials or, better yet, use the market place as the classroom.

Processes and Facilities. More than 3,000 different men and
women were reached by the 10 programs in the study. (Thirty-nine
fulltime and 17 parttime adult consumer-homemaking education programs
operated in New York during yy 1972.) Average daily attendance
(ADA) was relatively low for all centers. Total days' operation was
used in establishing ADA and included some half-days and conference
days. Each S was counted just once for any one day regardless of
length of attendance. The programs representing the two largest
cities in the state operated the greatest number of days during the
9-month study, in keeping with guidelines that programs be avail-
able to the target population throughout weekends and school vaca-
tion periods,



-125-

Analysis of total attendance records indicated an attrition of
nearly half the participants. Understanding of the fluidity of
the target population is needed to appreciate the intense recruit-
ment needed to maintain the status quo, let alone a growth rate.
Overall, however, the programs as a whole did grow with a mean gain
of 2.1 in ADA for the 10 programs in the study. The growth curve
reflected special fall promotion activities, diminution over the
Christmas holidays and January bled weather, and resurgence with
special spring fashion shows and other exhibits of achievement.
All programs showed marked gains in attendance for the 9 months
of the study when compared with the 12-month reporting period for
FY 1971.

Inspection of attendance pattern for the sample shows a common
mode where some Ss attended nearly every session and others came a
few times and never again. At the conclusion of the study 44 of the
108 Ss in the random sample were still viable participants in the
program. Reasons for leaving the program were to start work or
because work schedule interfered, moved, or enrolled in more-formal
educational programs. Ten Ss who were apparently over-income left
because, they said in interview responses, they felt out of place
or had achieved a limited objective such as learning to v.sc a
sewing machine. Six Ss left, perhaps temporarily, because of health
emergencies.

A major concern of the researchers, at the beginning of the
study, was the capacity of the consumer-homemaking program to attract
the target population. Observations, responses to teacher inter-
views, home visits, and background data all confirmed that the pro-
gram was indeed reaching the persons for whom it was intended.
The small percentage of higher income Ss provided the leaven wished
for by a teacher whose Ss were beyond a doubt 100% target population.

Those program sessions which had attracted participation above
the ADA for the month were looked at to identify factors increasing
attendance. Programs were able to exceed their own mean attendance
by extended hours and outreach, special features such as open house
or a Christmas party, and maintenance of especially richly varied
daily programs.

Teaching methods considered by the instructors to be acceptable
to the Ss uere--in rank order--individual help, demonstration, field
trips, informal discussion, use of visuals, laboratory, and mall-
group work. Very little use was made of volunteer help except as
resource speakers.

Advisory committees, in general, seemed to cause more problems
than they solved. Another challenge to teachers was finding ways
to work with other agencies operating in the neighborhood.

In most centers teachers had little to do with preparation of
the annual proposals submitted to the State Education Department
for funding. Other special problems revealed in the teacher inter-
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views were staff relationships and need for more space and equip-
ment.

There was little staff development beyond an annual statewide
institute held at a major university, where inservice training was
provided in weak areas such as child development and special help
was given in consumer education, a focal point of the total program.
Eight of 10 programs had major changes in professional staff over
the period of the study.

Index of Program Effectiveness. When evidences of learning as
measured by gain scores on the Consumer-Homemaking Descriptive
Rating Scale and by number of critical incidents reported by teachers
or observed by research team were combined in an Index of Program
Effectiveness with teacher input--resources, preparation, use of
teachable moments--and attendance gain a profile of the successful
consumer-homemaking program for low-income adults emerged. Programs
ranking high on the Index were characterized by: city supervisor of
home economics giving top priority to development and supervision of
adult centers, direct teaching by professional home economists, varied
program offerings, close cooperation with other agencies, planned
educational activities for children, at least rudimentary training
program for paraprofessionals, and continuous recruitment of Ss assisted
by expanding outreach activities and supportive news media.

The review of economic opportunity programs (1969) had deplored
the lack of criteria for determining program success. The Index
of Program Effectiveness defines possible criteria, with a statis-
tically significant degree of association among rankings on the
criteria (p < .02).

Conclusions and Recommendations

The purpose of the present study was a formative evaluation
of a program for low-income adults that would enhance rather than
adversely affect the fledgling program. Challenges inherent in the
research were: developing non-threatening measures of Ss' progress
toward cognitive, affective and psychomotor objectives; collecting
complete and reliable data from local programs; determining the
broad ather than limited impact of the program; followup of both
program persisters and dropouts; and overcoming built-in problems
of selection of sample, sites and control group.

The urgent need for valid and reliable evaluation instruments,
documented in the literature, was largely satisfied in the current
study. Performance objectives acceptable to project directors,
teachers, paraprofessionals, lreau of Home Economics, university
subject matter specialists and researchers were developed. Valid
and reliable instruments for measuring progress toward objectives
in the three domains--cognitive, affective and psychomotor- -were
designed. A reporting system was set up and data received from local
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staff were considered reliable where reporting patterns for the
10 centers were consistent.

A basic assumption of the study was the need for non-threatening
evaluation because of the sensitive, potentially hostile target
population. The assumption was supported by the literature review- -
especially the Havighurst study (1970), a concurrent study
(Engelbrecht, 1972) wherein use of an attitude scale was rejected
by Ss similar to those in the present study, reactions of the
professional staff to instrument design, and the experience of
interviewers in the field.

Just as in the Havighurst study, random selection of sites
was not reasonable in the present research since sponsors of the
study needed information from a variety of programs representing
various sections of the state. Selection of a random sample of Ss,
however, allowed for some generalization beyond an individual cen-
ter. Demographic differences between high- and low-exposure groups
in the present study indicated that a creaming tendency was at work,
whereby more-able Ss soon left the program for a job or more-formal
education. Whether there was such a creaming tendency or whether
the conclusion has to be reached, as in the OEO evaluation (1969),
that many Ss received little help in the program --)nnot be finally
determined from the evidence at hand. Thus, whether attrition damns
the program or was desirable remains a question. The mission of the
program was to search out those who did not feel comfortable in
traditional adult classes, help them into the mainstream and then
seek out oUlers. If some Ss rose from the underclass more easily than
others, at least their elevation into better circumstances left
more room for those farther down to advance. The Havighurst study
had shown that a low-income minority group protective of its culture
still endorsed education of its members for the cultural and
economic mainstream.

Whether the program was worth the cost will have to be weighed
in the context of national social priorities. Both the OEO evalua-
tion and Marshall arid Briggs (1968) made clear the inadequacy of
cost-benefit techniques for measuring social gains in personal
dignity, responsibility, motivation, andpoSitiveattitudes toward
society--particularly the social institution of education.

The program seems to have merit as an educational philosophy
halfway between individual case work and structured adult classes.
In this sense the program did seem--at least for some individuals- -
to be filling its role as the first step toward more-formal education,
or employment, or general improvement in the quality of life, or
whatever it was that the participant himself desired. Further, the
program more nearly serves the whole person or whole family rathier
than splintered needs--a recommendation made repeatedly in the
literature.

Some, but not all, of the weakness uncovered in the Donavan
(1970) evaluation seemed to have been strengthened in the consumer-
homemaking program by the time of the present study; e.g., progress
was made in defining specific performance objectives and in under-
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standing and application in the subject areas of relationships and
consumer economics/management of resources. Child care, described
as largely custodial in the Donavan study, was still a weak spot
overall. In the Minnesota study (1969) child care had eventually
moved from the custodial to true educational experiences for children.
Several centers in the present study had progressed to that point,
but in some programs much upgrading of the quality of child care
remained to be done. Many more persons were reached by the program
than evidenced during the Donavan study or during the year preceding
the present study. However, in view of the estimate of the need
(Mangum, 1968), the program was reaching only !k tiny fraction of those
who might value and profit from it.

The project directors seemed to have no difficult! in following
guidelines to supplement the work of other agencies rather than to
compete or duplicate services. Job Allis, unaer this guideline,
were not taught at the centers since skill training was available
through Manpower Development and Training or area schools. Programs
supplemented employment skills by preparing the S for her dual role
as homemaker and wage earner through enhancing her ability to manage
responsibilities at home and on the job and through helping those
who wanted to work with increased motivation, self-csnfidence,
improved appearance.

Suggestions for further research include replication of the
present study using a longer time span, random selection of cen-
ters, and larger sample of participants; comparison of the
effectiveness of fulltime centers to programs totally outreach
in focus or to parttime cepters--both outreach and parttime pro-
grams being less costly and tending to serve more people at individ-
ual sessions; and developing and evaluating a model f r complete
and permanent absorption of a consumer-homemaking adult center into
the local school program. Additional research possibilities are
investigating the feasibility of delivering similar programs to
disenchanted teen groups and planning independent study opportuni-
ties for adult program participants which would allow persisters in

the program to earn school credit.

Recommendations specific to the programs being evaluated Ire:

The program deserves the attention of the top administration
in each school district and should not be relegated to step-
child status.

Improvement of child care should be given top priority as
R means of assisting children to briak ut of the cycle of
poverty, as urged by Moynihan (1970) and others.

Program administratoil and teachers, using as a base their
experience with effective programming and knowledge,: of the
characteristics of their participants, should review priorities
to be sure their local program is emphasizing appropriate
learning activities. In any case, program offerings should
be broadened where r-esent/y narrow, as requested in inter-
views by the partici,ants the. selves.
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More attention should be given to careful selection of qual-
ified staff. The present evaluation has shown that profes-
sional home economists should assume most of the responsibility
for teaching if programs are to reach their maximum level of
effectiveness. Paraprofessionals can be found and should be
sought who can contribute badly needed skills to the program.

The feasibility of including more specific instruction in
employability should be investigated, including such topics
as where to go for help in seeking employment and other
mechanics of finding a job.

In view of the rapid turnover of Ss reported in the Minnesota
study (1969) and apparent in the present study, recruitment
'efforts should be intensified and procedures than enhance
attendance followed.

Careful selection of advisory committee members should be made
to ensure that those serving are truly interested in the suc-
cess of the consumer-homemaking program. Membership should
be on a rotating basis, as specified in state guidelines.

Local centers should strengthen channels of communication erith
other consumer-homemaking centers tarough sharing of news-
letters, informal visits, and the like.

Continuous evaluation and followup of program participants should
be conducted in order to ensure that the program keeps up
with the fast-moving society it has elected to serve.

Emphasis on the consumer aspects of home economics--including
ecology--should continue; and instruction in nutrition, child
development and guidance, health, and housing should be
strengthened.

Cooperation with other agencies, both at local and state levels,
should continue to expand - -not only to better serve the partici-
pant but to rr-ke more visible the contribution home economics
can make to supplement services to the total person or com-
munity.

Programs should not be allowed to settle down into a rigid
pattern but keep looking for new approaches, such as out-
reach and the consumer phone idea.

Potential for the consumer-homemaking program for adults can
perhaps be summarized in the following anecdote reported by a
center teacher-, who happened to be the wife of an elementary prin-
cipal. Called to the elementary school for a conference, the mother
responded "I can't come at that time. I'm going to school myself
to learn to be a better person."
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NEW YORK STATE COLLEGE OF HUNAN ECOLOGY
A Statutory College of the State Ueversity

CORNELL UNIVERSITY
Ithaca, New York

GENERAL AND SPECIFIC PERFORMANCE OBJECTIVES FOR ADULT
CONSUMER-HOMEMAKING EDUCATION

Some Possible Objectives Related To:

FAMILY AND COMMUNITY HEALS-,

A. FOLLOWS PREVENTIVE MEASURES HELPFUL IN MAINTAINING GOOD HEALTH

A.1 Arranges for children to have ''ental check-,p at
least once a year, if free dehLel care is available

A.2 Arranges for physical examination including an eye
examination, for all family members at least every
two years, if free medical care is available

A.3 a) Sees that children have recommended immuniza-
tion and keeps a record of immunizations and
dates received

b) Has had vaccination for Gel ean measles (unless
cannot have children or has already had Ger-
man measles)

A.4 Practices basic safety measures, such as keeping
poisons, sharp objects, matches out of reach of
children, keeping stairways free of clutter

A.5 Gives examples of habits conducive to healthful
living that homemaker is working to help family
know and practice such as personal cleanliness,
eating balanced meals, getting enough exercise,
avoiding dependence on cigarettes, drugs, alcohol

States that each of the following is important and
gives at least one reason why each is important:
a) going to doctor or clinic soon after suspecting

pregnancy
b) eating a balanced diet during pregnancy
c) taking baby for recommended check-ups

B. RECOGNIZES COKMOU SIGNS OF ILLNESS
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B.1 Gives examples of symptoms of illness to watch for
in family, such as lack of appetite, listlessness,
fever, paleness

B.2 Describes a minimum of 3 symptoms of drug use

B.3 Identifies some symptoms of alcoholism

C, KNOWS HOW TO HANDLE COMMON HEALTH PROBLEMS AND EMERGENCIES

C.1 Expresses confidence in ability co care for an ill
person, performing such tasks as taking tempera-
ture correctly, reading thermometer accurately,
preparing food for an ill person, taking precautions
against spreading communicable disease

C.2 Differentiates between health problems which require
doctor's attention and those which do not

C.3 Explains first aid procedures to use for some com-
mon emergencies

C.4 In a simulated emergency situation, locates quickly
the phone number of a doctor, hospital, or ambu-
lance service, and states the information that
must be given, including location of victim and type
of emergency OR (if person has no phone)
Describes how to get help quickly in an emergency
situation

D. KNOWS SOURCES OF INFORMATION AND/OR HELP FOR HEALTH PROBLEMS

D.1 Identifies sources of information and/or help for the
following problems and designates which are free
services:
a) drug problem
b) alcoholism
c) family planning
d) prenatal care
e immunizations, Pap tests, TB x-rays, etc.
f mental illness
g) sight or hearing disabilities

E. RECOGNIZES PRACTICES CONDUCIVE TO MENTAL HEALTH

E.1 Attempts to solve problems; when possible, rather
4han ignoring or resigning self to the problems

E.2 Seeks advice or help with problems he/she can't
solve alone
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E.3 Develops some skills which enable him/her to be
pleased with or proud of self

E.4 Expresses satisfaction and pleasure in regard to
his or her sexuality

Additional objectives:

FAMILY ECONOMICS

A. USES SOUND CONSUMER PRACTICES

A.1 Compares prices at different sources when possible
(such as at two stores, or a store and a catalog)
before making a major purchase

A,2 Consults some source of information (such as the
teacher, the county Extension Agent, a friend)
concerning different brands, models, features
before making major purchases

A.3 Asks about service and/or warranty (if appropriate)
before purchasing appliances and equipment

A.4 Explains where could get help with interpreting a
contract, so knows what the conditions are before
signing

A.5 Refuses to sign any contract until all blanks are
filled in

A.6 Resists nigh-pressure salesmanship in the mail, at
the door, in the store

A.7 Explains that a person can cancel a contract he
sig.;'),7d in making a purchase from a door-to-door

salesman, by notifying the company within three
days that he wishes to cancel

A.8 Cites examples of ways Better 'usiness Bureau,
local consumes : aA/or legal aici agencies can help
consumers

B. RECOGNIZES THE IMPORTANCE OF PLANNING HOW MONEY IS TO BE
SPENT

B.1 Uses a list of installment payments already colt-
mitted to, to help decide whether to take on any
more debt

B.2 Differentiates between situations when planned
spending is crucial and situations where it is
not so crucial
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B.3 Formulates some priorities that can help perron
determine how to allocate financial resources

B.4 Tries to plan on paper which bills to pay with
money from each pay period

C. UNDERSTANDS WISE USE OF CREDIT

C.1 Compares the finance charges from two or more credit
sources when feasible before deciding where to
ask for credit

C.2 Keeps record of items or expenses being paid for
in installments and keeps receipts of payments made

C.3 Explains that when a store repossesses an article,
the person who signed the contract must still con-
tinue to make payments for the article

D. KNOWS SOME WAYS TO GET THE MOST FOOD VALUE FOR THE MONEY

D.1 Describes several ways a person can get the most
for his food dollar

D.2 Buys in quantity whenever feasible (depending on fam-
ily size, money on hand, storage space available, etc.)

D.3 Prepares cakes, cookies and salads at home (when
time and energy permit) instead of buying ready
made at store

D.4 Uses powdered and/or evaporated milk for cooking
and/or drinking

D.5 Thinks in terms of "cost per serving" of meat rather
than "cost per pound" when comparing meat prices

D.6 Gives examples of guidelines for getting the most
for your money when selecting free' produce

D.7 Plans, before going to the grocery store, approxi-
mately what he/she is going to buy

D.8 Compares prices of nationally advertised brands of
foods with prices of store brands before deciding
which to buy

E. UNDERSTANDS FACTORS TO CONSIDER IN BUYING CLOTHING

E.1 Identifies factors to considJr before buying clothing,
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such as durability, ease of care, cost, suitability

E.2 Formulates a list of things to check for, in deter-
mining the quality of workmanship of clothing

E.3 Plans, before going to the store, what clothing
items he/she needs to buy

E.4 Reads labels and/or hangtags before buying clothing

F. KNOWS GUIDELINES FOR SELECTING FURNITURE AND EQUIPMENT

F.1 Identifies ways to judge quality of furniture in
terms of durability

F.2 Cmsiders ease of care and cost of upkeep (where
appropriate) before buying furniture and equipment

Additional objectives:

CLOTHING AND TEXTILES

A. DEMONSTRATES SKILL IN CLOTHING CONSTRUCTION TECHNIQUES

A.1 Operates a sewing machine effectively

A.2 Follows a pattern guide sheet independently

A.3 Selects dress patterns and fabrics that are appro-
priate to skill level

A.4 Expresses satisfaction with the garment(s) made,
based on own standards of acceptability

A.5 Expresses conf_ :nee in ability to sew independenrjy

B. USES EFFECTIVE TECHNIQUES IN CARING FOR CLOTHING

B.1 Knows how to tee commerical washers and dryers

B.2 Describes methods appropriate for laundering both
colorfast and non-colorfast cottons, heavily soiled
cottons, 'wash-and-wear' fabrics, wools, and nylon

B.3 Explains where to find information on stain removal
techniques

B.4 Distinguishes between clothing which requires dry-
cleaning and clothing which can be washed by machine
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or by hand

B.5 Follows instructions on care labels

C. KNOWS HOW TO PERFORM CLOTHING REPAIR TECHNIQUES

C.1 Knows how to perform a minimum of four of the
following minor repairs: replace broken zipper,
stitch broken or torn seams, adjust hems, turn
worn collars or cuffs, patch a hole or tear, darn
socks, etc.

C.2 Repairs own clothing and that of other family
members as needed, if time and energy permit

C.3 Gives examples of factors to consider in deciding
whether or not to repair or remodel a garment, such
as quality of material, amount of time and effort
involved, how acceptable the finished garment would
be

Additional Objectives:

RELATIONSHIPS OF THE INDIVIDUAL AND FAMILY

A. RECOGNIZES NEEDS OF FAMILY MEMBERS

A.1 Identifies some important needs common to all
family members, regardless of age

A.2 Verbalizes some needs that are related to specific
age groups, such as teenagers (need for privacy,
for peer approval, for help in becoming more
independent, etc.) or the elderly (need for
respect, etc.)

A.3 Describes how some common causes of family conflict
could be avoided or minimized

A.4 Tries to understand and consider the point of view
of each person involved in a family conflict

A.5 Talks about family problems with the person(s)
involved, in an effort to find an acceptable
solution

B. DEVELOPS OWN ABILITIES AND BROADENS INTERESTS

B.1 Expresses interest in learning and doing new things

B.2 Participates in some community group, if desired
and feasible



B.3 Increases self-confidence by improving appearance
(if needed) e.g., by losing or gaining weight,
trying new hair style

B.14- Expresses pleasure, satisfaction, or pride in some
recent accomplishment

Additional Objectives:

MANAGEMENT OF PERSONAL AND FAMILY RESOURCES

A. KNOWS COMMUNITY RESOURCES THAT ARE AVAILABLE

A.l Identifies community resources available for the
following purposes:
a) legal aid
b) medical problems
c marriage and family counseling
d drug problems
e housing problems
f) finding a job and/or job training
g) adult education classes

B. RECOGNIZES WAYS TO INCREASE HUMAN RESOURCES AVAILABLE
(such as energy, skills, knowledge)

B.1 Ha'.4 other family members help with household
chores, if desired and feasible, depending on
abilities, ages, other responsibilities, etc.

B.2 3xpresses interest in increasing personal know-__
ledge and developing new abilities and skills

B.3 Encourages other family members to learn new
skills, develop new interests, etc.

Additional Objectives:

HOUSING AND EQUIPMENT AD .:IURNISHINGS

A. RECOGNIZES WAYS BOTH INDIVIDUALS AND GROUPS CAN WORK TO
IMPROVE LIVING CONDITIONS

A.l Explains whom to contact concerning improvements
needed in the neighborhood, such as repairing a
sidewalk or street, fixing a broken streetlight

A.2 Describes ways one individual can work toward
improving a neighborhood



A.3 Cites examples of ways organized groups can work
tJward getting better housing

A.4 Describes some situations where improvements are
not likely to be made unless a group of people
work together

A.5 Considers participating in community groups working
toward better living conditions (such as making
better housing available, getting substandard
housing condemned, better services)

B. RECOGNIZES MECHANISMS AVAILA8LE FOR RESOLVING TENANT-
LANDLORD DISPUTES

B.1 Explains rights and responsibilities of both the
t tenant and the landlord

B.2 Describes mechanj.sms available to help a tenant
whose landlord has not fulfilled his obligations to
the tenant

C. KNOWS HOW TO PERFORM TASKS INVOLVED IN IMPROVEMENT OR
MAINTENANCE OF A HOME AND ITS FURNISHINGS

C.1 Performs any of the following skills for which
he/she has the need and/or interest, time and
energy:
a) painting or wall papering
b) restoring furniture (upholstering, slipcov-

ering, refinishing, etc.)
c) mcking minor repairs (such as fixing a leaky

faucet, replacing an electrical plug)
d) making household acessories (such as pillows,

decorative objects)

f

1using different methods for housecleaning tasks
making curtains or draperies

C.2 Cites examples of ways to improve storage (by
increasing the amount of storage space available,
reorganization of storage, etc.)

C,3 Describes ways to minimize heat loss in winter and
thus save on heating bills

D. KNOWS HOW TO SELECT AND USE EQUIPMENT TO SAVE TIME AND
ENERGY

D.1 Knows how to use the equipment he/she has so can
take full advantage of features
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D.2 Identifies uses to which equipment will be put as
an aid in determining which extra features are
important enough to him to justify their extra
cost

Additional objectives:

FOODS AND NUTRITION

A. REALIZES THAT THE BODY NEEDS NUTRIENTS, RATHER THAN SPECIFIC
FOODS, AND THAT THE BASIC FOUR FOOD GROUP PLAN IS A WAY
TO HELP PEOPLE CHOOSE FOOD SO ALL NUTRIENTS ARE PROVIDED

A.1 Identifies foods from all four Food Groups as being
important for good health

A.2 States the number of servings recommended from
each Food Group

A.3 Gives examples of substitutes for meats (i.e.,
other foods in the meat group)

A.4 Identifies milk as being an important part of the
diet, especially for a pregnant woman

A.5 Cites examples of foods that are good sources of iron

A.6 Describes some factors which influence the amount of
nutrients a person needs such as age, sex

A.7 Purchases snack foods that would be likely to add
needed nutrients to the day's meal plan

B. APPLIES KNOWLEDGE OF NUTRITION TO MEAL PLANNING AND PREPAR-
ATION

B.1 Includes foods from all four food groups in planning
a day's meals

B.2 Identifies nutritional balance as one of the fac-
tors he/she considers in planning meals

B.3 Uses food preparation methods which help preserve
nutritional value of food, such as cooking vege-
tables in small amount of water, cooking for
short period of time

C. APPLIES KNOWLEDGE OF NUTRITION TO PERSONAL EATING HABITS
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C.1 Sets a good example by eating at least one nour-
ishing food for breakfast (i.e., something other
than black coffee)

C.2 Evaluates her on food habits in relation to good
nutrition

C.3 Is willing to try new foods and new methods of
preparation in an effort to add variety to meals
and improve nutrition

C.4 Usually eats (or drinks) some source of vitamin
C every day

C.5 Usually eats at least two vegetables a day

D. REALIZES THE RELATIONSHIP OF CALORIC INTAKE TO WEIGHT GAIN

D.1 Identifies the most common causes of weight gain
as being caloric intake that exceeds body needs

D.2 Categorizes some common foods into "high-caloric"
and "low-caloric" food groups

D.3 Formulates a plan that is nutritionally sound for
helping an overweight person lose weight

E. REALIZES THE IMIORTANCE OF HELPING CHILDREN DEVELOP FOOD
HABITS THAT ARE NUTRITIONALLY SOUND

E.1 States that food habits are, to a large exten",
shaped by the family through (a) the example they
set and (b) the foods they make available

E.2 Describes some consequences if eating habits are
not nutritionally sound

Additional Objectives:

CHILD DEVELOPMENT

A. HELPS CHILD DEVELOP A SENSE OF COMPETENCE

A.1 Accepts and encourages child's curiosity and ques-
tioning, and does not punish child for being ac-
tive and exploring

A.2 Recognizes stages a child goes through so that
he/she can accept behaviors typical of the stages
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A.3 Explains some ways to provide experiences where a
child can feel successful

A.4 Cites examples of problems that may result if a
child isTushed" into doing things before he is
ready, rather than being allowed to develop at
his own tece

A.5 Helps child learn to accept responsibility by
gradually increasin6 expectations

B. RECOGNIZES WAYS TO HELP CHILDREN BETTER UNDERSTAND THE WORLD
AROUND THEM

D.1 Takes child to stores, zoos, playground, etc.
so that he can have broader experiences

B.2 Explains different people's jobs to child (fireman,
policeman, postman, etc.)

D.3 Talks with child about experience child has

B.4 Answo's child's questions as well as he/she can for
child's level of understanding

C. UNDERSTANDS THAT A CHILD'S BEHAVIOR IS CAUSED

C.1 Describes how a child might feel in some given
situations

C.2 Reassures child and sympathizes with him in emo-
tional situations

C.3 Predicts behavior that might be caused by some
given situations (for example, a child is being
ignored by busy mother and he wants attention;
a child is involved in play and he's told to come
to lunch immediately)

D. REALIZES THE IMPORTANCE OF PLAY AS A WAY CHILDREN LEARN

D.1 Suggests several play activities for own children

D.2 Cites examples of some play activities that do not
require any special equipment

D.3 Gives examples of .play equipment (1' activities that
might help a child develop control over large
muscles and small muscles, learn to share, to
playbake-believe," etc.
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D.4 Describes play equipment and/or materials that
could be made inexpentively at home

E. USES POSITIVE OR CONSTRUCTIVE GUIDANCE TECHNIQUES WITH
CHILDREN

E.1 Gives directions to children in positive ways
(says what child can do, rrther than what he
can't do)

E.2 Uses praise as a means of reinforcing child's
behavior

E.3 Usually avoids sarcasm, threats, belittling
remarks, and making child feel guilty when dis-
ciplining a child

F. RECOGNIZES THE IMPORTANCE OF EDUCATION FOR HIS/HER CHILDREN

F.1 Reads or looks at books or magazines with his/her
small children and/or children having trouble
reading

F.2 Gives examples of ways a mother can help preschool
children learn at home (such as playing counting
games, asking child to name animals pictured in
books, planning new experiences for child, talking
to child)

Additional Objectives:
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t
r
a
t
i
o
n
 
a
t
 
i
n
-

a
b
i
l
i
t
y
 
t
o
 
e
x
i
s
t
 
a
t
 
p
r
e
s
e
n
t

l
i
v
i
n

s
t
a
n
d
a
r
d
s
.

e
-
 
s
 
s
e
 
p

m
o
n
e
y
 
m
g
t
.
,

u
s
e
 
o
f
 
c
r
e
d
i
t
 
a
n
d
/
o
r
 
p
l
a
n
-

n
i
n
 
.

E
x
p
r
e
s
s
e
s
 
c
o
n
c
e
r
n
 
a
n
d

h
o
p
e
s
 
t
o
 
u
p
g
r
a
d
e
 
l
i
v
-

i
n

s
t
a
n
d
a
r
d
s
.

.
1
1
-
.
5
6

B
u
y
s
 
i
t
e
m
s
 
o
r
 
s
e
r
v
i
c
e
s
 
h
e

c
o
u
l
d
 
p
r
o
d
u
c
e
 
a
t
 
c
e
n
t
e
r

w
i
t
h
 
t
i
m
e
 
a
n
d
 
e
n
e
r
g
y
 
s
p
e
n
t

c
o
m
m
e
n
s
u
r
a
t
e
 
w
i
t
h
 
h
o
m
e

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
.

o
m
e
 
i
m
e
s
 
e
x
t
e
n
d
s
 
u
s
e

l
i
f
e
 
o
f
 
h
o
u
s
e
h
o
l
d
 
i
t
e
m
s

&
 
c
l
o
t
h
i
n
g
 
b
y
 
p
r
o
p
e
r
 
c
a
r
e
,

r
e
p
a
i
r
 
a
t
 
c
e
n
t
e
r
.

o
n
s
 
s
t
e
n
 
y
 
r
e
p
:
 
r
s
 
a
n
d

m
e
n
d
s
 
h
o
u
s
e
h
o
l
d
 
i
t
e
m
s
,

f
u
r
n
i
t
u
r
e
,
 
a
n
d
 
c
l
o
t
h
i
n
g

a
t
 
c
e
n
t
e
r
.

.
3
5
-
.
4
4

L
i
v
e
s
 
f
r
o
m
 
d
a
y
 
t
o
 
d
a
y
 
r
e
-

g
a
r
d
i
n
g
 
s
p
e
n
d
i
n
g
.

V
i
c
t
i
m
i
z
e
d
 
b
y
 
h
i
g
h
 
p
r
e
s
-

s
u
r
e
 
s
a
l
e
s
 
v
i
a
 
t
v
,
 
p
h
o
n
e
,

d
o
o
r
-
t
o
-
d
o
o
r
.

D
o
e
s
 
n
o
t

c
o
m
p
a
r
e
 
p
r
i
c
e
s
.

O
c
c
a
s
i
o
n
a
l
l
y
 
u
s
e
s
 
s
h
o
p
p
i
n
g

l
i
s
t
,
 
u
s
u
a
l
l
y
 
s
e
l
e
c
t
s
 
e
s
s
e
n
-
p
i
n
g

t
i
a
l
 
i
t
e
m
s
 
f
i
r
s
t
 
a
n
d
 
l
i
m
i
t
s

i
m
P
1
1
3
1
2
p
u
l
s
e
b
u
y
i
n
g
.

B
u
y
s
 
i
t
e
m
s
 
a
f
t
e
r
 
c
o
m
p
a
r
a
-

t
i
v
e
 
s
h
o
p
p
i
n
g
 
s
o
m
e
 
o
f
 
t
h
e

t
i
m
e
 
a
t
 
d
i
s
c
o
u
n
t
,
 
d
e
p
t
.
,

n
e
i
g
h
b
o
r
h
o
o
d
,
 
s
e
c
o
n
d
h
a
n
d

&
 
c
a
t
a
l
o
g
u
e
 
s
t
o
r
e
.

C
o
n
s
i
s
t
e
n
t
l
y
 
u
s
e
s
 
s
h
o
p
-

l
i
s
t
,
 
p
r
o
v
i
d
e
s
 
f
o
r

.
2
9
-
.
4
9

e
s
s
e
n
t
i
a
l
s
 
a
n
d
 
l
i
m
i
t
s

C
o
n
s
i
s
t
e
n
t
l
y
 
m
a
k
e
s
 
p
u
r
-

c
h
a
s
e
s
 
a
f
t
e
r
 
c
o
m
p
a
r
i
n
g

.
3
2
-
.
4
9

p
r
i
c
e
s
 
a
t
 
a
 
v
a
r
i
e
t
y
 
o
f

p
l
a
c
e
s
.

C
h
i
l
d
r
e
n
 
a
r
e
 
d
i
r
t
y
,
 
h
a
i
r

u
n
k
e
m
p
t
.

C
h
i
l
d
r
e
n
 
u
s
u
a
l
l
y
 
d
e
a
n

a
n
d
 
n
e
a
t
.

C
h
i
l
d
r
e
n
 
a
r
e
 
c
o
n
s
i
s
t
e
n
t
l
y

c
l
e
a
n
 
a
n
d
 
n
e
a
t
.

.
3
5
-
.
4
-
C



S
a
n
i
t
a
t
i
o
n

G
r
o
o
m
i
n
g

E
m
o
t
i
o
n
a
l

H
e
a
l
t
h

V
C
h
i
l
d

D
e
v
e
l
o
p
m
e
n
t

&
 
G
u
i
d
a
n
c
e

3

D
 
-
V
a
l
u
e
s

R
a
t
i
n

C
h
i
l
d
T
0
s
 
c
l
o
t
h
i
n
g

p
o
o
r
l
y
 
f
i
t
t
e
d
,
 
t
o
r
n
,

o
r
 
i
n
a
p
p
r
o
p
r
i
a
t
e
 
f
o
7
!

w
e
a
t
h
e
r
.

C
h
i
l
d
r
e
n
 
a
r
e
 
d
r
e
s
s
e
d

a
p
p
r
o
p
r
i
a
t
e
l
y
 
f
o
r

w
e
a
t
h
e
r
 
&
 
u
s
u
a
l
1
y
 
i
n

c
l
o
t
h
i
n
g
 
w
e
l
l
 
e
n
o
u
g
h

f
i
t
t
e
d
 
a
n
d
 
i
n
 
r
e
p
a
i
r

f
o
r
 
p
s
y
c
h
o
l
o
g
i
c
a
l

w
e
l
l
-
b
e
i
n
g
.

C
h
i
l
d
r
e
n
 
a
r
e
 
c
o
n
s
i
s
-

t
e
n
t
l
y
 
d
r
e
s
s
e
d
 
a
p
p
r
o
-

p
r
i
a
t
e
l
y
 
f
o
r
 
w
e
a
t
h
e
r
,

a
c
t
i
v
i
t
i
e
s
,
 
s
e
n
s
e
 
o
f

w
e
l
l
-
b
e
i
n
g
.

.
2
8
-
.
4
0

A
c
c
e
p
t
s
 
u
n
s
a
n
i
t
a
r
y
 
c
o
n
d
i
-

t
i
o
n
s
 
i
n
 
h
o
m
e
,
 
p
e
r
h
a
p
s

i
n
a
d
e
q
u
a
t
e
 
b
a
t
h
r
o
o
m
 
p
l
u
m
b
-

i
n
g
.

S
o
m
e
t
i
m
e
s
 
r
e
p
o
r
i
7
7
7
.
7
-
'
1
.

r
e
p
o
r
t
s
 
w
i
t
h
 
h
e
l
p
 
u
n
-

s
a
n
i
t
a
r
y
 
c
o
n
d
i
t
i
o
n
s
 
t
o

p
r
o
p
e
r
 
a
u
t
h
o
r
i
t
y
.

I
n
d
e
p
e
n
d
e
n
t
l
y
 
r
e
p
o
r
t
s

u
n
s
a
n
i
t
a
r
y
 
c
o
n
d
i
t
i
o
n
s
,

e
.
g
.
 
u
n
s
a
t
i
s
f
a
c
t
o
r
y

b
a
t
h
r
o
o
m
 
c
o
n
d
i
t
i
o
n
 
t
o

H
e
a
l
t
h
 
D
e
p
t
.

.
3
6
-
.
5
5

S
l
o
p
p
y
 
p
e
r
s
o
n
a
l
 
g
r
o
o
m
i
n
g
.

S
a
t
i
s
f
a
c
t
o
r
y
 
g
r
o
o
m
i
n
g
.

E
x
c
e
p
t
i
o
n
a
l
l
y
 
w
e
l
l
-

g
r
o
o
m
e
d
.

.
3
3
-
.
5
8

S
e
e
m
s
 
o
v
e
r
w
h
e
l
m
e
d
 
b
y
 
p
r
o
b
-

l
e
m
s
 
o
r
 
d
o
e
s
 
n
o
t
 
i
d
e
n
t
i
f
y

p
r
o
b
l
e
m
s
.

R
e
c
o
g
n
i
z
e
s
 
s
o
m
e
 
p
r
o
b
l
e
m

a
n
d
 
s
e
e
k
s
 
s
o
l
u
t
i
o
n
,
 
w
i
t
h

h
e
l
p
.

F
o
l
l
o
w
s
 
s
o
m
e
 
o
f

a
d
v
i
c
e
 
g
i
v
e
n
.

R
e
c
o
g
n
i
z
e
s
 
m
o
s
t
 
p
r
o
b
-

l
e
m
s
.

S
e
e
k
s
 
h
e
l
p
 
a
n
d

f
o
l
l
o
w
s
 
a
d
v
i
c
e
 
o
f
 
c
e
n
t
e
r

p
e
r
s
o
n
n
e
l
 
o
r
 
a
g
e
n
c
i
e
s
 
t
o

w
h
i
c
h
 
h
e
 
i
s
 
r
e
f
e
r
r
e
d
.

A
r
r
a
n
g
e
s
 
p
e
r
f
a
3
7
W
E
E
T

a
n
d
 
n
e
c
e
s
s
a
r
y
 
t
r
e
a
t
m
e
n
t

f
o
r
 
s
e
l
f
 
a
n
d
 
f
a
m
i
l
y
 
m
e
m
-

b
e
r
s
.

.
4
2
-
.
5
0

.
2
5
-
.
4
6

V
e
r
b
a
l
i
z
e
s
 
r
e
l
u
c
t
a
n
c
e
 
t
o

L
e
e
k
 
m
e
d
i
c
a
l
 
d
i
a
g
n
o
s
i
s
 
o
r

t
r
e
a
t
m
e
n
t
,
 
p
e
r
h
a
p
s
 
P
a
p

s
m
e
a
r
,
 
p
r
e
n
a
t
a
l
 
c
a
r
e
,

s
h
o
t
s
 
f
o
r
 
c
h
i
l
d
r
e
n
,

A
r
r
a
n
g
e
s
 
f
o
r
 
t
r
e
a
t
m
e
n
t
 
o
r

e
x
a
m
i
n
a
t
i
o
n
 
w
i
t
h
 
h
e
l
p
 
&

e
n
c
o
u
r
a
g
e
m
e
n
t
 
o
f
 
c
e
n
t
e
r

p
e
r
s
o
n
n
e
l
.

S
c
o
l
d
s
,
 
r
i
d
i
c
u
l
e
s
 
c
h
i
t
-

d
r
e
n
.

D
i
s
c
i
p
l
i
n
e
s
 
m
o
s
t
l
y

t
h
r
o
u
g
h
 
u
s
e
 
o
f
 
p
h
y
s
i
c
a
l

f
o
r
c
e
 
o
r
 
t
o
o
 
p
e
r
m
i
s
s
i
v
e

s
o
 
c
h
i
l
d
 
d
o
e
s
n
'
t
 
k
n
o
w

l
i
m
i
t
s
.

S
o
m
e
t
i
m
e
s
 
p
r
a
i
s
e
s
,
 
r
e
-

a
s
s
u
r
e
s
 
c
h
i
l
d
,
 
g
i
v
e
s
 
p
o
s
-

i
t
i
v
e
 
d
i
r
e
c
t
i
o
n
.

C
o
n
s
i
s
t
e
n
t
l
y
 
r
e
a
s
s
u
r
e
s

c
h
i
l
d
,
 
p
r
a
i
s
e
s
,
 
g
i
v
e
s

p
o
s
i
t
i
v
e
 
d
i
r
e
c
t
i
o
n
.

.
3
7
-
.
4
3



V
I
C
l
o
t
h
i
n
g
 
&

T
e
x
t
i
l
e
s

2
3

5

D
-
V
a
l
u
e
s

R
a
t
i
n

C
h
i
l
d
r
e
n
 
a
r
e
 
n
o
t
 
a
l
l
o
w
e
d

t
o
 
p
l
a
y
 
w
i
t
h
 
n
e
i
g
h
b
o
r

c
h
i
l
-

d
r
e
n
 
o
f
 
s
i
m
i
l
a
r
 
a
g
e
 
o
r
 
a
r
e

n
o
t
 
a
l
l
o
w
e
d
 
t
o
 
p
l
a
y
 
s
t
r
e
e
t

g
a
m
e
s
 
b
e
c
a
u
s
e
 
b
a
l
l
 
g
o
e
s

i
n

s
t
r
e
e
t

,
e
t
c
.

P
a
r
e
n
t
 
s
o
m
e
t
i
m
e
s
 
o
v
e
r
-

p
r
o
t
e
c
t
s
 
o
r
 
e
x
p
r
e
s
s
e
s

o
c
c
a
s
i
o
n
a
l
 
h
o
s
t
i
l
i
t
y

t
o
 
n
e
i
g
h
b
o
r
 
c
h
i
l
d
r
e
n
.

C
h
i
l
d
r
e
n
 
e
n
g
a
g
e
 
i
n

n
o
r
m
a
l
 
a
c
t
i
v
i
t
i
e
s
 
a
n
d

p
l
a
y
 
w
i
t
h
 
n
e
i
g
h
b
o
r

c
h
i
l
d
r
e
n
 
o
f
 
s
i
m
i
l
a
r

a
g
e
 
u
n
d
e
r
 
s
u
p
e
r
v
i
s
i
o
n
.

.
2
0
-
.
4
7

C
h
i
l
d
 
o
r
 
c
h
i
l
d
r
e
n
 
b
e
l
l
i
g
e
r
-

e
n
t
 
o
r
 
o
v
e
r
l
y
 
s
h
y
.

C
h
i
l
d
r
e
n
 
p
l
a
y
 
w
i
t
h
 
o
t
h
-

e
r

w
i
t
h
 
h
e
l
p
.

C
h
i
l
d
r
e
n
 
p
l
a
y
 
h
a
p
p
i
l
y

w
i
t
h
 
o
t
h
e
r
s
.

.
1
7
-
.
4
0

C
h
i
l
d
r
e
n
 
h
a
v
e
 
s
m
a
l
l
 
v
o
c
a
b
u
-

l
a
r
i
e
s
 
f
o
r
 
a
g
e
 
a
n
d
/
o
r
 
p
a
r
-

e
n
t
 
u
s
e
s
 
b
a
b
y
 
t
a
l
k
 
w
i
t
h

c
h
i
l
d
.

P
a
r
e
n
t
 
i
n
t
e
r
a
c
t
s
 
w
i
t
h

c
h
i
l
d
 
t
o
 
h
e
l
p
 
l
a
n
g
u
a
l
p

d
e
v
e
l
o
p
m
e
n
t
.

D
o
e
s
 
n
o
t

u
s
e
 
b
a
b
y
 
t
a
l
k
.

C
h
i
l
d
r
e
n
 
h
a
v
e
 
n
o
r
m
a
l

v
o
c
a
b
u
l
a
r
i
e
s
 
f
o
r
 
a
g
e
.

.
1
5
-
.
3
6

U
n
a
b
l
e
 
t
o
 
u
s
e
 
s
e
w
i
n
g
 
m
a
-

c
h
i
n
e
 
a
n
d
/
o
r
 
h
a
s
 
l
i
t
t
l
e

s
k
i
l
l
 
i
n
 
c
l
o
t
h
i
n
g
 
c
o
n
s
t
r
u
e
-

t
i
o
n
.

N
.
i
b
i
t
s
 
b
a
s
i
c
 
c
l
o
t
h
i
n
g

c
o
n
s
t
r
u
c
t
i
o
n
 
s
k
i
l
l
s
.

C
a
n

d
o
 
m
o
r
e
-
a
d
v
a
n
c
e
d
 
t
e
c
h
-

n
i
q
u
e
s
 
w
i
t
h
 
h
e
l
p
.

I
n
d
e
p
e
n
e
n
t
l
y
 
s
k
i
l
l
f
u
l

i
n
 
a
d
v
a
n
c
e
d
 
c
o
n
s
t
r
u
c
t
i
o
n

a
n
d
/
o
r
 
c
a
n
 
d
e
m
o
n
s
t
r
a
t
e
 
o
r

h
e
l
.
 
o
t
h
e
r
s
.

S
k
i
l
l
f
u
l
 
a
n
d
 
c
r
e
a
t
i
v
e
 
i
n

r
e
n
o
v
a
t
i
o
n
 
o
f
 
c
l
o
t
h
i
n
g

f
o
r
 
s
e
l
f
 
a
n
d
/
o
r
 
f
a
m
i
l
y
.

S
k
i
l
l
f
u
l
 
a
n
d
 
c
r
e
a
t
i
v
e
 
i
n

h
a
n
d
i
c
r
a
f
t
s
.

M
a
k
e
s
 
g
i
f
t
s

o
r
 
t
e
a
c
h
e
s
 
o
t
h
e
r
s
.

.
3
4
-
.
4
8

,
3
5
-
,
4
0

.
3
0
 
-
.
4
8

R
e
f
u
s
e
s
 
o
r
 
u
n
a
b
l
e
 
t
o
 
r
e
n
o
-

v
a
t
e
 
c
l
o
t
h
i
n
g
 
f
o
r
 
s
e
l
f
 
o
r

f
a
m
i
l
y
.

C
a
n
 
r
e
n
o
v
a
t
e
 
c
l
o
t
h
i
n
g
 
w
i
t
h

h
e
l
p
 
o
r
 
p
e
r
f
o
r
m
s
 
s
i
m
p
l
e

r
e
n
o
v
a
t
i
o
n
 
i
n
d
e
p
e
n
d
e
n
t
l
y
.

C
o
m
p
l
e
t
e
s
 
s
i
m
p
l
e
 
h
a
n
d
l
-

c
r
a
f
t
s
 
w
i
t
h
 
h
e
l
p
.

L
a
c
k
s
 
s
k
i
l
l
 
a
t
 
c
r
o
c
h
e
t
i
n
g
,

k
n
i
t
t
i
n
g
 
o
r
 
o
t
h
e
r
 
c
r
a
f
t
s

a
n
d
/
o
r
 
e
x
p
r
e
s
s
e
s
 
d
o
u
b
t
 
h
e

c
a
n
 
l
e
a
r
n
.

S
e
e
m
s
 
t
o
 
b
u
y
 
c
l
o
t
h
i
n
g
 
f
o
r

s
e
l
f
 
a
n
d
 
f
a
m
i
l
y
 
o
n
 
i
m
p
u
l
s
e
,

w
i
t
h
o
u
t
 
r
e
g
a
r
d
 
t
o
 
e
a
s
e
 
o
f

c
a
r
e
,
 
v
e
r
s
a
t
i
l
i
t
y
,
 
q
u
a
l
i
t
y

o
f
 
c
o
n
s
t
r
u
c
t
i
o
n
,
 
p
r
o
v
i
s
i
o
n

t
o
r
 
a
l
l
 
f
a
m
i
l
y
 
m
e
m
b
e
r
s
.

S
e
e
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PRELIMINARY QUESTIONS: PRE-INTERVIEW

(a) When did you first come to the Center?

(b) How did you find out about it?

(c) Do you live around here?

(d) How long have you lived here?
(If necJsary, ask)
Where were you born?

(e) What kinds of things have you done at the Center?

B.1 We need to find out what kinds of things people want to know
how to do, so that we know what types of classes to offer at
theLCenter. If we could offer the following classes, which
would you try to come to? If you already know how to do
some of these things, just say so.
( :use the following code for the blanks below: W=Wants,
DW =Doesn't Want, K=Knows)

a. Knitting_____

b. Crocheting

c. How to paint or wallpaper

d. How to fix furniture by upholstering , slipcovering

refinishing

e. How to make minor repairs such as fixing a leaky faucet,

replacing an electric plug

f. How to use different methods for housecleaning jobs.

g. How to make curtains or draperies

h. Baking cakes , cookies , pies , bread

i. Preparing quick and easy meals

j. Preparing low cost meals 11.1111161

k. Mending or repairing clothes

Do you have any queAions about the following things that you
would like help with? (If so, record)

1. Chili care



m. Health

n. Family relationships

o. Managing money

p. Anything else



PEELIMILJARY QUESTIOJS: POST-IIITERVIEW

Date

1. Low long have you been coming to the Center?

2. What kind of things have you done here?

3. What things did you enjoy doing most at the Center?

4. Why do you think people come to the Centeil (PROB2)

What are the things that they like about the program?

5. Do you feel you learned anything through this program?
(If yes, ask)
Can you give some examples of things you've learned?

6. ,Can you think of anythin6 ;ou learned at the Center that you
have used at home? (If necessary, give example)
If the teacher demonstrated how to prepare a new recipe,
would you make it at home? Or have there been other things
that you've learned here that you have tried out at home?

7. Here are some ways a person might change because of coming to
a program such as this. For each of the following, please tell
me if you feel this has happened to you.
(For each statement they answer yes to, ask: Could you tell
me more about that?" or 'How do you save money?" etc. to get
as much specific detail as possible.)

a. I've made new friends.

b. I've improved the appearance of my home.

c. I am able to serve my family more nutritious meals.

I save money when buying food, clothing, etc.

e. I've learned how to donnew things.

f. I found out about some services available in our neigh-
borhood, such as:

g. I learned some new things about raising children.

h. I learned some new things about health and first aid.

Can you think of any other ways you've changed?

8. Did you invite any of your friends to come to the Center?
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If you were going to tell n. friend about this trogram, what
would you say?
How would you describe it? (Be sure he mentions what goes
on--not just the physical facilities)

9. Do you know of any reason why some people (who knew about the
program) did not come to the Center? (a. why some people
stopped coming?

10. Would you say this program is worthwnile?

Why do you say that?

11. In the interview last fall, you were asked what things you
wanted to learn or do here at the Center. Did you learn or
do the things you wanted to?

If not, why not?

12. Are there some things you want to learn or do that you haven't
had a chance to do yet?

If s3, please list:

13. Can you think of any changes that could be made to make this
Dlogram better?

14. Do you think any of the following should be changed? (If they
say yes, ask: "Would you explain how you would like it changed?")

a. The hours the Center is open

b. The location of the Center

c. The kinds of things that are taught or done here

d. The way things are taught or done here

(If you haven't found out
Could you tell me why you
lately?
Was there something about
some other reason?
(If they got a job, ask)
Do you think being in the

why a drop-out left the program ask)
haven't been coming to the Center

the program you didn't like, or is there

program helped you get the job?

15. Do you have any other comments about this center, things you
like or don't like?
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INTERVIEW SCHEDULE

Clothing and Textiles

2k.1 (a) Do you know how to use a sewing machine?
Yes

No
Other:

(If he does, ask)
(b) Would you say you know how to use a sewing machine

(read choices)
very well
fairly well
not very well?

2A.2 (a) Do you know how to follow a pattern guide sheet or
instruction sheet?

Yes
No
Other:

(If yes, ask)
(b) Would you say you (read choices)

can usually follow the guide sheet without help,
usually need some help with it, or
do not understand it very well at all?

2A.5 (a) Did you know how to sew before you started coming
to the center?

Yes
No
Other:

(If yes, ask)
(b) Which of the following would you say sounds most like

you? (Read these and check answer)
I can make simple things with help.
I can make simple things y myself.
I can make almost alaLtinE with help.
I can make almost anything y myself.

Child Development

1A.0 Do you have any children?
(If yes, ask)
Would you tell me their names and ages? (Record below)
Which ones are now living with you? (Put a checkmark
beside those who are living at home)

Name Age Living at home



-158-

1 E.2 A child goes through different saes when he is growing
up, and at some stages he can be pretty hard to live with.

(a) For example, at one stage a child usually starts
asking questions all the time. He seems to be con-
stantly asking WHY. What do you think a mother should
do at i,his stage?
(If needed, ask)
Do you think she should answer his questions, tell
him to be quiet, or what?

(If necessary, ask)
Why do you say that?

(b) At another stage a child just seems to get into
everything! He opens all the drawers and doors,
and just in general explores everything he can get
his hands on. What do you think a mother should do
at this stage?

(If necessary, ask)
Why do you say that?

1 B.3 Your ri!ld comes in and says to you, "I don't have any-
thing to do. What can I do now ?" What are some things
you might suggest?

1 C.1 If a child about 3 or 4 years old seemed to be tired of
his toys, what are some things you could give him to keep
him busy? I mean things that you might just have around
the house, that he might like to play with?

1 A.3 A woman told me recently that her husband didn't want her
to read stories to their little boy because it would spoil
him.

(a) Do you think it spoils children if you read to them?

(If necessary, ask)
Why do you say that?

(b) Do any of your children 2ike for you to look at books
with them, or for you to read to them?

Yes
No
Other:

If yes, ask)
c) How often do you usually have time to do this?

1 c.1 What would you do if a child seemed jealous and upset
because of a new baby in the family?



(If necessary, ask)
Why do you say that?

1 C.2 (a) How do you think a child might feel when his mother
is busy cooking and cleaning, and is not paying
attention to him?

(If necessary)
(b) What do you think a child might do?

(c) What do you think the mother should do? Why?

1 A.2 (a) What are some ways you think a mother could help
her preschool children learn at home?

Foods and Nutrition

5 A.1 What kinds of food or drink do you think people need to
be healthy?

I'm going to read back the foods you've said, so you can
see if you have left anything out. (Read back answers,
then ask)
Are there any other foods a person should eat to stay
healthy?

5 B.1 (a) What fruits did you eat yesterday?

(Probe)
Did you have any fruit juice?

(b) Is this about how much fruit you usually eat in a
day? (If no, have him explain what he usurTly has)

(If he doesn't usually have fruit, ask)
(c) Why don't you usually have fruit?

5 3.2 (a) What vegetables did you eat yesterday?

(b) Is this about how much you usually have in a day?
(If no, have him explain what he usually has)

he doesn't usually have vegetables, ask)
c) Whys don't you usually have vegetables?

5 A.4 (a) Why do you think some people gain weight or get too
heavy?

(b) What do you think a person who is too heavy could do
to lose weight?

5 C.1 (a) Have you decided what to_nave for supper (or dinner)
tonight?
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Yes
No

(If yes, ask)
00 How did you decide what to have?

If no, ask)
c) How will you decide what to have for supper?

5 B.3 (a) Who do you think needs more iron, men or women?
Men
Women
Both need the same.
Other:

(b) Why do you say that?

(c) Which foods do you think have iron in them?

5 B.1 (a) In most families there is a "nibbler " -- someone who
likes to nibble or eat between meals, or in the even-
ing while watching TV. At any rate he wants some
extra food besides what you have at mealtimes.

Do you have anyone like that in your family?
Yes
No

(b) When you buy groceries do you usually buy some foods
to nibble on? I mean to eat at times other than
mealtimes?

Yes
No

Ialgimmess.e. spas.

If yes, ask next two questions)
c) What kinds of foods do you usually buy to nibble on?

(d) Why do you buy these foods instead of other foods?

Family and Community Health

3 A.1 (If he has children in school or in a preschool program,
such as Head Start, ask)

(a) Some schools have free dental check-ups for the
students. Does the school your children go to have
dental Chet:a-ups?

Yes
No
I don't know.
Other:
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(If yes, ask)
(b) How often do they have check-ups?

About every 6 months
About once a year
I don't know.
Other:

(c) Is there anywhere in this community people can get
free dental care?

Yes
No
Only if you're on Medicaid
I don't know.
Other:

(If yes, aEk)
(d) Where is that?

(e) When was the last time you were able to take your
child/children to a dentist?
(Write in the date he says)

(If he has more than one child, ask)
(f) Did both/all of your children go to the dentist then?

Yes

No

(If no, ask)
(g) When did the others go to a dentist last?

(Write dates in this space)

3A.2 (If he has children in school or in preschool programs
such as Head Start, ask)
(a) Does the school your children go to have a doctor or

nurse give physical examinations or check-ups for
the students?

Yes
No
I don't know.
Other:

(If yes, ask)
(b) How often do they have check-ups?

About once a year
About every two years
I don't know.
Other:

(c) Is there anywhere in this community people can get
free physical examinations or check-ups?

Yes
No
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I don't know of any (er) Not that I know of.
I don't know if free care is available or not.
Other:

If yes, ask)
d) Where is that?

(e) When did your child/children last see a doctor?
(Write in dates for each child)

(f) When were ma last able to see a doctor?
(Write in date)

(If he says "I don't remember," ask)
(g) Would you say it was probably about

(read possible responses)
5 or more years ago
3 or 4 years ago
1 or 2 years ago
Other:

(h) When you went to the doctor the last time, was some-
thing wrong or was it just for a check-up?

Something wrong
Check-up
Other:

(If he did not answer "for E. eck -up," ask)
(i) How long has it been since you went to a doctor or

clinic for a check -up?
(Write in response)

3 A.6 (a) How soon after a woman thinks she is pregnant do you
think she should go to the doctor?

Immediately, right away, or within a month
--Other:

(b) Why do you think she should go then instead of waiting
until later?

(c) Do you think a person needs to change the kinds of
food she eats when she is pregnant?

Yes
No
Depends on what she iormally eats
Other:

(d) Mat kinds of food do you think are important for a
pregnant woman to eat?

(e) I'm going to read back the foods you've said so you
can see if you've left anything out.
(Read back his answer to previous question, then ask)
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Are there any cther kinds of food you think a pregnant
woman should have?

(f) When a woman has a new baby, how soon after she brings
him home from the hospital do you think she should
take him to a doctor for a check-up?

About a month
About 6 weeks
About 2 months
About 3 months
Other:

(g) Why do you think she should take the baby for a
check-up then?

3 B.2 (a) Xou hear a lot about kids on drugs now. What kinds
of things do you think parents should watch for, to
know if a person is using drugs?
(Note: Get specific answers--if he says something
general, for example, "You can tell by their eyes,"
ask, "What about their eyes?" or "Could you tell
me more about what you mean?" etc. to get as much
detail as possible.)

I haven't had any experience with it or nobody
I know uses drugs.
I don't know what to watch for or how to tell.
Other:

3 E.2 (a) When you are upset or worried about something and
you don't know what to do about it, what do you
usually do?

If talking it over with someone isn't mentioned, ask)
b) Would you usually talk it over with someone? Why?

3 C.1 (a) If someone in your family got sick, would you be able
to take his temperature and read the thermometer?

Yes
No

(b) If someone in your family had the mumps or measles,
do you know of anything you could do to try to keep
the others in the family from 'catching' the mumps
or measles?

Yes
No

(If yes, ask)
(c) What could you do to keep others from catching the

sickness?
Keep them out of the sick person's room.
Be careful to wash dishes the sick person uses
in hot, soapy 'water.
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Pour boiling water over the dishes he's u"sed.
Other:

3 C.2 Would you tell me what you would do if the following things
happened to someone in your family:

(a) What if someone had a fever, his temperature was 104 0?

(b) What would you do if one of the children seemed tired
and was coughing and sneezing and had a 'runny nose ?

If he doesn't mention anything about a doctor, ask)
c) Do you think you would need to call a doctor or take

him to a doctor? Why?

(d) What would you do if a child was barefoot and stepped
on a nail?

3 C.3 (a) What would you do if your child swallowed several
aspirins?

(b) What would you do if a person got a bad cut on his
wrist and blood started gushing out?

(If some way of slowing the bleeding down isn't mentioned,
ask)

What would you do to slow down or stop the bleeding?

(c) What would you do if someone slipped and fell, and
you thought he might have a broken leg?

3 D.1 Is there anywhere a person in this neighborhood could go
for help if he had the following problems:

(a) a person wants to get off drugs?
Place -

Location-

(b) a woman decides she doesn't want to have any more
children or she wants to wait a while before having
children?
Place-
Location-

(c) a person thinks he is drinking too much (alcoholic
drinks)?
Place-
Location-

(d) a person thinks he is going to have a 'nervous
breakdown'?
Place-
Location-
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Housing, Equipment and Furnishings

6A.4 Every neighborhood (or community) has some problems these
days. What kinds of problems do you think your neighbor-
hood has?

(a) Sometimes an individual can't get results, but a group
of people working together can get results. Can you
think of any problems in your neighborhood that probably
won't get solved unless a group of people work to-
gether?

6A.1 Can you think of anything one person could do to help improw!
his neighborhood?

6A.5 (a) Are there any groups in your neighborhood that are
trying to get better housing conditions?

(If yes, ask)
(b) How are they 'going about it?

6A.2 Whom could a person call, write to, or visit if these
things needed to be done in his neighborhood:

(a) a streetlight is broken and needs to be fixed?

(b) trash or garbage is not collected often enough?

6C.2 (a) Hany women say they just don't have enough places to
put things in their homes. Have you had this problem?

Yes
No

Other:

(b) Do you know of any ways a person could solve this prob-
lem of not having enough places to put things?

6D.1 Several women have mentioned that they have equipment they
don't know how to use. For example, one woman's husband
bought her a sewing machine and she wanted to learn how
to use it. Another woman got a vacuum cleaner and didn't
know how to use the different attachments. Do you have
any equipment or appliances that you would like to learn
to use?

(If necessary, ask)
What would you like to learn to use?

Family Economics

4A.1 Here are some examples of things people buy. Would you
tell me whether you would usually look in two or more
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different stores before buying these things, or would you
buy it in the first store you went to:

(a) a coat for yourself or for someone in your family
Yes (would look in two or more different stores)
No

(If necessary, ask)
Why do you say that?

(b) food for your family (or yourself, if living alone)
Yes
No

(If necessary, ask)
Why do you say that?

4 A.2 If you were going to buy a new TV or refrigerator is there
anyone you would ask for advice about what kind to buy?

(Probe)

Is there anyone else who might be able to help you?

4 A.4 Contracts are usually written in a very confusing way and
it is often hard to understand just what you are agreeing
to. I mean contracts like a lease you sign to rent an
apartment, an insurance policy, or an installment buying
contract. Is there any place that you know of where a
person could get help with understanding what a contract
says?

4 A.5 (a) Have you ever had this happen to you? When you buy
something on an installment plan, the salesman ehows
you the blank contract and says you can just sign it
n6w and not have to wait while he fills in the amounts?

Yes
No

(If yes, ask)
(b) What did you do?

(If necessary, ask)
Why did you do that?

(If no, ask)
(c) What would you do if it did happen to you?

!If necessary, ask)
7dhy do yoU say that?

4 A.7 (a) Yas this ever happened to, you? A salesman comes to
the door and talks yem into buying something. You
sign the contract any he leaves. The next day you
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realize that you don't really want that you bought.
Yes
No

(If yes, ask)
(b) What did you do?

(If necessary, ask)
Why did you do that?

no, ask)
c) What would you do if it did happen to you?

(If necessary, ask)
Why do you say that?

(d) Have you found any ways to get rid of a door-to-
door salesman if you don't want to buy what he is
selling?

4 B.2 (a) Here are three ways people go about spending their
money.
1. Some people plan ahead. They decide before they

go to the store what they are going to buy.
2. Some people don't plan. They Just see things

they like and buy them.
3. Other people sometimes plan and sometimes don't

plan.

Which of these ways of spending money would you say
sounds most like you? (Write number)

(b) Could you tell me via. you do this?

(If answered # 3, ask)
(c) Can you think of some times when you probably 'enuld

plan before going to the store what you are gcing
to buy?

If answered # 3, ask)
d) Can you think of some times when you probably wouldn't

plan before going to the store what you're going to buy?

4 C.1 (a) If a person needed something that coat a lot of money,
such as a television, (read the choices)

He might agree to pay the store where he buys the
TV so much money each month, or
He might decide to borrow the money somewhere and
pay cash for the TV.

Which do you think he should do? (Check answer above)

(If necessary, ask)
Why do you say that?



(If didn't mention pst, ask)
(b) Which do you think would cast less?

(If didrOt mention where he could borrow money, ask c
and d)
(c) Where could a nerson in your neighborhood borrow

money?

(d) At which of these places would it cost less to bor-
row?

4 C.3 (a) Let's suppose this person decided to by the TV on
the ii..stallment plan that the store has. If he can't
keep up with the payments on the TV, the store will
repossess it. Do you think the person would
usually (read choices)

have to continue making payments, even though
he no longer has the TV, or
not have to make any more payments?

(b) Why do you say That?

4 D.1 Food prices are so high these days it really costs a lot
to feed a family. Have you found any ways to get the
"most for your money" when buying food?

(If necessary, ask)
Would you tell me about it?

4 D.4 One way some people get more for their money is to buy
dried (or powdered) milk instead of regular milk.
(a) Have you ever tried that?

Yes
No
Tried it but didn't like it

(If appropriate, ask)
Did your family like it?

(b) Some people don't like to drink dried milk, but they
use it in cooking. Have you ever tried that?

Yes
No

(If appropriate, ask)
Did your family like that?

(c) Do you use evaporated milk (read choices)
for cooking
for drinking;
in coffee, or
any other way:
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41).10 (a) Suppose you go to the store to buy sugar and there are
two different brands you could buy. One is a brand
you've seen advertised on TV and the other you've never
heard of. Which brand do you think you would buy?

Advertized on TV

Not. advertized

(b) Why would you buy that one?

(If cost is not mentioned, ask)
(c) Which do you think would probably coat less?

(d) Why do you say that?

4E.1 (a) If you went to a store to buy a new dress and there were
two dresses that you liked equally well how would
you decide which one to buy? (Note: If she is not
specific ask her to explain; e.g., if she says "It
depends on the material.," ask, "What about the meter-
ial?i" or "Could you tell n6 more about what you meanT
etc.)

(b) If all the things you've mentioned were the same
for both dresses, for example...(repeat the things
she's already said--both fit the same, both are the
same color, both cost the same, etc.)...is there
anything else that might help you decide which dress
to buy?

4E.4 Clothes usually have eome written information on a label
that is sewn in, or a tag that is attached.
(a) Would you say you (read choices)

Usually don't take time to read this information,
sometimes read it and sometimes don't read it, or
almost always read it before buying something?

(If they read the label, ask b and c)
(b) What kinds of things do you look for on the label?

(c) Has anything on the 3 "Jel or tag helped you decide
whether or not to buy something?

(If necessary, ask)
Would you tell me about it?

Management of Personal and Family_Resources

7A.1 Whei.-f.= could a person in your neighborhood go for help
with the following probl.ems? (We want to know about
free help)
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(a) A person who had to quit school when he was in the
10th t-ade now wants to finish his high school ed-
ucation. (He's an adull:. now)

Place-
Location-

(b) A person wants some kind of job training.
Place-
Location-

(c) A person wants help in finding a job.
Place-
Location-

(d) A person needs free legal aid.
Place-
Location-

(e) A person needs help finding a larger apartment.
Place-
Location-

(0 A husband and wife need someone to talk over some
family problems with.
Place-
Location-

7 B.1 Do you usually have anyone else in the family help ,you
with the work around the house?

Yes
No

ro-

rbf no, ask)

) In you like to do the cooking and cleaning yourself,
or are the others too busy or too young to help, or
what?

Relationship of the Individual and Family

8 A.4 Here are some problems that many families have. How do
you think each problem could be solved?

(a) A teenage girl wants to be a secretary, and her mother
wants her to be a nurse.

(If necessary, ask)
Why do you say that?

(b) A teenago son wants to be with his friends all the
time.
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(If necessary, ask)
Why do you say that?

(c) A woman wants to get a job and her husband doesn't
want her to.

(If necessary, ask)
Why do you say that?

8 A.7 (a) When you are upset with someone in your family rr you
are mad at them for some reason, what do you usually
do about it?

If doesn't mention, "talk it over with the person," ask)
(b) Would you try to talk to the person you are mad at

or upset with about the problem?

(If necessary, ask)
Why do you say that?

3 E.3 Have you done anything lately, either at the Center or at
home that you feel proud of, or that made you feel pleased
with yourself?

(If yes, ask)
Would you tell me about it?
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SCORING MANUAL FOR INTERVIEW SCHEDULE

Directions for scoring interviews:

This scoring manual has been developed to make the scoring as ob-
jective and reliable as possible. Please follow the directions
exactly as they are given.

General format:

1. The objective being measured is given for each question (or
set of questions). Broad objectives 're in capital letters;
specific objectives are typed in lower case letters.

2. Directly below the objective the relevent in't;erview
question(s) are noted.

3. Next, any irregularities concerning the scoring of that
particular item are listed, (for example if there are
special limitations or regulations about assignment of
points.)

4. Questions are arranged in the -:der in which they were
asked on the interview form.

5. Blanks in the right hand margin are for recording the
total number of points received for each objective; blanks
that are inset are for recording two or more subscores
within one objective.

6. An individual score sheet is provided, to be completed
for each person, to show a summary profile.

Scoring: A total of 5 points is possible for e'ch objective.
There are 3 types of scoring techniques used:

(a) Rating scales have been developed to objectify
assignment of points for many of the items.
A 5-point scale has been used in each cas., iith
3of the points etescribed. It is understood
that a score of 4 is to be assigned when an
answer is judged to be better than level 3, but not
as good as level 5. Similarly, a score of 2 is assigned
when an answer is between levels 1 and 3.

In order to further clar!fy the levels for the more
difficult-to-score items, several specific exam-
ples of answers are given directly below the rat-
ing scale.
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(b) Some questions have been designated as needing
multiple scores, instead of just one score. In

each case the number of separate scores to be
assigned has been indicated along with the
11%.',.er of points possible for each part of

the item.
(c) In scme cases, a specific number of points is

&Len if particular answers fre included in
the response. These points are additive; the
total score for the objective is the sum of
these subscores.

Note: The abbreviation N.A. (Not Applicable) is recorded when any
question is not appropriate to an individual's particular
situation or circumstances,

Management of Personal and Emily Resources

B. RECOGNIZES WAYS TO INCREASE HUMAN RESOURCES AVAILABLE

B.2 Expresses interest in increasing personal knowledge and
developing new abilities and skills

Note: This is scored differently for First Inter-
view than for Seco 1. Interview, as ('..escribed

belt
First Interview-

Questions: B.1(a) through (p)

5 ---4

Identifies 5 or more
areas she would like
to learn about, in-
cluding at least two
areas or questions
not included on the
interview form.

3

Mentions 5 or more
areas from the list
given,

or

specifies 2 or more
interes.:s which are
not ijsted on the
interview.

Second Int.2rview-
Question #12

2 1

Names at least 3
areas of interest
from the list given,

or

initiates at least
one other question
or area of interest
to her.

5

der ,ifies at least 3
reas she would like
o learn about or
kills she would like
o develo

4 3

Specifies two areas
of interest to her.

1

Mentions one area
or topic she would.
like to learn
about.

Note: Score "2 points" if she says, "Yes, there are things I'd
like to learn, but I can't come."
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Clothing and Textiles

A. DEMONSTRATES SKILL IN CLOTHING CONSTRUCTION TECHVIQUES

A.1 Operates a sewing machine effectivel,

Questions: 2A.1(a) c Id (b)

Note: Score "0" if she does not know how to use
sewing machine at all.

5

cows how to use a
sewing machine very_
ell.

3

Knows how to use the
sewing machine fair-
ly well.

1

Does not know how
to use a scwing ma-
chine very well.

A.2 Follows a guide sheet independently

Questions: 2A.2(a) and (b)
Note: Score "o" if she does not

a guide sheet at all.

5 3

Can usually follow Usually needs some
the guide sheet help understanding
without help. the Jide sheet.

know how to follow

1

Does not understand
the guide sheet
very well Lt all.

A.5 Jxpre3ses confidence in her ability to sew indepen-
dently .11111.1

Question: 2A.5(b)
Note: Score "0" if she does not know how to sew at all.

5

Can make almost
anything by her-
self.

3

Can make simple
things by herself,
and/or can make
41most anything
with help.

2 1

Can make simple
things with help.

Child Development_

L. RECOGNIZES WAYS TO HELP CHILDREN BETTER UNDERSTAND THE WORLD
AROUND THEM

B.4 Answers child's questions as well as she can for child's
level of understandinc

Question: 1E.2(a)
Note: Score "o" if she says you sh-uld not answ,n. his

questions.
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5

Says you should an-
SVNT at child's level
of underst,ading,

and
mentions the Idea
of child learning by
asking questions.

4

Examples:

2

Mentions that it is
natural for a child
to be curious and
ask questions

or
Mentions the idea
of child learning
by asking ques-
tions.

Says that there are
some quectionp you
,.couldn't answer

or
Does not mention
the idea of learn-
ing as a reason
for answering ques-
tions.

5 points- "Answer as honestly as you can, in terms child will
understand, so he doesn't get confused."
"Give him answers as well as you can--learning
begins at home."
The questions can drive you crazy, but they have to

learn. You have to answer on his level though so
he'll understand."

3 points- "They just want to know--that's why they ask."
"All kids seem to go through a time when the?:' just
a.22.> a lot of uast:_Dris. I &less that's how they
find out about tLLigs."

1 point- "Answer their questions so they'll go away and leave
you alone."
"You'll never have any peace and quiet unless you
answer them--they'll just keep on asking."
"Most of the time I answer their questions, but
there are some that 1 just tell them 'go get lost'."

A. HELPS CHILD DEVELOP A SENSE OF COMPETENCE

A.1 Accepts and encourages child's curiosity rid questioning,
and does not punish child for being active and explor-
ing

Question: 1E.2(b)

Note: Score "0" if she does nu,., permit child to ex-
plore, or if she punishes him for getting
into things.
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5 4

Verbalizes the idea
of learning J_hro'Igh
exploring,

and
mentions protecting
child from danger
(either by removing
dangerous objects
from his reach, o-^
by teaching child
to recognize and
avoid dangerous
objects).

3

Indicates that it is
natural for a child
to be curious and
explore things

or

that children learn
through exploring.

1

Occasionally dis-
courages curiosity
due to concern for
safety of the child,

or

does not seem to
realize that explor-
ing is a part of the
learning process.

Examples:

5 points - "They need to touch and taste things, but you
have to teach him what he can and can't touch."
"You have to keep him out of danger, but you have
to let them discover things."

"Explain why he can't do things like play with
matches."

3 points - "They're interested in what everything is--they
want to see how things work, what they are made
of."

"Kids are jue, naturally curious. I think it
helps them learn about things."

1 point - "There are lots of thi_Igs a child shouldn't be
playing with."
"Be patient. But if they get into something that
might hurt them you have to spank them."
"If what he's getting into won't make too much of
a mess, let him go ahead and get into it."

D. REALIZES THE IMPORTANCE OF PLAY AS A WAY CHILDREN LEARN

D.1 Suggests several play activities for her children . . .

Question: 1B.3

Note: Score "N.A." if she doesn't have children.
Score "0" if she does not give any activities, or if
she only mentions watching TV.
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5

Mentions an activity
she would participate
in with him

and
gives 3 or more acti-
vities which would help
child learn or help
him to develop (i.e.,
small muscle coordina-
tion etc.

Examples:

3

Suggests 3 activities
which would help the
child learn or help
him develop

or
mentions an activity
she would partici-
pate in with hir.

Gives _ ctivi-

ty which would
help him
develop.

5 points- "I would read a book to him, or give him crayons
and paper, or a puzzle, or blocks to build with."

"When I have time we bake cookies together. If I
didn't have time I'd try to get him interested
in something like looking at a book, or watching
Sesame Street, or even playing dress-up (in
grown-up clothes).

D.2 Citeb examples of some play activities that do not
require any special equipment

Question: 1C.1
Note: Score "0" if she cannot give any examples.

Suggests 5 or more
play activities
and/or objects
child could play
with.

3

Suggests 3 activities
and/or household
items which might
interest child.

2 1

Mentions only 1
play activity or
item for child's
play.

F. RECOGNIZES THE IMPORTANCE OF EDUCATION FOR HER CHILDREN

F.1 Reads or looks at books or magazines with her small
children and/or children having trouble reading . . .

Questions: 1A.3(a), (b) and (c)

Note: This question is scored differently if woman
has preschool children. If she has preschool
children, score parts (b) & (c); if she
does not have preschool children, score only
part -57..
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For those with preschool children:

5 4

Usually reads to child
about every day.

3 2

Reads to child every
other day, or about
-4 times ser week.

Only reads to
child about once
or twice a week.

For .,hose with no preschool children:

5
Cites 2 or more bene-
fits of reading to a
child.

3 2

Gives one reason why Say:, reading to

reading helps a a child is good,
child. but gives no

specific exam-
ples of ways it
might help him.

Examples:

5 points - It helps Hevelop his imagination, and he learns
about animals and people and so on."

"He learns from books and he enjoys the attention."
"I think it's important for him to learn to like
books--it may e-,2n help him do better in school."

C. UNDERSTANDS THAT A CHILD'S BEHAVIOR IS CAUSED

C.2 Reassures child and sympathizes with him in emotional
situations

Question: IC.1

Note: Score "0" if she says "I don't know," or
"Threr s nothing you can do about it."

5

Understands that
child may feel unloved
or unwanted,

and
suggests some way (s)
of reassuring child.

Suggests letting
child help with
baby, but doesn't
verbalize need
for reassuring
him or giving
him extra atten-
tion.

2

Shows only a
limited and :r-
standing of the
problem. Ver-
balizes no sympa
thy for child.
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Examples:

f" points- "Let child knew you love her too, and have her
help you with the bal-y so she doesn't feel left
out."

"Give her as much attention as you give the baby
so she won't feel left cut."
"You could buy a doll so she could feed it while
you're feeding the baby. That way she feels im-
portant too."

3 points- "Have her help you with the baby."
"Give the child litt7 jobs to do to help out- -
like getting a dittfer for you or putting powder
on the baby."
"Give equal attention to both ,hildren."

1 point- "Try to get him to play with the new baby."
"Help him get used to the fact that there's a new
baby."

"There's not much you can do--in time he'll just have
to accept the fact that he's not the baby anymore."

C.3 Predicts behavior that might be caused by some given
situations

Note: This question is scored in three separate
parts.

Part I Question 1C.2(a)
(1 point possible)

1211nt if answer indicates her understanding that
the child may feel neglected or left out.

Part II Question 1C.2(bsi
(1 point possible)

1 point if she mentions the idea that child may try
to get into something, cry, get in the way,
etc., to make her pay attention to him.

Part III Question 1C.2(c)
(3 points possible)

3 points if she gives a specific suggestioh of an
activity she might try to interest the child
in.

Examples:
"Give him a dustcloth eo he can help you clean."
"Let him hand you things while cooking, so ktµ
feels like he's helping.
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2 points if she 61ggests that you talk to child while you
are working or if she makes a general comment such
as, "Give them something to keep them busy."

1 point if she suggests you explain to the child that you
are busy and will play with them as soon as you're
finished.

0 points if she says she would just ignore the el id a go

ahead with her work.

F.2 Gives examples of ways a mother can help preschool children
learn r' home

Question: 1A.2

Note: Score "0" if she cannot give any examples.

5 4+

Mentions one or more
activities where she
would work with child,

and
gives 3 or more other
'strong' answers (see
examples below).

Gives 3 'strong'
examples,

or
suggests two
'strong' and two
'moderate' exam-
ples (see exam-
les below .

2 1

Identifies one 'strong'
example,

or
two or more 'moderate'
examples (see
examples below).

Examples:

'strong' answers - "Read to child."
"Play games with him, like asking him
what color things are, or how many
birds there are in a picture."
"Little things, like when you're going
up the stairs count the steps out loud."
"Teach him to tie his shoes, to dress
himself."
"Watch Sesame Street with him and talk
about it later."

"Some toys help--like Mattel clock
teaches how to tell time."

'moderate' answers "Have them watch Sesame .treet."
"Buy him educational toys." (no speci-
fic example given)

"Help them write their name."
"Puzzles."
Have him look at pictures in books."
"See that they don't constantly it in
front of TV."
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A. REALIZE, THAT THE BODY NEhDC NUTRIENTS, RATHEH THAN SPECIFIC
FOODS, AND THAT THE BLSIC FOUR FOOD GROUP PLAN IS A WAY TO
HELP PEOPLE CH009E FOOD SO ALL NUTRIENTS ARE PROVIDED

A.1 IdentifieL foods from all 4 Food Groups as being impor-
tant for good health

Question: 5A.1

Note: Score as follows--1 point for each of the fol-
lowing groups mentioned:
a) milk or dair, products
b) meat, poultry, fish, or 'high protein'
c) breads, cereals, or 'starchy foods'
d) fruits
e) vegetables

C. APPLIES KNOWLEDGE OF NUTRITION TO PERSONAL EATING HABITS

C.4 Usually eats (or drinks) some source of vitamin C
every day

Questions: 5B.1(a), (b) and (c) and 5B.2(a), (b) and
(c) See Appendix for scoring aid.

Note: This question isscor?.d in two separate parts:
'what she ate yesterday' and 'what she usually
eats.' Assign points as follows:

*

Part I--What she ate yesterday
(3 points passible)

3 points if Ehe mentions 2 or more servings from the
fruit group, including a good source of
vitamin C (fruit or vegetable).

2 points if she had a good source of vitamin C or had
at least two fruits.

1 point if she had one fruit, which was not a good vit-
amin C source.

0 points if she had no fruit.

* A 'good source of vitamin C' is defined as a food source which
provides a minimum of 50% Recommended Lietary Allowances for
women 18-35 years of age in a normal serving. (1 piece fruit,
1/2 c. vegetable, 1 glass juice, etc.) The term "fruit juice"
sill be interpreted as a 'good source of vitamin C'.
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C.5 Usually eats at least two vegetables a day

Quest:-ns: 5B.2(a), (.0 and (c). See Appendix.

Note: Scoring is similar to the rrevious glestion.
Assign points as follows: (A 'good source
of vitamin A' is defined as a food source
which provides a minimum of 25% Recommended
Dietary Allowances for women 18-35 years of
age in a normal serving.)

Part 1- What she ate yesterday
(3 points possible)

3 points if she had 2 or more servings from the
vegetable group, including a good source
of vitamin A

2 points it she had one ;od source of vitamin A or
h&d two or more vegetables which weren't good
sources

1 point if she had one fegetable, which was not a
good source of vitamin A

0 points if she had no vegetables

Part II- What she usually eats
(2 points possible)

2 points if she usually eats 2 or more servings
from the vepotable group every day

1 point if she usually eats only one serving
from the vegetable group each day

0 Points if she has vegetables less often than one
serving a day

D. REALIZES THE RELATIONSHIP OF CALORIC INTAKE TO WEIGHT GAIN

D.1 Identifies the most common cause of weigt gain as being
caloric intake that exceeds body needs

Question: 5A.4(a)

Note: Assign points as follows:
(5 points possible)
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5 points if she says overweight is caused by eating
more than the body uses up

or (the following points are additive

1 point if she mentions the idea of eating too much
plus

2 points if she mentions the idea of too little exercise
plus

liaint for saying that some foods have more calories
than others

plus

1 point for giving an example of a high calorfe food

D.3 Formulates a plan that is nutritionally sound for helping
./-1 overweight person lose weight

Question: 5A.4(b)
Note: Assign points as follows: ',Pc:lints are additive)

(5 points possible)

1 point for answers such as: "eat less", "go on
a diet", "quit eating between meals",
"cut L7cwn on sweets and starches"

plus

Lytaiat for such answers as: "exercise more",
"bicycle", "walk more"

plus
1 point for "see Doctor about advice about diet"

plus
2 points for "eat a balanced diet, but cut down on

the size of your servings"
or

2 points for "substitute low-clorie foods for
higher calorie ones, but still eat a
balanced diet"

B. APPLIES KNOWLEDGE OF NUTRITION TO MEAL PLANNING AND PREPARATION

B.2 Identifies nutritional balance as one of the factors she
considers in planning meals

Questions: 5C.1(b) and (c)

Note: Score "0" if she mentions familv preference,
time available, food supplies on hand, etc.
but not the idea of nutritional balance.
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5

Mentions folloWing a
meal pattern, which
includes a high pro-
tein food and at least
one vegetable, plus
one food from another
food group

or
gives example of meal
with all 4 Food Groups
mentioned..

Plans dinner to be such
that the meals for total
day will beTnutrition-
ally balanced.

,.J

2 1

Gives example
of a meal which
includes'at least
one serving from
two different
food groups.

Examples:

5 points - "Depends on what we had at breakfast and at noon.
want to be sure it all adds up to a balanced

aiet for the day."

3 points - "I always have a meat, potatoes and vegetable,
plus milk for the kids."
"I see what meat there is in the freezer and then
plan a vegetable and fruit salad to go with the
meat.

1 point - "Tonight we're having chicken and peas."

A.5 Cites examples of foods that are good sources of iron

It

Note: This question is scored in three separate parts.

Part I Question 5B.3(a)
(1 point possible)

1 point if she knows women need more iron than men.

Part II Question 5B.3(b)
(1 point possible)

1 point if she explaine.reason why women need more iron than
men.

Part III Question 5B.3(c) See Appendix for scoring aid.
(3 points possible)
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1 point for each food source mentioned which provides a
minimum of pi Recommended Dietary Allowances
for women 1 -35 years of age in a normal serving.

(Note: If she mentions a food category rather
than a specific food--such as "meat" instead of
"liver"--score 1 point if the food category has
many foods which meet the above criteria. Score
2 point if category has several foods applying
10% Recommended Dietary Allowances.

point for each source providing a minimum of 10% Recom-
mended Dietary Allowances for adult women in a 1
cup serving.

A.7 Purchases snack foods that would be likely to add needed nutrit,
ents to the day's meal plan

Questions: 5B.1(b), (c) and (d)

Note: Score "5" if she does not buy snack foods.
Score "0" if all snacks she mentions are ''empty
calorie' foods.

5

Gives health-related
reason for her choice
of snack foods,

and
mentions only fruits,
vegetablesVor
dairy products as
snacks she buys for
her family.

4 3
Gives health-related
reason for selection
of snacks,

and
mentions at least
as many 'nutritious'
foods as 'empty cal-
orie' foods

or
snacks purchased are
all 'nutritious'
exce t one.'

2

Gives health-related
reason for snack
foods chosen

or
buys some 'empty
calorie' foods but
at least one food
mentioned is 'nu-
tritious.'

Examples:

'empty calorie' foods are those which contribute mainly
calories to the food intake and very little on any nutrients.

Carbonated beverages
Potato chips
Pretzels
Popcorn
Candy
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A. FOLLOWS PREVENTIVE MEASURES HELPFUL IN MAINTAINING GOOD HEALTH

A.1 Arranges for children to have dental check-up.at least once a
year, if free dental care is available

Questions: 3A:1(a),-(b),- (e), (f), (g)

Note: ScOre only if answer to 3A.1(a) is "Yes," or if
answer to,3A.1(c) is "Yes." Otherwise, record as N.A.
Score only for children of school age.
Score "0" if some children of school age have not
seen dentist in more than two years.

All children now in
school have had den-
tal check-up within
the last 12 months,
either through .

school's or parent's
efforts:

All school-age chil-
dren have been to the
dentist within the
last 18 months,

or
all but one have been
within the list 12
months.

All children of school
age have been to the
dentist within the
last 24 months,

or
all but one have been
within the last 18
months.

A.2 Arranges for physical exam for all family members at least
every two years if free medical care is available . . .

Questions: 3A.2(a) through-(i). Score whole section as one
'answer.,

Ndte: Score only if answer to 3.A.2(A) is "Yes,"-orif
answer to 3A.2(c) is "Yes." Otherwise, record as N.A.
Score "0" if some family meMber(s) have not hada
physical- examination for more than 4 years.

The term "all family members" is interpreted as,mean-
ing mother and school age children only--the father
is not includedrhere.

5 3 2 1

All family members All children have had Some family member(s)
have had physical physical exams within have not had physi-
exams in the past lest 2 years, but she cal exams for more
2 years. has not had a check- than 3 years.

up since about 3
__years Etat._
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A.6 States that each of the following is important and gives
at least one reason why each is important: (a) going
to doctor or clinic soon after suspecting pregnancy,
(b) eating a balanced diet during pregnancy, and (c) tak-
ing baby for recommended check-ups 00000 .

Note: This question is scored in 5 separate parts,
each worth 1 point. Assign points as de-
scribed 'below:

Part I Question: 3A.6(a)
(1 point possible)

1ppint if she says woman should go to the doctor
or clinic within 2 months after she suspects
she is pregnant.

Part II Question: 3A.6(b)
(1 point possible)

1 point if she gives reason(s) involving the
health. of the mother or child or both.--

Examples:
"So the doctor can make sure nothing is
wrong."
He may want her to start taking vitamins."

Part III Question: 3A6(c) and (d)
(1 point possible)

1.221E1 if she indicates any of the following:
(a) that it's important,to follow doctor's

advice about diet during pregnancy
(this could be his advice about weight
control).

(b) that diet should include foods froth each
of the four Food Groups

(c) that milk is especially important dur-
ing pregnancy

(d) that extra vitamins and/or minerals
might.be needed.

Part IV Question: 3A.6(f)
(1 point possible)

1 point if she says baby should be taken for a
check-up after not longer than 2 months.
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Part V Question: 3A.6(g)
(1 point oossible)

1 point if she'gives reason(s) involving health of the child

EXamples:,.

"To see if he's developing normally."
"Doctor said to bring him for a check-up then."

B. RECOGNIZES COMMON SIGNS OF ILLNESS

B.2 Describes a minimum.of 3 symptoms of drug use

Question: 3B.2(a)

Note: Score "0" if she cannot give any symptoms of
use.

5 4-

Describes two or more
symptoms in some de-
tail

and
one or more general
symptoms.

3

Explains one specific
symptom and one

or
more general symptoms,
or 3 general symptoms.

drug

1.

Mentions one gen-
eral sign of drug
usage.

Examples:

"Specific symptoms" - "His personality changes7-he becomes
withdrawn, moody, irritable."

"The pupils of his eyes are dilated."
"They have needle puncture marks over
veins in crook of elbow if they are
injecting it."

"General symptoms" - "YoU can tell by his eyes."
"He acts different"

E. RECOGNIZES PRACTICES CONDUCIVE TO MENTAL HEALTH

E.2 Seeks advice or help with problems she can't solve by herself

Questions: 3E.2(a) and (b)

,Note: Score "0" if she does nothing about the problem
(examples: "Just let it ride," or "I'd just worry
about it I guess.") and says.she would not talk it
over with anyone.
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5

Seeks' advice or
help from some-
one else.

4 3
Usually seeks help or
advice, but would not
for some problems.

1

Does something to take
her mind off problem

or
says she would pray
about problem, but
doesn't talk it over
with anyone.

Examples:

5 points

3 points

1 point -

"I usually talk it over with my husband."
"I'd call my mother or my sister and get _their
advice."

"Most of the time I would ask my husbanO, but
for some problems I wouldn't be able to talk to
him."

"I'd do housework or rearrange furniture or some-
thing so I wouldn't have time to worry about it."

"I usually pray about it if I have a problem."
"I don't like to talk about my problems to any -
one--I'd just read a magazine or-something to
take my mind off it."

C. KNOWS HOW TO HANDLE COMMON HEALTH PROBLEMS. AND EMERGENCIES

C.1 Expresses confidence in her ability to care for an ill person

Questions: 3C.1(a), (b) and (c)

Note: This is scored in two separate parts. Assign points
as described:

Part I Question: 3C.1(a)
(2 points possible)

2 points if she can take temperatures and read thermometers.

Part II Question: 3C.1(b) and (c)
(3 points possible)

I point for each method given for preventing the spread of a
communicable dieease.

Examples:

"Keep others out of sick person't room."
"Sterilize sick person's dishes."
"Keep eating utensils separate."
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C.2 Differentiates between health problems which require
doctor's attention and/or advice and those which do not

Questions: 30,2(a), (b), (c), (d)

Note: This is scored in three separate parts. Assign
points, as described:

Part I Question: 30.2(a)
(2 points possible)

2 points if she says she would call doctor, or take
person to doctor's office or hospital.

Part II Question: 3C.2(b) and (c)
(1 point possible)

Usigit if she says she would call doctor if cold
persists or if child develops a feVer.

Part III Question: 3C.2(d)
(2 points possible)

?...2011.11 if she says she would take, child to doctor.
or hospitall.or if she would call the doc-
tor. .

C.3 Explains .,first aid procedures she would use for some
common emergencies

Questions: 3C.3(a), (b) and (c)

Note: This is scored in 3 separate parts. Assign
points as described:

Part I Question: 30.3(a)
(2 points possible)

2 points if she says she would call doctor or hos-
pital immediately or would induce vomiting,
and then call, or would read label on
bottle and do what it says..

Part II Question: 3C.3(b)
(2 points possible)

points if she explains hoW to stop bleeding
(using'firm pressure directly over wound).
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Part III Question: 3C.3(c)
(1 point possible) s*.

1 point if she knows that person should not be
moved

D. KNOWS SOURCES OF INFORMATION AND/OR HELP FOR HEALTH PROBLEMS

D.1 Identifies Sources of information and/or help for the
problems

Questions: 3D.1(a) through (d)

Note: Check teacher's responses to see if answers
given are correct.
Score "0" if she does not know name or loca-
tion of any of the resources mentioned.

5

Knows names and approx-
imate location of each
existing resource.

3
Knows name of 2 or
3 resources and has
some idea where
they are located or
how to find out
where they are lo-
cated.

1

Knows name of only
one or two re-
sources, and does
not know where
they are located.

Housing, Equipment and Furnishings

A. RECOGNIZES WAYS. BOTH INDIVIDUALS AND GROUPS CAN WORK TO IM-
PROVE LIVING CONDITIONS

A.4 Describes some situations where improvements are not
likely to be made unless a group of people work to-
gether . . .

Questions: 4.4(a) and 6A.5(a) and (b)

Note: This question is scored in two separate parts.
Assign points as follows:

Part I Question 6A.4(a)
(3 points possible)

1 point for each problem identified where group
of people would be much more likely to
get results.



-192-

Housing,:Equipment and Furnishings

Examples: "Getting better housing"
"Trouble with landlords"
"Getting more police protection"
"Tiling to get a recreation center for the
teenagers--there is no place where they can
hang around .with their friends"

Part II Question 6A.5(a) and (b)
(2 points possible)

Note: Check teacher's responses to see if answer
is... correct.

2 points for knowing whether there are groups in
neighborhood working for better housing,
and if there are, explaining how they are
going about it.

1 Point for knowing that there are groups working
for better housing, but not being able to
explain what their methods are.

OpolEts if she does not know about groups working
for better housing..

A.2 Describes ways one individual can work toward improving
a neighborhood . 0 ....... . .

Question: .6A.1
Note: Score the says one person can't do any-

thing.

5

Suggests helping
clean up neighbor-
hood or working to
keep it clean

or
mentions way(s), of
ihelping others in
kaeighborhood.

Examples:

5 points

k 3

Says each person
can'keep his own
property clean
acid in good re-.

. pair.

2 1

States that one person
'Can help improve the
neighborhood, but does
not give examples of
specific ways to help.

- "If you see papers on the ground, pick them up.

. If everybody did that it would really work.'
"You could improve a neighborhood just by
being a better neighbor, and helping other
people out once in a while."
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3 points-"Keep your own place looking nice."

A.1 Explains who to contact concerning improvements needed
in the neighborhood

Question: 6A.2(a)snd (b)

Note: Score "0" if she doesn't know who to contact
about either problem. Check teacher's re-
sponses to see if her answer is correct.

5

Knolirs who to contact
for both of the prob.
lemS described;

4 3

Explains who to call
aboUt one of the given
situations.

2 1

Describes how
to find out who
to contact re-
garding prob-
lems.

C. KNOWS HOW TO PERFORM TASKS INVOLVED IN IMPROVEMENT OR MAIN-
TENANCE OF A HOME AND ITS FURNISHINGS

C.2 Cites examples of ways to improve storage

Question: 6C.2(b)

Note: Assign points as follows:
(5 points possible)

1 point for.each solution offered. Solution could
involvaincleasing the amount of storage
space avaii&ole (making or buying extra
shelves, closets, etc.) or reorganizing
storage (moving rarely7used items to attic
or basement, getting rid of 'junk,' etc.)

D. KNOWS HOW TO SELECT AND USE EQUIPMENT TO SAVE TIME AND ENERGY

D.1 Knows how to use the equipment she has so that she caW,-;
take full advantage of features

Question: 6D

Note: Score as follows:
(5 points possible)

2polats if she says she does not have any equipment
or appliances which she doesn't know how
to use.



Housing, Equipment and Furnishings

3 points if she has some piece of equipment she
doesn't know how to use, but indicates
some effort made to learn how to operate it.

2 point3 if she says she wants to learn how to use
some piece of equipment.

0 points if she has equipment she doesn't know how
to use but expresses no interest in learn-

, ing how to use it.

Family Economics

A. USES SOUND CONSUMER PRACTICES

A.1 Compares prices at different sources when, possible before
making a major purchase

Questions: 4A.1(a) and (b)

Note: If person gives a reason why she can't go to
2 or more stores for purchases, score as N.A.
(Examples: transportation problems, special
needs for credit, for extra-large sizes, etc.)

This is scored as 2 separate parts--one re-
garding a large purchase, one involving smaller
purchases. Assign points as described:

Part I Question: , 4A.1(a)
(2 points possible)

2 points if she goes to 2 or more stores so that she can
compare prices and/or quality of coats.

1 point if she goes to 2 or more stores, but gives
a reason other than comparing price and/or
quality.

Part II Question: 4A.1(b)
(3 points possible)

3 points if she goes to 2 or more different stores
and mentions price and/or quality variations
as reason for doing it.
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Family Economics

2.2911-As if she sometimes goes to 2 or more stores to buy
their "specials," but sometimes only shops et
one store.

1 point if she goes to only one store, but says it has
the best prices in the area.

A.2 Consults some source of information concerning different brands,
models, features, etc., before making major purchases . .

Question: 4A.2

Note: Score "0" if she says she would not ask anyone, or
would ask only the salesman, or would base decision
on TV or other advertisements about the appliance.

The term "source of informatiOn" is defined as a
person who would be likely to know about or how to
find out about the subject, or could also be a
reference such as Consumers Report or similar publi-
cation.

5

Would consult with
someone. Gives an
example of an un-
biased source of
information.

3

Would ask someone for
advice, but does not
say who,

or
person mentioned is
not likely to be a
particularly valuable
source of information.

2 1

Would not ask for
advice but would
base decision on
her past experience
with different
brand names, etc.,

Examples:

5 points - "I'd ask the teacher here (at the Center)."
"l'usually look it up at the library to see how
different brands compare."

"I think you could ask the County-Extension
agent.about it."

3 points - "I'd ask a friend."
"My husband would decide which to buy."

1 point -- "We've had good luck with Zenith, so we'd
probably stick with them.".
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A.4 Explains where she could get help wita 11,terpreting a contract,
so that she knows what the conditions are before signing

Question: 4A.4

Note: Score "0" if she says she doesn't know. Assign points
as described:

(5 points possible)

5 points if she names a source of help, such as the Legal
Aid Society, a lawyer, a Consumer Protection
Agency, etc.

Lpoints if she explains how to find out where to get help.

1point if she knows there are places you can get help,
but doesn't know where they are.

A.5 Refuses to sign any contract until all blanks are filled in

Questions: 4A.5(a), (b) and (c)

Note: (5 points possible)

-5 points if she says she would not sign a contract until
all blanks were filled in because they could
write in any amount and she'd be responsible.

3 points for saying she wouldn't sign (but doesn't give
reason).

A.7 Explains that a person can cancel a contract he signed in mak-
ing a purchase from a door-to-door salesman, by notifying the
company within 3 days (72 hours) that he wishes to cancel

Questions: 4A.7(a), (b) and (c)

Note: Score "0" if she says there is nothing you can do to
get out of the contract once you've signed it.

5

Explains that you have
'72 hours to cancel if
you change your mind,
and tells how you go
about doing it.

4 3

Knows there is some-
thing you can do to
get out of contract,
but doesn't know
specifics. Does
know how to find out
more about it.

1

Uncertain about ways
to get cancellation..
Says she would try
calling them to see
if she could get out
of it.
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Family Economics
f

B. RECOGNIZES THE IMPORTANCROF PLANNING HOW MONEY IS TO BE SPENT

B.2 Differentiates between situations when planned spending
is crucial and situations where it is not so crucial

Questions: 4B2(a) through (d)

Note: Score "0" if she selects answer # 2.

5

Chooses answer #1. .

Uses some kind of plan
for expenditures and
says she can get more
for her money by plan-
ning ahead.

3
Selects answer
Plans major pur-
chases,

or
that she only spends
without planning if
there is extra money.

2

Chooses answer #3.
Usually plans, but
sometimes makes
unplanned pur-
chases even though
there is no extra
money.

Examples:

5 points - "nly have so much money to spend, so I have
to plan--that's the only way I can make ends
meet."
"We put a lot of thought into it when we have
to spend a.lot of money--for smaller things we
put aside so much and then stick to it."
"I usually plan ahead, but if.I see something
on sale that I need I might buy it sooner than
planned."

3 points - "I plan and buy what I need, then if there's
extra money I can buy other things."
"I sometimes buy gifts or other little things
if I have money leftover."
"If you don't plan at all you can get really
messed up, but if you plan everythin- you can't
buy extra things you like and you'll do it
anyway."

1 point - "When I get depressed I go shopping and sometimes
charge things we really can't afford."
"Sometimes I just see something I want and buy
it, or I'll see something on sale and Way it,
even though I don't really need it."
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C. UdDERSTANDS WISE USE OF CREDIT

C.1. Compares the finance charges from 2 or more credit sources
when feasible before deciding where to ask for credit

Questions: 4C.1(a) through (d)

Note : Score as N.A. if she mentions reasons for choosing
method of payment such as, If you're on Welfare you
can't get a loan from a bank. or The lean company
won't say much if you miss a payment--the store
would come repossess it if you missed a payment.'

This item is scored in two separate parts Score
as described:

Part I
(3 points possible)

lzoirAa If she mentions the idea of comparing the
cost of two different methods of payment.
Examples:

'Depends on the interest_each place would charge.'
-See if the store has carrying charges and if so
how much that would add on.
'It would be cheaper to just save the money- -
then you wouldn't have to pay any interest.'

Part II
(2 points possible)

2 points if she knows that credit costs less at a bank.

C.3 Explains that when a store repossesses an article, the per-
son who signed the contract must still continue to make
payments for the article

Questions: ,C.3(a) and (b)

Note: Score as described: (5 points possible)

5 points if the, realizes that you may have to con-
tinue paying even after article is repossessed.

Examples:

think you still
contract to pay so
hold you to it.-
If they don't get

the repossessed TV
difference.'

have to pay--you signed E.
much and they could still

enough money when they sell
they make you make up the
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C.3 continued

.2 points if she's not sure, but says you might have to pay,.

0 points if she says you would no longer be responsible
to them once they repossess the item.

D. KNOWS SOME WAYS TO GET THE MOST FOOD VALUE FOR HER MONEY

D.1 Describes several ways a person can get the most for her
food dollar

Question: 4D.1

Note: Score "0" if she cannot give any examples.

5 3 .2 1

Describes five or more Identifies three ways Mentions one meth-
ways to save money when to get more for your od of saving mon-
buying foods. food dollar. ey when buying

groceries.

D.4 Uses powdered and/or evapora;ed milk for cooking and/or
drinking

Question: 4D.4

Note: This question has two separate parts. Score
as described:

Part I
(2 points possible)

2 points if she has tried using powdered milk in cooking

Part II
(3 points possible)

3.2011ts if she says she uses powdered and/or evapoiated
milk for two or more purposes

2 points if she identifies'only one use for either type
of milk

1 point if she says she only uses powdered and/or
evaporated milk only occasionally



D.8 Compares prices of nationally advertised brands of foods
with prices of store brands, before deciding which to
buy

Question: 4D.10

Note: Score as two separate parts. Assign points as
described:

Part I
(3 points possible)

3 Roints if she says she would buy unadvertised brand
at least once to t if it were cheaper
than the advertised one.

Part II
(2 points possible)

2 points if she realizes advertised brands are usually
more expensive.

E. UNDERSTANDS FACTORS TO CONSIDER IN BUYING CLOTHING

E.1 Identifies factors to consider before buying clothing,
such as durability, ease of care, cost, suitability .

Qgeeions: 4E.1(a) and (b)

45

Identifies five or more
factors she would con-
sider before buying a
dress.

3 2
Specifies three quali-
ties she would think
about before choosing
a dress.

1

Mentions only
one factor which
would help her
select a dress.

E.4 Reads labels and/or hangtags before buying clothing .

Questions: 4E.4(a), (b) and (c)

Note: This item is scored as three separate parts.
Assign points as follows:

Part I
(2 points possible)

LaisIl if she reads labels before buying garment.
1.2211t, if she sometimes does and sometimes doesn't

read the label.
Part II

(1 point possible)

1 point: if she looks for care instructions on label or
tag.
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E.4 continued

Part III
(2 pt. possible)-

2 points if she has used label information to help
make a decision about a purchase.

F. KNOWS GUIDELINES FOR SFLECTING FURNITURE AND EQUIPMENT

F.1 Identifies ways to judge quality of furniture in terms of
durability

Question: 41.4

5

dentifies three or
ore specific guide-
ines for selecting
urable furniture.

Identifies two speci-
fic points to check
in judging durability
of furniture,

or
gives 4 or more gen-
eral characteristics
to evaluate.

Explains one specific
guideline,

or
two or more general
points to consider in
examining furniture..

Examples:

Specific guidelines - "See if the fabric is closely woven."
"Read label to see if there's a stain-
repellent finish."

"Check to see if cushions are just foam
rubber or something more durable."

General points - "Check the way its built."
"Look at the material."
"The wood."
"See if its sturdy."

Management of Personal and Family Resources

A. KNOWS COMMUNITY RESOURCES THAT ARE AVAILABLE

A.1 Identifies community resources available for the following pur-

poses: E43,legal aid problems, (c) marriage and family coun-

seling, e housing problems, (f) finding a job, and job train-

ing, and (g) adult education classes

Question: 7A,1

Note: 'Score "0" if she does not know name or location for
any of the resources mentioned.

Check teacher's responses to see if answers given are
correct.
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A. KNOWS COMMUNITY RESOURCES THAT ARE AVAILABLE

knows names and approx-
imate location of each
existing resource.

Knows name of 3 or 4
resources and has some
idea where they are
located. .

Knows name of only one
or two resources, and
does not know where
the are located.

B. RECOGNIZES WAYS TO INCREASE HUMAN RESOURCES AVAILABLE

B.1 Has other family members help with household chores, if desired and
feasible, depending on abilities, ages, other responsibilities, etc.

Question: 7B.1(a) and (b)

Note: Score as N.A. if she says children are too young, or she
prefers to do chores herself, or others are too busy to
help or if she lives alone.

Assign points as follows:

5:points if she says "yes, others do help with the work"

Dints if she says they sometimes help

0 points if she says they do not help with the work
but not because of any of the reasons given above.)

Relationships of the Individual and Familz

A. RECOGNIZES NEEDS OF FAMILY MEMBERS

A.4 Tries to understand and consider the point of view of each person
involved in a family conflict

Questions: 8A.4(a), (b) and (c)

Note: Score "0" if she makes no attempt to see other persoli's
point of view.

5

Attempts to understand
and consider other's
point of view in each
situation described,
Vor suggests talking
problem over together.

4 -3

1

Considers other's
feelings in at least 1
ofthe cases given,
&for says she would
talk the problem over
to hel settle it.

1
Predicts how ot:ler per-
son may react in cases
described, but does not
seem to be sympathetic
to other person's
wishes.
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A. RECOGNIZES NEEDS OF FAMILY MEMBERS

Examples:

5 pt. - "It may injure husband's pride if wife getti a job."
"You could plan things for family that -son would be
interested in - at that age they usually just want
to be with their friends though."

"She won't be happy doing something she doesn't like,
and her happiness is what is important after all."

"Talk with Ron about why he doesn't want to stay home
more.and about why you want him to."
"Go to a marriage counselor for help."

1 pt. - "Let her be what she wants, or she'll run away."
"Just stay home, so your husband won't yell at you."
"If-/ wanted a job, I'd just go get one - he'd be
,upset at the time, but he'd get over it."

0 pt. - "Just put your foot down and make your son stay home."
"She should get the job - a woman needa to get out of
the house." :

Relationships of the Individual and Family

A.5 Talks about family problems with the person(s) involved, in an
effort to.find an acceptable solution

Questions: 8A.7(a) and (b)

Note: Score "0" if she says she would not talk it over

Talks problem over
with person in-
volved soa-set-
tlement can be
reached.

3
Usually talks to
the person about
the problem.

Only occasionally
talks over prob-
lem with the per-
son involved.

Examples:

5 pt. - "I may wait until I've cooldd down some, but then we
talk and argue until we get it. .ironed out."
"Argue it out - you feel better after its over and
settled."

3 pt. - "There are some things we don't talk about, but usually
we talk things over between us."

1 pt. - "I usually just give in and let him have his way, but
sometimes I try to talk him into doing what I want him
to."

"I don't very often try to talk over a problem with
him - I hate to get involved in a big argument."

0 pt. -."Just go read or something until it 'Aows over - I
don't want to get in a fight."

"I just shut up and won't talk to anybody."



B.
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DEVELOPS OWN ABILITIES AND BROADENS INTERESTS

B.4 Expresses pleasure, satisfaction, or pride
accomplishment

Question: 3E.3(a)

Note: Score "0" if can't think of any examples.

in some recent

5

Describes one: or more
major accomplishments
she feels proud of.

4 3 2

Mentiont 3 or more minor
achievements she feels
pleased about.

1
11,

Explains one mi-
nor accomplisb-
meat she is
proud of. .

Examples:

Major

Minor

accomplishments - "I ntopped sitting home all day
and got a job."
"I came back to school after
several years of not learning
or doing anything."

accomplishments - "I made a dress for my daughter."
"I learned how to make pies from
scratch."
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Appendix

Some Common Foods Which are Good Sources of Iron*

A. (1 point answers)

Food sources which provide a minimum of 25% of the Reca
mended. Dietary Allowance for women 18 -35 years of age,
in a normal serving.

Meat:

Liver

B. (2 point answers)

Food sources which provide a minimum of 10% of the Recom-
mended Dietary Allowance for women 18-35 years of age,
in a normal serving.

Meat:

Beef
Pork
Veal

Green vegetables:

Beet greens
Dandelion greens
Lima beans, green
Peas
Spinach

Legumes:

Kidney beans
Lima beans
Navy beans

Dried fruits:

Apricots
Prunes
Raisins

C. (2 point answers)

Food categories which include many sources providing a
minimum of 10% of the Recommended Dietary Allowance.

Dried fruits
Enriched cereals
Leafy green vegetables
Meat

Based on information from "Nutritive Value of Foods," U.S. Dept.
of Agriculture, Washington, D.C.; "Recommended Dietary Allow-
ances," Revised, 1968, National Academy of Sciences, National
Research Council, Washington, D.C.; and "Composition of Foods,"
Agriculture Handbook No. 8, U.S.D.A., Washington, D.C.
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Some Common Foods Which Meet the Criteria

for a "Good Source of Vitamin 01!1

Fruits:

Grapefruit
Grapefruit juice
Oranges
Orange juice
Strawberries

Vegetables:

Broccoli
Green peppers
Kale .

Mustard greens
Spinach
Tomatoes
Tomato juice
Turnip .greens

1 A "Good Source of Vitamin C" is defined as a food source which
provides a minimum of 50% of the Recommended Dietary Allowance
for women 18-35 years of age, in one normal serving (1 piece
fruit, I c.'vegetable, 1 glass juice, etc.)

Some Common Foods Which Meet the Criteria

for a "Good Source of Vitamin A"2

Fruits:

Apricots
Cantelope
Peaches

Vegetables:

Yellow:

Carrots
Sweet potatoes

Green:

Broccoli
Kale
Mustard greens
Spinach

2 A "Good Source of Vitamin A" is defined as a food source which
provides a minimum of 25% of the Recommended Dietary Allowance
for women 18-35 years of age, in a normal serving.



MEASURES-RELATED TO ATTITUDE

AND PROFICIENCY OF PROFESSIONAL STAFF

a



Center

Date-----

Observer

RECORD OF OBSERVATION

List any evidence of program participants' understanding and/or
application of consumer education concepts and homemaking con-
cepts (both positive and negative) in columns below. If neg-
ative, describe how the teachei. reacted. When 'teachable moments'
occur, describe briefly in appropriate column.

Note: As much as possible, record names of participants involved.

Positive Negative
_J

If negative,
what happened?

Teachable
moment :
utilized

Teachable
maaent
passed by

2. Did participants seek out staff for help on problems? Des-
cribe the kind of problems mentioned and staff reactions.

,
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3. Describe any preparation that had been made by the teacher

and/or aide(s) for tosItaLs program:

4. Is a calendar of activities posted where participants can see

it?

Record information about programs planned for this month:

5. (a) Which general and/or specific objectives did you see the

staff working toward today?

(b) Did participants make any suggestions or comments indi-

cating interests, needs, or desires about future program

offerings? If so, how did teacher respond? Was any in-

dication made that she planned to follow through on the

:program idea?

6. (a) ' Explain methods used for teaching today's program.

(b) Note response of audience (interest expressed through

questions, comments, attentiveness, etc.)

7. Describe how each staff member spends his time today (teach-

er and aides). (If recruiter is not present, ask teacher

where he is today. If any staff member is absent, ask

teacher reason for absence.)

8. List the number of participants today and their general

activities.

9. Describe any characteristics or comments of participants

today that might indicate whether or not they come from the

target population.

10. Briefly describe the activities in the child care area

occurring today.

11. During your observation of the child care area, were
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disciplinary actions. needed? Used ?- Were methods used

appropriate? Explain.

12. Check any of the following that you saw the child care aide

providinK for today:

"small muscle development"activities

large muscle development" activities

creative-expression through art, dramatic play, .etc.

story time

a nutritious snack and/or meal

helping children learn to share and/or play together

cooperatively

a safe.environment

help children prepare for school (learn names of

colors, shapes, numbers, etc.)

encouraging curiosity (as-=opposed to "sit still,

be quiet" attitude) ,
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Center

Completed by

RECORD OF CRITICAL INCIDENTS 1971-72

Note: A critical incident involves a change in the learner as
a result of an action or situation involving the teacher,
aide, or some aspect of the homemaking center.

Name of
Participant.
Involved, and
Date of
Incident

Describe the
incident and
tell why it
seemed
important

Plans for
follow-up
action

Specific change(s)
resulting from
this incident
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OUTREACH PROM EVALUATION FORM

Person in charge of program

Number of people in audience

Publicity - -How were people told about the meeting?

Title or topic of meeting

Length of Program

Brief description of content and method of presentation:

Evaluation:

a) Describe audience response. Were questions asked, did people
seem attentive, etc4
What comments did they make after the program regarding its
interest value, etc.?

b) Describe your personal responses. Would you do it over again?
.How should it be changed? Etc.
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Center

Dates

Observer

OVER-ALL IMPRESSIONS FOR 2-DAY VISIT #

1. Did staff seem interested and enthusiastic? Explain.

2. Is optimum use being made of aides' capabilities? Give evi-
dence. (For example, did teacher ask for aide's opinions,
follOw aides' suggestions, or give aide a chance to assume more
responsibility, etc..)

3. Do you feel child care service is functioning as a learning
laboratory? Explain.

4. Check any of the following difficulties being encountered,
and give details:

lack of community cooperation?
Voluminous record keeping?
extent to which real problems were attacked?
claims of help exaggerated?
participants who wanted only to sew?
establishment of program objectives?
legal responsibilities?
militants?
location of center?
hours program offered?
other difficulties? Describe:
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NEW YORK_STATE COLLEGE OF HUMAN ECOLOGY
A Statutory College of the State University

Cornell University
Ithaca, New York

Community Service Education

END OF PROJECT INTERVIEW: PROFESSIONAL HOME ECONOMISTS
(1971-1972 Operation)

1. What has been the attendance pattern of participants?

2. In what areas of home economics were participants most in-
terested? Do you feel these were the areas in which they
most needed help? Explain.

3. What teaching methods seemed most acceptable to participants?

Why?

4. Have participants felt free enough to confide in you about
personal problems? For what types of problems did they
request help2

5. Have participants felt free enough to confide in aides about
personal problems? For what types of probleMs did they re-
quest help?

6. How do you define "target population" for your center? Who
are they?

7. What percentage of your participants come from the target
population? What evidences do you have that they are from
the target population? (Describe them)

8. What evidences would you cite that the rest are not from
the target population?

What methods of recruitment have you tried?
What methods were most successful?
Why do you think these methods worked best?
Why do you think the unsuccessful methods didn't work?
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10. Do you know of any reasons why stile people who knew about the
center decided not to participate in the program? If so,
explain,

11. Why do you think some participants drop out before they have
been involved in center activities very long?

12. To what extent have you followed up drop-outs from the pro--
gram? What reason(s) caused dropping out?

13. How do you help participants toward independende (vs. depen-
dence on center facilities and staff) so that learnings
can be successfu lly applied in own home?

14. Cite participants' applications in their homes or in their
work of Center learnings.

15. Name the new interests that participants in your center have
developed.

16. What other programs are operating in the area for the target
population? What do they do?

17. What neighborhood social service or other community resources
have you used?

18. To what extent are participants using government resources
and/or community resources more as a result of your program?
Give examples of the resources being uned.

19. To what extent did the program operate as proposed for
1971- '1972?

Program content?
Numbers and types of persons served?
Facilities?
Costs?

20.. To what extent have you been able to try out your own new
ideas in the program?

21. Had you had any surprises related to ideas that worked out
well that you have been skeptical about?
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22. TO what extent did the program provide specifically for helping
participants gain consumer education skills?

23. What learning materials have you or your staff produced this
year (1971-1972)?
Bulletin board displays
Curriculum materials
Learning packages
17.1tietrative materials

for sewing .

for other areas

How can e. staff manage time to produce these needed materials?

24. What (specifically) are you doing about OUTREACH programs?
What do you see in the future for these efforts?

25. How often did your Advisory Committee meet?
How many were active members? (Attended at least half of the
meetings)
What groups did the active members represent?
What kinds of help did they provide?
Did they curtail or restrict program against your judgment?

26. What volunteer help have you used?
Describe the help given to the program.

27. Have you lost any of your staff this year? If no give
reasons:

28. What do you see as an ideal staffing pattern for your program?

29. Describe your 1971-72 in-service aide training program.
Content (specifically)
Hours per week
Regularity
Aide reactions

30. What do you see as advantmes and disadvantages of lour
location?

31. In what ways (specifically) did lack of space or lack of
equipment hamper your program? Explain.
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32. In what ways have any individuals or groups taken advantage of
or influenced your program in any way? .

Who have these individuals or groups been?

33. What are the problems you have encountered during 1971-72?

34. What solutions to these probltms seem to be working?

35. Specifically, how has the 1971-72 program improved over the
1970-71 program?

36. In what specific ways would you improve your program? (List)

37. What changes in the state-wide set up of the center programs
would you like to see?

38. Overall, how worthwhile would you say your program has been,
this past year?

39. To what extent were you responsible for preparing 1971-72
(and 1972-73) proposal for funding of your program?

Budget?

Program objectives?

40. Describe what help you receive from the program administrator:
program administr-Ntion including fiscal accounting
supervision
staff recruitment and hiring
encouragement

Teacher Background

41. College:

42. Degree:

43. Major:

44. Minor:

45. Type certification
Adult Educator
Provisional
Permanent
Special City (e.g., NYC)
Other:



46. Experience:

22R2
Public School
Extension
Social Worker
Homemaker
Business.
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Years



RESOURCE
(guest
speaker,
movie ti-
tles, etc.

TOPIC
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Center

RESOURCE RECORD 1971-1972

ATTENDANCE 'STUDENT REACTIONS TEACHER REACTIONS
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Center

: Month

Completed by

DAILY PROGRAM 1971-72

Directions: Record each activity available to your participants
each day. In the 3rd column, give the initials of
the teacher or aide in charge of the activity. In
the 4th column, write the approximate length of
time the activity lasted (in hours or fractions of
an hour). Do not record activities that last less
than 1/4 hour.

Date Activity Person in
Charge

Length
of Time,

Number of
People Parti-
cipating

I



MEASURES RELATED TO ATTITUDE AND

PROFICIENCY OF PARAPROFESSIONAL STAFF
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New York State College of Human Ecology
A Statutory College of the State University

Cornell University
Ithaca, New York 14850

FEELINGS ABOUT AIDE JOBS

Most people have a variety of feelings about their job. The
statements in this questionnaire represent some feelings that aides
may have toward Aide jobs.

Please carefully read each statement and decide if you:

. strongly agree with the statement

. ,mildly agree with the statement

. mildly disagree with the statement

strongly disagree with the statement

Then, draw a circle around:

. the "A" if you strongly agree with the statement

. the "a" if you mildly agree with the statement

. the "d" if you mildly disagree with the statement

. the "0" if you strongly disagree with the statement

Draw a circle around the letter that is closest to your
opinion or feeling toward the Statement.

Please answer all questions.

Remember - THERE ARE NO RIGHT OR WRONG ANSWERS TO THESE STATE-
MENTS. It's your opinion that counts.

A a d D
Strongly Mildly Mildly Strongly

agree agree disagree disagree

A a d D 1. I feel this is a job where you can always do more
than what is required.

.

A a d D 2. I've been a homemaker for a while but I think I still
need to have training about homemaking skills and
information.

A a d D 3. Even though the teacher asks the aides to make sug-
gestions to improve the program, I feel it is better
not to make too many suggestions.
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A a
Strongly Mildly Mildly Strongly
agree agree 'disagree disagree

The aides who are doing the best job should be the
ones to receive wage increases.
It's important to get along with the teacher because
she does most of the hiring and the firing.
I really feel that I am superior to most of the par-
ticipants I work with.
I feel that my beginning training was inadequate for
starting the aide job.
My family and friends look up to me now that I am an
aide.

It', ,asking too much of an aide to keep confidential
most of the things a participant tells her.
I like having a job that I can forget about when I
come home from work.
It's important to me to have a job where I can go
ahead and do things on my own.
I feel that my opinions don't count on this job.
All an aide owes to her job is to work the number
of hours agreed upon.
No matter how unimportant a request framaparticipant
may seem to me, it is important to her that I follow
through.
Even though I don't make anymore money on this job
than what I could get from other sources, I would
rather get it by staying on this job.
It's okay to criticise the program when talking to
other aides.
A steady job is more important to me than one that
offers opportunity for more responsibility and higher

pay.
I like having a job that lets me tell other people
what to do.
I think that the most effective aides are the ones
who can understand low income situations.
The least important thing I look for in a job is to
be treated as a person.
The fringe benefits that this job provides are about
as good as I've had with any other job.
One of the best things that has happened to me on
this job is that I have made friends with other aides.
I feel that this program expects too much from aides
is to job responsibilities in relation to the pay we
receive.
I feel that I am doing a service for these people by
teaching them information which they may never have a
change to learn.

A person should be glad just to have a job and not be
concerned about opportunities for advancement.
I would just as soon not meet any of the participants
from the center when I am on my own time.

A a d D 4.

A a d D 5.

A a d D 6.

A a d D 7.

A a d D. 8.

A a d D 9.

A a d D 10.

A a d D 11.

A a d D 12.

A a d D 13.

A a d D 14.

A a d D 15.

A a d D 16.

A a d D 17.

A a d D 18.

A a d D 19.

A a d D 20.

A a d D 21.

A a d D 22.

A a d D 23.

A a d D 24.

A a d D 25.

A a d D 26.
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A . a, d D
Strongly Mildly Mildly Strongly

agree, agree disagree disagree

A a d D 27.

A a d D 28.

A a d D 29.

A a d D 30.

A a d D 31.

I would rather have a job where I don't have to make
decisions.
This job gives me a chance to make a contribution that
other people may not be able to make.
Having a job with a program that is publicly known
makes it even more necessary for me to do a good job.
What I'm learning on this job probably won't help me
if I need to get another Job for pay.
Most of the time I feel that I am not helping partici-
pants to make a better life for themselves and their
children.

A a d. D. 32. I like having a Job where there is a chance to be a
friend of the teacher.
There are too few occasions on this job when I can
use my own judgment in deciding how to go about doinks
my work.
I like this job so well that I don't mind there not
being much chance of promotion.
The teachers that I work with are people whose know-
ledge I respect.
I don't think anyone should expect aides to come up
very often with new suggestions for working with
participants.
I would prefer a job where I'm not always meeting new
people and situations each day.
I like having a job where I can ask my co-workers for
advice and suggestions and can talk over my problems.
It's better to have your friends outside of work and
not become too friendly with your co-workers.
I like being supervised by a person who understands
the problems I have.
Whether or not a person likes a job, she should do the
best she can.
It doesn't make any difference to me when another aide
"goofs off" during work time.
On this job, .I am not encouraged to try out my own
way of doing things.
I like the feeling that I am learning something new
every day while I'm on my job.
It bothers me when I think another aide might be doing
a poor job with the participants she works with.
It would not bother me to have a job where the other
workers did not get Tong with each other.
After a while I think that I will get tired of lis-
teing to the problems and complaints that partici-
pants have.
I can accomplish more on this job than I could working
in a store, office or factory.

A a d D 33.

A a d D 34.

A a d D 35.

A a d D 36.

A a d D 37.

A a d D 38.

A a d D 39.

A a d D 40.

A a d D 41.

A a d D 42.

A a d D 43.

A a d D 44.

A a d D 45.

A a d D 46.

A a d D 47.

A a d D 48.
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A a
Strongly Mildly Mildly Stronglyagree agree disagree disagree
A a dD 49. Since I realize the teacher trusts me, it would notbe right for me to take advantage, of her by doing mypersonal btisiness while on work time.A a d D 50, It's important to get along with the other aides onthe job because people work better when there is a

pleasant atmosphere.
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NEW YORK STATE COLLEGE OF HUMAN ECOLOGY
A Statutory College of the State University

OORNELL UNIVERSITY
Ithaca, New York

END-OF-PROJECT AIDE. INTERVIEW/QUESTIONNAIRE

1. Why did you choose to tike this job?

2. Do you like your job?

What do you think are good things about your job?

Are there any things you don't like about the job?
(Probe: Could you tell me more about it?)

3. Could you describe your job duties/responsibilities to me?

4. Child Care Aides: Have you ever worked with children before
this?

(If yes: With what age children did you work? How long a
time did you do that?)

5. Have you had an opportunity for any inservice or additional
training since you started this job?

(If yes: Could you tell me about it?)

Are there any areas of consumer education or homemaking that
you would like rore training or information about?

(If yes: Could you give me some examples of things you'd
like to know more about?)

7. Do you think what you are learning on this job will help you
if you ever want to get another job?

(Probe: Why do you say that?)

8. If you had your choice of any job, what type of job would you
choose?

(Probe: If you couldn't be an aide in this program what would
you choose?)

9. Aides often have feelings about their job. Could you tell me
how you feel about each of the following things:

a. The amount of responsibility you have?

(Probe: Do you feel you have too much or too little responsibility?)
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b. Fringe benefits such as vacation time, sick leave, bring-
ing your children to the center while you work?

c. The number of hours you work each week?

(Probe: Would you like to work more or less hours ?)

d. The amount of pay you receive?

(Probe: It is adequate for the amount of time or the amount
of responsibility you have?)

e. Trying out your own way of doing things or your own ideas?

(Probe: In this job can you try out ideas you have about
programs or how to work with participants?)

10. In this program are you asked to make suggestions about what
type of program to offer or how to work with participants?

(Probe: Could you tell me more about this?)

Do you think an aide should make suggestions?

(If she does not mention frequency ask:)
Would you say that you are seldom asked

sometimes asked
--frequently asked

11. What kind of job training did you have before starting this
job?

(Probe 1: What was the last gradeiliCschool you completed?
If graduated from high school ask: Did you have any school-
ing beyond high school? List name of institution, length of
time attending and type of training received.)

(Probe 2: Did you have a job before this one? Have you had
any other jobs? How long did you work there?)

(Probe 3: Were you given any training for this job before
you started workingl If yes, ask her to describe the train-
ing program. Do you think the training was adequate to pre-
pare you for your job?)

Education & Training Job Experiences Orientation to Cen-
ter job; preser-
vice trainin:
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12. Do participants confiddin you about their personal problems?
For what type of problans do they request help?

13. What do you think makes a program like this successful?

14. What are the problems this center encountered during the past
year? How are these problems being solved?

15. Are there any changes you would like to see made at the center?
If so, please explain.

16. Do you think this program is worthwhile?

(Probe: Could you tell me why?)

17. In what ways do you think you've changed because of working
in the program?

18. Do you have any other comments you'd like to make about-your
job'or the program offered here at the Center?
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s

n
 
o
n

t
u
i
s
i
.
 
A
p
a
s

e
t
u
i
s

r
 
i
t
r
s

n
t
e
s
 
c
i
i
i
s

n
e
e
t
d

n
 
a
t
v
t
e
,
 
p
r
i
i
p
n
s

o
r
g
a
s

R
a
t
o

o
A
d

s
 
a
l

o
 
s
l
e
 
p
o
-
 
U
u
l
y
 
t
i
s
 
h
r

u
a

m
a
u
e

h
n
 
f
c
d
 
w
t

r
b
e

n
e
s
 
i
v
l
i
g
 
c
n
l
c

r
a
t
 
i
m
t
r
l

f
 
b
o
k
d

c
n
l
c

r
 
f
u
t
a
i
n
 
w
l

h
n
e

f
u
t
a
i
n
 
i

a
u
e
 
w
y

r
 
f
u
t
a
e
.

c
y
 
e
o
e
 
d
p
e
s
d
 
o

8
o
d
,
 
a
t
 
a
g
e
s
v
l
.

(
)

A
j
s
s
 
t

h
n
e

n
 
p
o
r
m
 
A
j
s
s
 
t

h
n
e

n
 
p
o

d
u
t

o
 
c
a
g
s
 
i

r
-

o
t
n

s
c

s
 
p
e
s
r
s

g
a
 
o
t
n

u
i
h
 
s
m

r
m
 
r
u
i
e
 
w
t

.
r
a

o
e
d
i
e
,
 
e
c
)
 
w
t

i
f
c
l
y

e
l
 
o

i
f
c
l
y
 
o

o
s

v
r
 
i
t
e
 
d
f
i
u
t
.

n
t
 
a
j
s
.

R
l
t
o
s
i
s
 
I

a
m
 
a
d
 
f
i
n
l
 
o
a
d
 
A
c
p
i
g
 
o

a
t
c
p
n
s

O
t
n
 
a
p
a
s
 
c
l

n
n
w
t

t
e
s

p
r
i
i
a
t
.
 
G
e
t

n
u

a
o

p
n
y
 
e
p
e
s

f
i
n
l
 
o
a
d
 
p
r
i
i
w
l
o
e

h
m
 
t

e
t
r

e
l
n
s

a
t
.
 
W
i
s
 
f
r
 
t
e

o
W
t

p
a

i
s

r
 
d
e

o

a
t
c
p
n
s

s
e
k
 
a

l
.

(
0 1
)

V
r

f
e
t
v

n
 
r
l
t
n

e
e
a
l
 
f
e
t
v

n
 
r
-

V
r
 
n
f
e
t
v

n
 
r
l
t
n

o
 
p
r
o
s
 
o

i
f
r
n
 
u
-
 
l
t
n

o
 
p
r
o
s
 
o

i
f
r
n
 
t

e
s
n

f
 
d
f
e
e
t
 
c
l
t
r
s

a
d
 
l
f
 
t
l
s

u
t
r
s
 
a
d
 
l
f
 
t
l
s

u
e

n
i
e
 
s
y
e
.

1

1
)

R
r
l

a
o
f
i
t
 
w
t

o
e
i
e

a
o
f
i
t
 
w
t

r
q
e
t
y
 
h
s
 
c
n
l
c
s
 
w
t

a
t
c
p
n
s
 
(
a
n
a
n

a
t
c
p
n
s
 
(
a
 
i
a
r
e

p
r
i
i
a
t
 
a
g
e
,
 
a
t

r
e
d
y
 
i
d
 
a
t
t
d

i
h
 
a
 
p
r
i
i
a
t
 
b
t
 
g
n
r
 
u
f
i
n
l
,
 
d
w
g
a
e

n
p
t

f
 
d
s
g
e
m
n

l
y
 
m
i
t
i
s
 
f
i
n
l

t
a
t
c
p
n

n
 
f
o
t
 
o

i
h
 
a
 
p
r
i
i
a
t
.

t
t
d

.
o
h
r
)

C
o
m
m
e
n
t
s
:



L
_
.
_
_
_
_
K
_
_
.
a
.
.

S
o
m
e
t
i
m
e
s
 
a
b
l
e
,
 
s
o
m
e
t
i
m
e
s
 
u
n

a
b
l
e
 
t
o
 
a
s
s
e
s
s
 
t
h
e
 
n
e
e
d
s
 
o
f

p
a
r
t
i
c
i
p
a
n
t
s
 
(
l
i
s
t
e
n
s
 
t
o
 
p
a
r

t
i
c
i
p
a
n
t
d
 
c
o
m
m
e
n
t
s
/
p
r
o
b
l
e
m
s
/

I

a
n
d
 
s
o
m
e
t
i
m
e
s

b
r
i
n
g
s
 
t
h
e
s
e
 
t
o
 
t
e
a
c
h
e
r
'
s
 
a
t

t
e
n
t
i
o
n
 
i
n
 
o
r
d
e
r
 
t
o
 
h
e
l
p

p
r
t
i
c
i
p
a
n
4

(
1
3
)

(
1
4
)

(
1
5
)

(
1
6
)

G
e
n
e
r
a
l
l
y
 
a
b
l
e
 
t
o
 
a
s
s
e
s
s
 
t
h
e

n
e
e
d
s
 
o
f
 
t
h
e
 
p
a
r
t
i
c
i
p
a
n
t
s

(
l
i
s
t
e
n
s
 
t
o
 
p
a
r
t
i
c
i
p
a
n
t
s
'

c
o
m
m
e
n
t
s
/
p
r
o
b
l
e
m
s
/
s
u
g
g
e
s
-

t
i
o
n
s
 
a
n
d
 
b
r
i
n
g
s
 
t
h
e
s
e
 
t
o

'
s
u
g
g
e
s
t
i
o
n
s

t
e
a
c
h
e
r
'
s
 
a
t
t
e
n
t
i
o
n
 
i
n
 
o
r
d
e
r

t
o
 
h
e
l
p
 
p
a
r
t
i
c
i
p
a
n
t
)
.

G
e
n
e
r
a
l
l
y
 
u
n
a
b
l
e
 
t
o
 
a
s
s
e
s
s

t
h
e
 
n
e
e
d
s
 
o
f
 
t
h
e
 
p
a
r
t
i
c
i
-

p
a
n
t
s
 
(
i
g
n
o
r
e
s
 
p
a
r
t
i
c
i
p
a
n
t
s
'

r
e
q
u
e
s
t
 
f
o
r
 
h
e
l
p
.

D
o
e
s
 
n
o
t

b
r
i
n
g
 
p
a
r
t
i
c
i
p
a
n
t
s
'
 
n
e
e
d
s
 
t
o

t
e
a
c
h
e
r
'
s
 
a
t
t
e
n
t
i
o
4

M
a
k
e
s
 
a
 
s
i
n
c
e
r
e
 
e
f
f
o
r
t
 
t
o

m
o
t
i
v
a
t
e
 
p
a
r
t
i
c
i
p
a
n
t
s
 
t
o

l
e
a
r
n
.

-
-
-
-

S
o
m
e
t
i
m
e
s
 
t
r
i
e
s
,
 
s
o
m
e
t
i
m
e
s

d
o
e
s
 
n
o
t
 
t
r
y
 
t
o
 
m
o
t
i
v
a
t
e

p
a
r
t
i
c
i
p
a
n
t
s
 
t
o
 
l
e
a
r
n
.

M
a
k
e
s
 
n
o
 
e
f
f
o
r
t
 
t
o
 
m
o
t
i
v
a
t
e

P
a
r
t
i
c
i
p
a
n
t
s
 
t
o
 
l
e
a
r
n
.

P
a
r
t
i
c
i
p
a
n
t
s
'
 
c
o
n
v
e
r
s
a
t
i
o
n
s

w
i
t
h
 
a
i
d
e
 
r
e
f
l
e
c
t
s
 
r
e
a
d
i
-

n
e
s
s
 
t
o
 
t
r
u
s
t
 
a
n
d
 
c
o
n
f
i
d
e

i
n
 
a
i
d
e
.

P
a
r
t
i
c
i
p
a
n
t
s
'
 
c
o
n
v
e
r
s
a
t
i
o
n
s

w
i
t
h
 
a
i
d
e
 
i
n
c
l
u
d
e
d
 
a
 
f
e
w
 
o
f

t
h
e
i
r
 
o
w
n
 
c
o
n
c
e
r
n
s
 
a
n
d
 
p
r
o
b
-

l
e
n
s
.

P
a
r
t
i
c
i
p
a
n
t
s
'
 
c
o
n
v
e
r
s
a
-

t
i
o
n
s
 
w
i
t
h
 
a
i
d
e
 
a
r
e
.
l
i
m
i
t
e
d

t
o
 
g
e
n
e
r
a
l
 
t
o
p
i
c
s
.

S
h
o
w
s
 
p
e
r
c
e
p
t
i
o
n
 
a
n
d
 
u
n
d
e
r
-

s
t
a
n
d
i
n
g
 
o
f
 
p
a
r
t
i
c
i
p
a
n
t
s
'

n
e
e
d
s
.

S
h
o
w
s
 
c
o
n
c
e
r
n
 
f
o
r
 
p
a
r
t
i
c
i
-

p
a
n
t
s
'
 
n
e
e
d
s
 
w
h
e
n
 
b
r
o
u
g
h
t

t
o
 
a
i
d
e
'
s
 
a
t
t
e
n
t
i
o
n
.

A
p
p
e
a
r
s
 
u
n
c
o
n
c
e
r
n
e
d
 
a
n
d

i
n
s
e
n
s
i
t
i
v
e
 
o
f
 
p
a
r
t
i
c
i
-

'
p
a
n
t
s
'
n
e
e
d
s
.

W
i
t
h
 
A
i
d
e
s

(
1
7
)

(
1
8
)

W
o
r
k
s
 
w
e
l
l
 
w
i
t
h
 
o
t
h
e
r
 
a
i
d
e
s
;

v
o
l
u
n
t
e
e
r
s
 
a
s
s
i
s
t
a
n
c
e
 
t
o
 
o
t
h
e
r
'

a
i
d
e
s
 
w
h
e
n
 
t
i
m
e
 
i
s
 
a
v
a
i
l
a
b
l
e
.

C
o
o
p
e
r
a
t
e
s
 
w
i
t
h
 
o
t
h
e
r
 
a
i
d
e
s
.

D
o
e
s
 
o
w
n
 
w
o
r
k
 
b
u
t
 
d
o
e
s
 
n
o
t

h
e
l
p
 
o
t
h
e
r
s
 
u
n
d
e
r
 
a
n
y
 
c
o
n
-

d
i
t
i
o
n
.

R
a
r
e
l
y
 
h
a
s
 
c
o
n
f
l
i
c
t
s
 
w
i
t
h

o
t
h
e
r
 
a
i
d
e
s
.

S
o
m
e
t
i
m
e
s
 
h
a
s
 
c
o
n
f
l
i
c
t
s
 
w
i
t

o
t
h
e
r
 
a
i
d
e
s
.

F
r
e
q
u
e
n
t
l
y
 
h
a
s
 
c
o
n
f
l
i
c
t
s

w
i
t
h
 
o
t
h
e
r
 
a
i
d
e
s
.

C
o
m
m
e
n
t
s
:



R
a
t
i
n
g

W
i
t
h

S
u
p
e

s
o
r

(
1
9
)

(
2
0
)

(
2
1
)

(
2
2
)

W
i
l
l
i
n
g
l
y
 
a
c
c
e
p
t
s
 
s
u
g
g
e
s
t
i
o
n
s

a
n
d
/
o
r
 
c
o
n
s
t
r
u
c
t
i
v
e
 
c
r
i
t
i
c
i
s
m

C
a
r
r
i
e
s
 
o
u
t
 
s
u
g
g
e
s
t
i
o
n
s
 
a
n
d

o
r
 
m
a
k
e
s
 
n
e
e
d
e
d
 
i
m
p
r
o
v
e
m
e
n
t
s
.

A
b
l
e
 
t
o
 
a
c
c
e
p
t
 
s
u
g
g
e
s
t
i
o
n
s

a
n
d
/
o
r
 
c
o
n
s
t
r
u
c
t
i
v
e
 
c
r
i
t
-

i
c
i
s
m
.

M
a
k
e
s
 
a
n
 
e
f
f
o
r
t
 
t
o

c
a
r
r
y
 
o
u
t
 
s
u
g
g
e
s
t
i
o
n
s
 
a
n
d

o
r
 
m
a
k
e
 
n
e
e
d
e
d
 
i
m
p
r
o
v
e
m
e
n
t
s
.

R
e
s
i
s
t
s
 
s
u
g
g
e
s
t
i
r
;
;
A
s
 
a
n
d
/
o
r

c
o
n
s
t
r
u
c
t
i
v
e
 
c
r
i
t
i
c
i
s
m
,

M
a
k
e
s
 
n
o
 
e
f
f
o
r
t
 
t
o
 
c
a
r
r
y

o
u
t
 
s
u
g
g
e
s
t
i
o
n
 
a
n
d
/
o
r
 
m
a
k
e

n
e
e
d
e
d
 
i
m
p
r
o
v
e
m
e
n
t
s
.

A
i
d
e
 
a
s
k
s
 
s
u
p
e
r
v
i
s
o
r
 
f
o
r
 
h
e
l
p

w
h
e
n
 
n
e
e
d
e
d
.

A
i
d
e
 
s
o
m
e
t
i
m
e
s
 
a
s
k
s
 
s
u
p
e
r
-

V
i
s
o
r
 
f
o
r
 
h
e
l
p
 
w
h
e
n
 
n
e
e
d
e
d
.

A
i
d
e
 
r
a
r
e
l
y
 
a
s
k
s
 
s
u
p
e
r
-

v
i
s
o
r
 
f
o
r
 
h
e
l
p
 
w
h
e
n
 
n
e
e
d
e
d
.

D
o
e
s
 
h
e
r
 
w
o
r
k
 
w
i
t
h
 
a
 
m
i
n
i
m
u
m

o
f
 
c
h
e
c
k
i
n
g
 
r
e
q
u
i
r
e
d
 
b
y
 
s
u
p
e
r

v
i
s
o
r
.

W
o
r
k
 
n
e
e
d
s
 
t
o
 
b
e
 
c
h
e
c
k
e
d

e
r
i
o
d
i
c
a
l
l
y
 
b
y
 
s
u
p
e
r
v
i
s
o
r
.

A
i
d
e
 
s
o
m
e
t
i
m
e
s
 
n
e
e
d
s
 
t
o
 
b
e

p
u
s
h
e
d
 
b
y
 
s
u
p
e
r
v
i
s
o
r
;
 
w
o
r
k

n
e
e
d
s
 
t
o
 
b
e
 
c
h
e
c
k
e
d
 
f
r
e
-

q
u
e
n
t
l
y
.

A
i
d
e
 
f
r
e
e
l
y
 
c
o
m
m
u
n
i
c
a
t
e
s
 
i
c
e
-

f
U
l
 
i
n
f
o
r
m
a
t
i
o
n
 
(
a
b
o
u
t
 
c
a
m
-

m
u
n
i
t
y
 
o
r
 
n
a
r
t
i
c
i
p
a
n
t
s
)
 
t
o

s
u
p
e
r
v
i
s
o
r
,

a
i
d
e
 
c
o
m
m
u
n
i
c
a
t
e
s
 
u
s
e
f
u
l

i
n
f
o
r
m
a
t
i
o
n
 
(
a
b
o
u
t
 
c
a
m
-

m
u
n
i
t
y
 
o
r
 
p
a
r
t
i
c
i
p
a
n
t
s
)

t
o
 
s
u
p
e
r
v
i
s
o
r
 
w
h
e
n
 
r
e
-

q
u
e
s
t
e
d
.

A
i
d
e
 
=
l
a
y
 
c
o
m
m
u
n
i
c
a
t
e
s

u
s
e
f
u
l
 
i
n
f
o
r
m
a
t
i
o
n
 
(
a
b
o
u
t

c
o
m
m
u
n
i
t
y
 
o
r
 
p
a
r
t
i
c
i
p
a
n
t
s
)

t
o
 
s
u
p
e
r
v
i
s
o
r
.

U
n
d
e
r
s
t
a
n
d
i
n
g

.
T
h
e
 
P
r
o
g
r
a
m

(
2
3
)

(
2
4
)

A
l
m
o
s
t
 
a
l
w
a
y
s
 
f
u
n
c
t
i
o
n
s
 
i
n

a
c
c
o
r
d
a
n
c
e
 
w
i
t
h
 
h
e
r
 
r
o
l
e

i
n
 
t
h
e
 
p
r
o
g
r
a
m
.

S
o
m
e
t
i
m
e
s
 
d
o
e
s
,
 
a
n
d
 
s
a
m
e
-

t
i
m
e
s
 
d
o
e
s
 
n
o
t
 
f
u
n
c
t
i
o
n
 
i
n

a
c
c
o
r
d
a
n
c
e
 
w
i
t
h
 
h
e
r
 
r
o
l
e
 
i
n

t
h
e
 
p
r
o
g
r
a
m
.

R
a
r
e
l
y
 
f
u
n
c
t
i
o
n
s
 
i
n
 
a
c
c
o
r
-

d
a
n
c
e
 
w
i
t
h
 
h
e
r
 
r
o
l
e
 
i
n
 
t
h
e

p
r
o
g
r
a
m
.

U
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
 
a
c
c
e
p
t
a
n
c
e

o
f
 
t
h
e
 
g
o
a
l
s
 
o
f
 
t
h
e
 
p
r
o
g
r
a
m

s
h
o
w
n
 
t
h
r
o
u
g
h
 
c
o
n
s
t
a
n
t
 
w
o
r
k

t
o
 
h
e
l
p
 
t
h
e
 
p
r
o
g
r
a
m
 
a
c
h
i
e
v
e

i
t
s
 
g
o
a
l
s
.

U
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
 
a
c
c
e
p
t
a
n
c
e

o
f
 
p
r
o
g
r
a
m
 
g
o
a
l
s
 
m
a
y
b
e
 
l
i
m
i
-

t
e
d
 
s
o
m
e
t
i
m
e
s
-
 
d
o
e
s
 
a
n
d
 
s
o
m
e
-

t
i
m
e
r
s
 
d
o
e
s
 
n
o
t
 
h
e
l
p
 
t
h
e
 
p
r
o
-

g
r
a
m
 
a
c
h
i
e
v
e
 
i
t
s
 
g
o
a
l
s
,

L
i
t
t
l
e
 
U
n
d
e
r
s
t
a
n
d
i
n
g
 
o
r

a
c
c
e
p
t
a
n
c
e
 
o
f
 
p
r
o
g
r
a
m

g
o
a
l
s
 
s
h
o
w
n
;
 
r
a
r
e
l
y
 
h
e
l
p
s

t
h
e
 
p
r
o
g
r
a
m
 
a
c
h
i
e
v
e
 
i
t
s

g
o
a
l
s
.

C
o
m
m
e
n
t
s
:



(
2
5
)

U
n
d
e
r
s
t
a
n
d
s
 
a
n
d
 
c
o
n
s
t
a
n
t
l
y

H
a
s
 
s
o
m
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g
 
a
n
d
/
o
r
H
a
s
 
l
i
t
t
l
e
 
u
n
d
e
r
s
t
a
n
d
i
n
g

c
o
m
p
l
i
e
s
 
w
i
t
h
 
e
t
h
i
c
a
l
 
s
t
e
n
-

u
s
u
a
l
l
y
 
c
o
m
p
l
i
e
s
 
w
i
t
h
 
e
t
h
i
c
a
l

a
n
d
/
o
r
 
r
a
r
e
l
y
 
c
o
m
p
l
i
e
s
 
t
o

d
a
r
d
S
 
o
f
 
t
h
e
 
p
r
o
g
r
a
m
 
(
c
o
n
-

s
t
a
n
d
a
r
d
s
 
o
f
 
t
h
e
 
p
r
o
g
r
a
m
 
(
c
o
n
-
t
h
e

e
t
h
i
c
a
l
 
s
t
a
n
d
a
r
d
s
 
o
f

f
i
d
e
n
t
i
a
l
i
t
y
,
 
t
r
u
s
t
w
o
r
t
h
i
-

n
e
s
s
,
 
e
t
c
.
)
.

f
l
d
e
n
t
i
a
l
i
t
y
,
 
t
r
u
s
t
w
o
r
t
h
i
n
e
s
s
,
t
h
e

e
t
c
.
)
.

p
r
o
g
r
a
m
 
(
c
o
n
f
i
d
e
n
t
i
a
l
-

i
t
y
,
 
t
r
u
s
t
w
o
r
t
h
i
n
e
s
s
,
 
e
t
c
.
)
.

L
e
g
i
b
i
l
i
t
y

R
e
c
o
r
d
s
 
n
e
a
t
 
i
n
 
a
p
p
e
a
r
a
n
c
e
,

A
c
c
e
p
t
a
b
l
e
 
a
p
p
e
a
r
a
n
c
e
;
 
r
e
c
o
r
d
i
S
l
o
p
p
y
a
p
p
e
a
r
a
n
c
e
;
 
d
i
f
-

-
-
-

(
2
6
)

t
y
p
e
d
 
o
r
 
w
r
i
t
t
e
n
 
i
n
 
l
e
g
i
b
l
e

a
r
e
 
r
e
a
d
a
b
l
e
 
b
y
 
a
n
y
o
n
e
;
 
f
e
w

f
i
c
u
l
t
 
t
o
 
r
e
a
d
 
m
a
n
y

f
o
r
m
 
a
n
d
 
e
a
s
i
l
y
 
r
e
a
d
.

N
o
n
e

o
r
 
f
e
w
 
c
r
o
s
s
 
o
u
t
s
 
o
r
 
c
o
r
r
e
c
-

t
i
o
n
s
.

c
r
o
s
s
 
o
u
t
s
 
o
r
 
c
o
r
r
e
c
t
i
o
n
s
.

c
r
o
s
s
 
o
u
t
s
 
a
n
d
 
c
o
r
r
e
c
-

t
i
o
n
s
.

(
2
7
)

A
i
d
e
 
r
e
c
o
r
d
s
 
a
l
l
 
n
e
c
e
s
s
a
r
y

A
i
d
e
 
r
e
c
o
r
d
s
 
s
o
m
e
 
i
n
f
o
r
m
a
t
i
o
n
A
i
d
e
 
r
e
c
o
r
d
s
 
a
 
m
i
n
i
m
u
m

a
n
d
/
o
r
 
i
m
p
o
r
t
a
n
t
 
i
n
f
o
r
m
a
t
i
o
n
.

b
u
t
 
c
o
u
l
d
 
b
e
 
m
o
r
e
 
t
h
o
r
o
u
g
h
.

a
m
o
u
n
t
 
o
r
 
n
o
 
i
n
f
o
r
m
a
t
i
o
n
.

(
2
8
)

A
i
d
e
'
s
 
r
e
c
o
r
d
 
f
i
l
e
 
i
s
 
u
p
-
t
o
-

A
i
d
e
'
s
 
r
e
c
o
r
d
s
 
a
r
e
 
g
e
n
e
r
a
l
l
y

A
i
d
e
 
i
s
 
a
 
m
o
n
t
h
 
o
r
 
m
o
r
e

d
a
t
e
 
a
n
d
 
c
o
m
p
l
e
t
e
 
d
a
i
l
y
 
o
r

c
o
m
p
l
e
t
e
 
b
y
 
t
h
e
 
e
n
d
 
o
f
 
e
a
c
h

b
e
h
i
n
d
 
i
n
 
c
o
m
p
l
e
t
i
n
g
 
s
o
m
e

w
e
e
k
l
y
.

m
o
n
t
h
.

o
r
 
a
l
l
 
r
e
c
o
r
d
 
f
o
r
m
s
.

,

P
H
A
S
E
 
I
I
I
:
 
R
E
C
R
U
I
T
I
N
G
 
A
B
I
L
I
T
Y

(
3
0
)

W
i
l
l
i
n
g
l
y
 
r
e
c
r
u
i
t
s

p
e
o
p
l
e
 
t
o
 
c
a
m
e
 
t
o
 
t
h
e

C
e
n
t
e
r
.

W
h
e
n
 
p
o
s
s
i
b
l
e

i
n
c
l
u
d
e
s
 
r
e
c
r
u
i
t
i
n
g
 
i
n

h
e
r
 
s
c
h
e
d
u
l
e
.

I
s
 
w
i
l
i
n
g
 
t
o
 
d
o
 
s
o
m
e
 
r
e
c
r
u
i
t

i
n
g
 
w
h
e
n
 
t
o
l
d
 
o
r
 
e
n
c
o
u
r
a
g
e
d
 
t
,
c
r
u
i
t
i
n
g

d
o
 
s
o
.

I
s
 
n
o
t
 
w
i
l
l
i
n
g
 
t
o
 
d
o
 
r
e
-

o
u
t
s
i
d
e
 
t
h
e

C
e
n
t
e
r
.

P
a
r
t
i
c
i
p
a
n
t
s
 
c
o
m
e
 
t
o
 
t
h
e

C
e
n
t
e
r
 
w
h
o
 
s
p
e
a
k
 
o
f
 
r
e
c
o
m
-

m
e
n
d
a
t
i
o
n
 
f
r
o
m
 
a
i
d
e
.

S
o
m
e
-

t
i
m
e
s
 
s
h
e
 
b
r
i
n
g
s
 
f
r
i
e
n
d
.

A
i
d
e
 
m
e
n
t
i
o
n
s
 
t
h
a
t
 
s
h
e
 
h
a
s

t
o
l
d
 
f
r
i
e
n
d
s
 
o
f
 
t
h
e
 
C
e
n
t
e
r

a
n
d
 
i
n
v
i
t
e
s
 
t
h
e
m
 
t
o
 
c
o
m
e
.

M
a
y
 
h
a
v
e
 
b
r
o
u
g
h
t
 
o
n
e
 
o
r

t
w
o
.
.
.

,

N
o
 
i
n
d
i
c
a
t
i
o
n
 
t
h
a
t
 
a
i
d
e

h
a
s
 
e
n
c
o
u
r
a
g
e
d
 
f
r
i
e
n
d
s

t
o
 
c
o
m
e
 
t
o
 
t
h
e
 
C
e
n
t
e
r
.

H
a
s
 
n
o
t
 
b
r
o
u
g
h
t
 
a
n
y
o
n
e

t
o
 
C
a
n
t
e
r
.

C
o
m
m
e
n
t
s
:



0
5

P
R
A
T
 
I
V
:
 
J
O
B
 
P
E
R
S
I
S
T
E
N
C
E

2
1

I
n
t
e
r
e
s
t

(
3
1
)

A
i
d
e
'
s
 
e
n
j
o
y
m
e
n
t
 
o
f
 
j
o
b
 
i
s

e
v
i
d
e
n
t
;
 
s
e
e
m
s
 
e
n
t
h
u
s
i
a
s
t
i
c

a
b
o
u
t
 
t
h
e
 
j
o
b
.

A
i
d
e
 
g
e
n
e
r
a
l
l
y
 
s
e
e
m
s
 
t
o
 
e
n
j
o
y

t
h
e
 
j
o
b
;
 
h
a
s
 
g
o
o
d
 
m
o
r
a
l
e
.

A
i
d
e
 
d
o
e
s
 
n
o
t
 
a
p
p
e
a
r
 
t
o

e
n
j
o
y
 
t
h
e
 
j
o
b
;
 
h
a
s
 
l
o
w

m
o
r
a
l
e
.

A
t
t
e
n
d
a
n
c
e

(
3
2
)

(
3
3
)

(
3
4
)

E
x
c
e
l
l
e
n
t
 
a
t
t
e
n
d
a
n
c
e
 
r
e
c
o
r
d
;

v
e
r
y
 
f
e
w
 
a
b
s
e
n
c
e
s
 
o
v
e
r
 
a

y
e
a
r
'
s
 
p
e
r
i
o
d
.

A
b
s
e
n
t
 
n
o
t
 
m
o
r
e
 
t
h
a
n
 
a
n

a
v
e
r
a
g
e
 
o
f
 
o
n
c
e
 
o
r
 
t
w
i
c
e

a
 
m
o
n
t
h
.

V
e
r
y
 
f
r
e
q
u
e
n
t
 
a
b
s
e
n
c
e
s
;

a
v
e
r
a
g
e
 
o
n
c
e
 
a
 
w
e
e
k
 
o
r

m
o
r
e
 
o
f
t
e
n
.

L
e
g
i
t
i
m
a
t
e
 
r
e
a
s
o
n
s
 
a
r
e
 
g
i
v
e
n

f
o
r
 
a
l
l
 
o
r
 
a
l
m
o
s
t
 
a
l
l
 
a
b
-

s
e
n
c
e
s
.

L
e
g
i
t
i
m
a
t
e
 
r
e
a
s
o
n
s
 
a
r
e
 
g
i
v
e
n

f
o
r
 
s
a
m
e
 
a
b
s
e
n
c
e
s
.

N
o
 
r
e
a
s
o
n
s
 
g
i
v
e
n
 
f
o
r

a
b
s
e
n
c
e
s
 
o
r
 
r
e
a
s
o
n
s

g
i
v
e
n
 
a
r
e
 
n
o
t
 
l
e
g
i
t
i
-

m
a
t
e
 
o
n
e
s
.

C
o
n
s
i
s
t
e
n
t
l
y
 
o
n
 
t
i
m
e
 
f
o
r

w
o
r
k
;
 
r
a
r
e
l
y
 
i
f
 
e
v
e
r
 
l
a
t
e
.

O
c
c
a
s
i
o
n
a
l
l
y
 
l
a
t
e
;
 
m
a
y
b
e
 
o
n

t
i
m
e
 
f
o
r
 
s
e
v
e
r
a
l
 
d
a
y
s
 
a
n
d

t
h
e
n
 
l
a
t
e
 
f
o
r
 
a
 
p
e
r
i
o
d
 
o
f

t
i
m
e
.

O
f
t
e
n
 
o
r
 
u
s
u
a
l
l
y
 
l
a
t
e

f
o
r
 
w
o
r
k
.

R
e
s
p
o
n
s
i
b
i
l
i
t
l
,

(
3
5
)

W
i
l
l
i
n
g
l
y
 
a
c
c
e
p
t
s
 
a
d
O
t
i
o
n
a
l

r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
a
s
 
s
i
t
u
:
A
i
o
n

w
a
r
r
a
n
t
s
.

A
c
c
e
p
t
s
 
a
d
d
i
t
i
o
n
a
l
 
r
e
s
p
o
n
-

s
i
b
i
l
i
t
y
 
i
f
 
e
n
c
o
u
r
a
g
e
d
 
o
r

u
r
g
e
d
 
t
o
 
d
o
 
s
o
.

R
e
f
u
s
e
s
 
t
o
 
a
c
c
e
p
t
 
a
d
d
i
t
i
o
n
-

a
l
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
.

1

D
e
p
e
n
d
a
b
i
l
i
t
y

(
3
6
)

(
3
7
)

A
l
w
a
y
s
 
c
a
r
r
i
e
s
 
t
h
r
o
u
g
h

a
n
d
 
c
o
m
p
l
e
t
e
s
 
t
a
s
k
 
b
e
g
u
n
.

U
s
u
a
l
l
y
 
c
o
m
p
l
e
t
e
s
 
t
a
s
k
s
.

S
e
l
d
o
m
 
c
o
m
p
l
e
t
e
s
 
a
n
y
 
t
a
s
k

o
r
 
j
o
b
.

A
i
d
e
 
m
a
k
e
s
 
c
o
n
s
t
a
n
t
 
e
f
f
o
r
t

t
o
 
i
m
p
r
o
v
e
 
t
h
e
 
q
u
a
l
i
t
y
 
o
f

h
e
r
 
w
o
r
k
.

A
i
d
e
 
s
o
m
e
t
i
m
e
s
 
m
a
k
e
s
 
a
n

e
f
f
o
r
t
 
t
o
 
i
m
p
r
o
v
e
 
t
h
e

q
u
a
l
i
t
y
 
o
f
 
h
e
r
 
w
o
r
k
.

A
i
d
e
 
m
a
k
e
s
 
n
o
 
e
f
f
o
r
t
 
t
o

i
m
p
r
o
v
e
 
t
h
e
 
q
u
a
l
i
t
y
 
o
f

h
e
r
 
w
o
r
k
.

C
o
m
m
e
n
t
s
:



A
i
d
e
 
m
a
k
e
s
 
a
n
 
e
x
c
e
p
t
i
o
n
a
l

e
f
f
o
r
t
 
t
o
 
l
e
a
r
n
 
a
n
d
 
p
a
r
t
i
-

c
i
p
a
t
e
 
i
n
 
a
l
l
 
s
t
a
f
f
 
t
r
a
i
n
-

i
n
g
,
 
c
o
n
f
e
r
e
n
c
e
s
 
a
n
d
 
m
e
e
t
-

i
n
g
s
.

4

A
i
d
e
 
m
a
k
e
s
 
a
 
r
e
a
s
o
n
a
b
l
e

e
f
f
o
r
t
 
t
o
 
l
e
a
r
n
 
a
n
d
 
p
a
r
-

t
i
c
i
p
a
t
e
 
i
n
 
a
l
l
 
s
t
a
f
f

t
r
a
i
n
i
n
g
,
 
c
o
n
f
e
r
e
n
c
e
s
 
a
n
d

m
e
e
t
i
n
g
s
.

A
i
d
e
 
m
a
k
e
s
 
a
 
b
a
r
e
 
m
i
n
i
m
u
m

o
f
 
e
f
f
o
r
t
 
t
o
 
l
e
a
r
n
 
a
n
d

p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
s
t
a
f
f

t
r
a
i
n
i
n
g
,
 
c
o
n
f
e
r
e
n
c
e
s

a
n
d
 
m
e
e
t
i
n
g
s
.

R
a
t
i
n
.

A
i
d
e
 
w
i
l
l
i
n
g
l
y
 
d
o
e
s
 
m
o
r
e
 
t
h
a
n

w
h
a
t
 
t
h
e
 
j
o
b
 
r
e
q
u
i
r
e
s
.

R
e
-

q
u
e
s
t
s
 
r
e
s
o
u
r
c
e
 
m
a
t
e
r
i
a
l
s
,

d
o
e
s
 
e
x
t
r
a
 
r
e
a
d
i
n
g
 
a
b
o
u
t

s
u
b
j
e
c
t
 
m
a
t
t
e
r
,
 
e
t
c
.

A
i
d
e
 
o
n
c
e
 
i
n
 
a
 
w
h
i
l
e
 
w
i
l
l

d
o
 
m
o
r
e
 
t
h
a
n
 
w
h
a
t
 
i
s
 
r
e
-

q
u
i
r
e
d
.

S
o
m
e
t
i
m
e
s
 
r
e
q
u
e
s
t
s

r
e
s
o
u
r
c
e
 
m
a
t
e
r
i
a
l
s
,
 
d
o
e
s

a
d
d
i
t
i
o
n
a
l
 
r
e
a
d
i
n
g
,
 
e
t
a
.

A
i
d
e
 
p
u
t
s
 
h
e
r
 
t
i
m
e
 
i
n
;

d
o
e
s
 
n
o
 
m
o
r
e
 
t
h
a
n
 
m
i
n
i
m
u
m
.

D
o
e
s
 
n
o
t
 
r
e
q
u
e
s
t
 
a
d
d
i
t
i
o
n
a
l

r
e
s
o
u
r
c
e
 
m
a
t
e
r
i
a
l
s
.

A
i
d
e
 
k
e
e
p
s
,
 
h
o
m
e
 
a
n
d
 
j
o
b

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
s
e
p
a
r
a
t
e
.

M
a
k
e
s
 
n
o
n
e
 
o
r
 
v
e
r
y
 
f
e
w
 
p
e
r
-

s
o
n
a
l
 
t
e
l
e
p
h
o
n
e
 
c
a
l
l
s
 
d
u
r
i
n
g

w
o
r
k
 
t
i
m
e
,
 
e
t
c
.

A
i
d
e
 
o
c
c
a
s
i
o
n
a
l
l
y
 
l
a
p
s
e
s
;
.

u
s
u
a
l
l
y
 
k
e
e
p
s
 
h
o
m
e
.
a
n
d
 
j
o
b

r
e
s
p
o
n
s
i
b
i
l
i
t
i
e
s
 
s
e
p
a
r
a
t
e
.

S
o
m
e
t
i
m
e
s
 
m
a
k
e
s
 
p
e
r
s
o
n
a
l

p
h
o
n
e
 
c
a
l
l
s
 
d
u
r
i
n
g
 
w
o
r
k

t
i
m
e
,
 
e
t
c
.

A
i
d
e
 
f
r
e
q
u
e
n
t
l
y
 
l
a
p
s
e
s
;

h
o
m
e
 
a
n
d
 
j
o
b
.
r
e
s
p
o
n
s
i
b
i
l
-

i
t
i
e
s
 
a
r
e
 
n
o
t
 
k
e
p
t
 
s
e
p
a
r
-

a
t
e
.

F
r
e
q
u
e
n
t
l
y
 
m
a
k
e
s
 
p
e
r
-

s
o
n
a
l
 
p
h
o
n
e
 
c
a
l
l
s
 
d
u
r
i
n
g

w
o
r
k
 
h
o
u
r
s
,
 
e
t
c
.
.

H
a
s
 
s
u
f
f
i
c
i
e
n
t
 
k
n
o
w
l
e
d
g
e
 
o
f

s
u
b
j
e
c
t
 
m
a
t
t
e
r
 
t
o
 
m
e
e
t
 
t
h
e

d
e
m
a
n
d
s
 
o
f
 
t
h
e
 
j
o
b
.

R
a
s
.
 
s
a
m
e
 
k
n
o
w
l
e
d
g
e
 
o
f
 
s
u
b
-

j
e
c
t
 
m
a
t
t
e
r
 
b
u
t
 
w
o
u
l
d
 
b
e

m
o
r
e
 
e
f
f
e
c
t
i
v
e
 
w
i
t
h
 
a
d
d
i
-

t
i
o
n
a
l
 
t
r
a
i
n
i
n
g
.

J
o
b
 
p
e
r
f
o
r
m
a
n
c
e
 
i
s
 
d
e
-

f
i
n
i
;
t
a
y
 
h
a
m
p
e
r
e
d
 
b
y

l
a
c
k
 
o
f
 
k
n
o
w
l
e
d
g
e
 
o
f
 
s
u
b
-

j
e
c
t
 
m
a
t
t
e
r
.
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INSTRUCTIONS SID CENTER STAFF

This sheet has been developed for your information. It is our hope
to clarify and/or answer any questions you may have concerning
record keeping for the 1971-72 year. If, after reading this sheet,
you have further questions do not hesitate to ask-a member of the
research team when she visits or contact us at the following ad-
dress:

New York State College of Human Ecology
A Statutory College of the State University

-.-:-'111-135 Martha Van Rensselaer Hall

Cornell University, Ithaca, New York 14850

What records will the center be re uired to kee

To be kept each day:

Daily Attendance Record
Daily Program
Recruiter Record
Child Care Record

To be considered daily and completed when situation warrants:

Critical Incident Form
Resource Record

To be completed once a month:

Monthly Summary of Attendance

For how lon: a time .eriod do I c. .lete these records?

You should plan to use the records from Monday, October 4,
1972, through June, 1972.

Shall I continue using last year's. record forms?

In many cases the forms may appear similar to last year's.
However, slight changes have been made; so please use only
the forms developed for the 1971-1972 year

Who should keep the records?

The final decision as to who shall keep the records will be
up to you. However, we do suggest the following:
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Teacher aide or Secretary:

Daily Attendance
Monthly Summary of Attendance

Child Care Aide:

Child Care Record

Recruiter or person doing this activity:

Recruiter Record

Teacher:

Daily Program
Critical Incidents
Resource Record

What should'I do when I run out of record forms?

We shall mail forms for approximately a month, and bring
(on our next visit) enough for the rest of the year.

How will forms be collected?

Forms should be mailed directly to Cornell. Pre-addressed
envelopes have been enclosed for your convenience. Forms
should be tailed by the fifth of the following month; for
example, the forms kept during October should be mailed
by November 5th.
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DAILY ATTENDANCE RECORD INFORMATION

Directions: Record time in hours (2, 1, 2, i) rather than minutes.
If time spent was less than hour, do not record. "Examples of
activities are given below for each subject title to help you select
the correct subject. If a subject that your center includes has
been omitted, additional subjects may be written in the blank
columns.

1. FOCH PREPARATION

a. Cooking
b. Planning menus to be
c. Food lab pre-planning
d. Cleaning up after foods lab
e. Identification of cooking equipment and use

2. NUTRITION

Any activity that directly.related to the topic of nutrition.
or nutritive elements
a. Meal planning, using Basic Four food groups. or other

nutritional guidelines.
b. Planning low calorie dieti or other special diets
c. Discussing effects of poor nutrition

3. SEWING

a. Clothing construction
b. Pattern information.
c. Fabric selection
d. Use and care of the sewing machine
e. Hand sewing techniques
f. Sewing equipment and use

4. CLOTHING RENOVATION

a. Mending
b. Dyeing
c. Shortening or lengthening clothing
d. Restyling clothing

5. LAUNDRY

a. Laundry products (bleaches, aOaps)
b. Laundry equipment (types of washers, baskets, pins)
c. Watertypes and temperature
d. Procedure (sorting clothes, ironing)
e. Stain removal
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6. CONSUMER ECONOMICS

All aspects of consumer economics other than budgeting money
a. Advertising
b. Use and misuse of credit
c. Buying household goods and equipment
d. Buying clothing, food, housing

7. BUDGETING- -Time, Money, Resourcer

a. Uses of family income
b. Personal use of time
c. Identification of family's resources

8. GROOMING

a. Care of hair, nails, teeth
b. Care of clothing
c. Personal hygiene habits

CHILD DEVELOPMENT/CARE/GUIDANCE

a. Developmental stages of children
b. Toys and equipment for children
c. Children and play
d. Nutrition and children
e. Child's environment
f. Positive approaches to child guidance

10. FAMILY RELATIONSHIPS

a. Role of individual in the family
b. Recognition of needs and behaviors of individual family

members
c. Acceptance of responsibilities

11. HEALTH

a. Home nursing techniques
b. Family prevention of diseases
c. Hygiene to health -_

d. Health services available
e. Safety and hazards
f. Health insurance

12. HOME CARE

a. Making minor repairs
b. Cleaning techniques and equipment
c. Improving storage space
d. Painting, wall papering
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13. CRAFTS

a. Knitting
b. Needlework
c. Pictures and framing
d. Cardboard carpentry

_ e. Making holiday decorations

14. UPHOLSTERY

a. Learning the techniques of upholstery
b. Upholstering an item

15. REFINISHING

a. Learning the techniques of refinishing furniture
b. Refinishing an item

16. SOCIALIZING

a. Lunch time or snack time
b. Time when the individual is not involved in an,, specific

activity
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Center:

Date:

Completed by:

DAILY ATTENDANCE RECORD 1971-72

NOTE: Under the subject titles record the approximate time spent
by each individual

Name

Time
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Center

Month

Completed by

MONTHLY SUMMARY OF DAILY ATTENDANCE RECORD 1971-1972

Participant's
Name

Number of
times
attending
this month

Most time spent
in which areas

Comments (Note
when possible
why partici-
pant missed day
or stopped
coming)



Center

Month

Completed by

CHILD CARE RECORD 1971-72
.

Directions: In the first column, write the date. In the next
four columns record the number of children for each
age group. In the last two columns list the speci-
fic foods served to the children for snacks and for
lunch.

Date Number of children
Under
1 .yr.

1n2 3-4
yrs. yrs.

5 or
older

Foods Served
for Snacks

Foods Served
for Lunch

Totals
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Center

Month

Completed by

RECRUITER RECORD

Directions: In the activity column write what you did today.
For example, made telephone calls, mailed flyers,
made posters, knocked on doors and made personal
contacts. List the names of people contacted.

Date
f Activity

Result of contact

Agreed to
come to a
specific
program

Yes No
Agreed to Said they
come to could not or
the Center would not come
sometime because:
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tenter

Date

L.INVENTORY OF FACILITIES AND EQUIPMENT

Fill in the number of such items

Kitchen:

----hefrigerators
Freezers
Sinks
Tables

--Chairs
Dishwashers

----Place settings of flatware
Place settings of dinnerware
Toasters
Electric can openers
Electric skillets
Blenders

Sewing Area:
Sewing machines
Full length mirrors
Large tables
Small tables
Ironing boards
Iron

Laundry Area:
Washers

__Dryers
Sink (for stain removal or
hand laundry)

Grooming_ Center:
Portable hair dryers
Hairdresser-type chair dryer

----Shower or tub

FAcord'keeping Center:
File cabinets
Desks
Telephones
Typewriters

in the blank beside the it name.

Living Area:
Sofa
End tables
Coffee tables
Occasional chairs
Book shelveil

Child Care Area:
Play pens
Baby cribi
Child-size tables

----Child-size chairs
----Adult-size rocking chair

Climbing equipment (indoor
or outdoor)
Children's books
Puzzles
Blocks
Equipment for 'playing house'

--Art supplies
Record player and records

--Music equipment
--Dramatic play equipment

Outside play area

Audio-Visual Equipment:
Overhead projector
Filmstrip projector
Movie projector
Screen
Tape recorder
Bulletin boards
Black boards
Television

ElainalLTA:
Dining table

----Chairs
Buffet
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_Miscellaneous: "1".
Home nursing supplies
Refinishing etflies
Upholstery supplies
Home canning supplies

Reference Materials: Reference Free Handout Resources
Books on Materials (filmstrips,
Display slides, etc.)

Nutrition
Recipes
Sewing
Furniture Refinishing
Home Decorating
Child Care
Consumer Economics
Birth Control
Careers
Family Relations
Health and Home

Nursing
Grooming
Magazines

=1,..

A.
IMmem110.

41.1.1
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Confidential Record
Center:

Date:

BACKGROUND INFORMATION FOR

Please check the appropriate box or supply the necessary informa-
tion for each question.

1. In which age grouping does this participant seem to belong?

Under 21

21-39

40-65

Over 65

2. Which of the following most closely describes the attained
educational level of this participant?

Less than 6th grade College degree

6th-llth grade Other (be specific)

High school graduate or No information available
equivalency

Post secondary

3. Which classification best describes this participant's health?
Check as many as apply.

Appears in normal health

Overweight

Disabled (Note in what way participant is disabled; be
as specific as possible)

Other information aboat her health

4. Which of the following describes the family status of this
participant?

Single 1 Widow

Couple Other (be as specific
as possible).

1- parent.

No information
...2-parent
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5. Which of the following would you judge to be the income level
of this participant?

Among the lowest of our center's participants

About average compared to others who attend our center

Higher, probably, than most who come to our center

6. Which of the fancying closest describes
source of income?

Spouse working

Participant working

Both working

this participant's

Welfare only

Social security

Other (be as specific as
possible)

Work supplemented by wel-
fare Eb information available

7. Does the participant have children?
If so, how many?
What are their approximate ages? Write number in each category
in blank.

Preschool Teens

Elementary

Paraprofessional Sample Only:

Mature

8. Was aide employed before starting work in this program?
If so, what type of work? (be as specific as possible)
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SUPPLEieNTARY DATA
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DISTRIBUTION ON PARTICIPANT INTERVIEW SCHEDULE OF KNOWLEDGE, ATTI-
TUDE, AND BEWIOR QUESTIONS FOR EIGHT AREAS'OF HOME ECONOMICS'--

Areas of.

Home Economics
Knowledge
Items

Attitude
Items

Repoited
Behavior
Items

Predicted
BehaviOr
Items

Clothing A. 5 A.1, A.2

Child Develop-
ment

F.2 B.4, A.1
F.1 C.3

D.1, D.2
C.2

Foods A.1, D.1

D.3, A.5
C.4) C.5
B.2, A.7

Health B.2, C.1
D.1

A.6. A.1, A.2
.E.2

C.2, C.3

Housing A.1, C.2 A.4, A.2 D.1

Consumer
Economics

A.4, A.?
'7.1, C.3

D.10 E.1
F.1

A.1, B.2
D.4, D.8
E.4

A.2, A.5

Management A.1 B2 B.1

Relationships A.4, B.4 A.5

TOTALS 18 items 11 items 17 items 7 items'



EXAMPLES OF POSITIVE AND NEGATIVE

CRITICAL INCIIANTS

Management of Resources'

A young mother on public assistance -could not stretch her check

to pay all her bills. Each month, she had to leave one bill un-

paid. One month the furniture store bill was unpaid because a

chair broke and she had asked'them to come and look at it.

Miss V was in our office for assistance in helping her
contact her furniture company in regard to her account
being behind, and the. reasoning behind such. I called
and made the necessary arrangemenid so thatshe.wasn't
afraid of losing her furniture. I also reported the
fact that one piece.of her .furniture was in defect.
This I was assured would be fixed.

As a result, the S kept her furniture, the chair was repaired,

and she requested help in financial planning (Program 3).

-F During swim program articles were stolen from YWCA
lounge. Articles also shop-lifted on comparative
shopping trip; made known to teacher after return to
center. Discussion of responsibility of individuals
to program, center, school district, self and teacher.

As a result,

...other students concerned with losing program.
Feeling of loyalty to teacher and staff and concern
over their respett and position. 'lost articles from
center reappeared (Program 8).

Participants of the rural program made a field trip to a rummage

sale. Upon return, the Ss disucssed having their own sale.

Teachers brought into two of their groups resource persons on

the establishment of a thrift shop and field trips were made to

a clothing outlet of this type operating elsewhere in the county.

As a result, one of the groups set up and successfully operated

its own thrift shop (Program 6).

Neighborhood fire left 12 families homeless. Some
women who had been coming here and had made clothing
and Christmas gifts were in those homes. Five women
came to the center the next day and, instead'of doing
Christmas crafts, used remnants in the center'to make
clothing for children. Renovation of used clothing
continued for many days afterwards.
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As a result,

. . . in five hours two skirts, one pair of slacks,
and two nightgowns were made. Women learned how to
'make -do' with what was on hand, to work without a
pattern and to work for others without thought for
their own planned projects (Prograt 10).

A S, Mrs. T, was being subjected to blackmail by a woman who

raid Mrs. T's son, had stolen a bicycle. Mrs. T consulted a

center teacher who referred her to a lawyer.

He advised her not to give the woman any more money
and to tell her that if she called again she would be
charged with blackmail. The woman called several
times and it was necessary to reassure Mrs. T after
each call . . Mrs. T would not have been able to
call a lawyer on her own. She doesn't read well
enough to find him in the phone book and it took some
persuasion to convince her that this was the way to
handle the problem.

As a result,

. . . the participant is very grateful for this help
and has since consulted teachers in the school about
othez' serious problems. She requires help in follow-
ing through with our suggestions but lets us know when
she needs our assistance (Program 5).

Many similar critical incidents related to management of re-

sources--time, energy, money, community services--were recorded:

taking advantage of educational opportunities made known to Ss

through the program, finding employment, learning to interact

successfully with the school, police, Housing Authority and

Social Services.

Foods and Nutrition

This young parent had a terrific weight problem. She
weighed 250 lbs. Through our help concerning diets
and nutritional factors and her doctor's help, she now
weighs 120 lbs. She has learned to sew and make at-
tractive clothes and learned how to style her hair and
apply makeup . .

As a remit,

. .:not nearly as nervous. She-has e good self-
image and seems much happier (Program 4).
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Mrs. H very upset. }hatband was just released from
hospital and has to be.pn a diabetic diet. arae staff
member took Mrs. H to talk with hospital dietician.
Has since worked at center,planning three days' menu
for the family and husband and learning how to pre -
pare suggested fOods..weighing amounts in order to
develop better conception of weights to serve.

As a result,

...new confidence and self-esteem in being able to
adequately cope with this problem She is buying more
Sruits,and vegetables for her husband and family and
has bezun to ask questions concerning other household
.management problems (Program 5).

Clothing and Textiles

-r Mrs. M had allowed.a friend to sew for her a dress made from some

fabric Mrs. M prized. The result was ill-fitting and poorly con-

structed. The staff persuaded Mrs. M to take apart the garment

and reconstruct it herself. As a result,

...this is first outfit M had made from new material.
Her husband now will give her spending money for her
wardrobe if she sews...(Program 7).

J was complimented by a staff member on how nice she
looked this day when leaving the center and how nice
her coat was. She responded that she had paid $10 for
the lovely fake fur coat. The staff innocently asked
her where, she had found a. bargain like that. J cooly
commented that the coat was 'hot.'

J was encouraged to learn to sew and, as a result, had logged

59 hours of sewing time by the conclusion of the study (Program 5).

Health

+ A pregnant S in the rural program was not receiving prenatal care

since her doctor had retired and she was afraid to go to a nearby

city for medical help. Earlier, the S's four-year-old daughter

bad been hospitalized in 'the city several times.

Apparently these doctors felt Marie had not taken proper
care of her child--she said they threatened to have the
child taken away....Velfare caseworker called on her,
said as long as R fed the child and took proper care of
her, she and her huiband could keep her. R said they
were only 17 years old at the time and really didn't
know much about taking care-of,bi:bies.
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The staff scheduled a visit from the public health nurse,

showed a film on child care and handed out pamphlets.

Visiting nurse answered many of her questions and
taught her to read a thermometer. R showed interest
in the movie--head nodded many times. Accepted pam-
phlets.

As a result,

. . . R went to a doctor in the nearby city and re-
ceived the medical care she needed (Program 6).

Lady using diet pills--amphetamines--says she feels
real good when taking them so she's taking more. I

brought in information about these pills and we dis-
cussed the effects . . . Discussion of . . . diets.

As a result, she seems to understand the significance
of drug abuse and its disastrous effects (Program 1).

Personal Development and Family Relationships

A male S disabled by epilepsy became a regular patron of the cen-

ter where he hoped to learn sewing skills to enable him to be-

come a tailor. He quickly won acceptance, by others at the center

and constructed a number of garments. As a result, he continued

to acquire the needed skills and his family reported a lessening

of the frequent seizures which had plagued him before (Program 9).

K referred to center by case worker. Has been in de--
pressed state since birth of baby. Baby shows definite
unawareness. Hope to involve K in as many aspects of
program as she shows evidence of handling. Is doing
some work on sewing machine. Has come to Family-Chil-
dren's Services discussion. Baby responding to atten-
tion given in child care center.

Later,

K has shown a steady improvement, but this month she_
has shown a remarkable upturn: Part'ofherprogress
may be due to a change in medication . . . Her parti-
cipation in the swim program seems to have heightened
her eagerness to do things.

Still later,

the past month hai seen such a change. K called on
the phone one day to inquire'f we were having our
family living program. For K to take the initiative
to make a phone call in itself is outstanding. A-week
later-she walked the babY doWn in his carriage to at-
tend a swim program. K smiles and holds her lovely
Child in her lap and is really like a different person
(Program 8).
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Sixteen-year-old just returned from Puerto Rico; wants
to go to school nights and work during day. Teacher
suggested she try to find job where she can use needle-
work talent, rather than in neighborhood factory. E
went to large yarn shop .in town. Got fulltime job as
salesgirl. Will pursue night school at adult educa-
tion center or in local high school.

One week later store called to say job was given to
older woman. E let down. Doesn't want go go to school
now. No move to seek other job (Program 10).

Housing

+ Participant needed,an electrician and didn't know where
to turn. After checking with her I found out she was
in a Model Cities area. I contacted them and they went
out immediately to her home to correct the problem.

As a result, participant sees the possibility of having
other problems remedied such as broken front steps and
window sashes needing repairing. She feels she can
cope with the problem better now (Program 1).

)Child Development

+ A three-year-old non-English speaking child was having difficul-

ties in the nursery. Hysterical behavior was attributed to her

inability to communicate with teacher and children.

E was put,in the tiny tots room (ages, birth to two
years) . . . where she appeared much more calm and
confident. Her ability to get along with younger chil-
dren who do not verbalize is an asset-to her at this
_point. She also receives more individual attention and
does not have as many rules and routines to follow.

As a result, this incident has helped everyone. The
children no longer have to see an unhappy child cry-
ing. It takes the pressure off me and the child's
mother and gives confidence to the child (Program 5).

Woman plans to send eight-year-old daughter to live
with grandfather purely because she and child do not
get along. I discussed result of admitting defeat in
handling own child (on her part) and offered sugges-
tions for increasing communication lines with this
child. Student has younger boy-child whom she . . .

obviously favors . . ..Arranged for Family and Chil-
dren Service discussion to be or children for next
series. Offered literature on mother-child relation-
ships where sibling rivalry is a problem. Discussed
L's feelings toward brother. IS a result, has not
sent L to live with grandfather at this date. Made
coat and dress for L for Easter (Program 8).
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EXAMPLES OF POSITIVE AND NEGATIVE TEACHABLE MOMENTS

Foods and Nutrition:

S said she was trying to lose weight. Teacher invited her to
diet luncheon planned for next week.

S told of watching price fluctuations of margarine, buying at
lower cost. Teacher reinforced and also explained why should
not necessarily buy from local merchants.

- Foods prepared in laboratory or demonstration served hit or miss.

- Ss discussed huge weight gains during pregnancy. No attempt
made to discuss prenatal care, general weight control, nu-
tritional needs of the lactating mother.

Manageient of Resources:

S said she puts dates on cans of stored food in order to prop-
erly rotate stock. Reinforced by teacher.

-I- Home visit. Spanish-speaking woman had lost job, was prepar-
ing to go job hunting with nine-year old son to translate.
Could not read or write in either Spanish or.English. ,Referred
to classes offered by,Adult Basic Educat&on.and invited to cen-
ter. Advantages of beinektll'others to learn English infor-
mally, were stressed,

.)

Group of girls 10-,13-years.old harrassing ceftter, making faces
through window and remarks. Teacher invited them in and gave
information on consumer education and sewing.

- No explanation'of what term "personal resources" meant when
used in film on management being shown to Spanish-speaking.

- When S spoke of discarding her electric mixer because she broke
the large bowl, no attempt was made to note how to get replace-
ment from manufacturer or appliance store or to use ordinary
bowl turned by hand.

- Ss discussed with each other the problem of having leisure time
when have children. Teacher sympathized but did not offer to
discuss ways to find extra time, through management.

Clothing and Textiles:

S was cutting out a child's dress from donated fiberglass fab-
ric. Teacher recognized the danger and explained to the Span-
ish-speaking class, through the interpreter-aide, the reasons
for unsuitability. 4
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Clothing and Textiles: (continued)

-I, -Teacher commented on fabric purchased by S for dress. "Smart
lady. The material is washable. All my things are. It would
Cost $1.75 to clean this. When you buy clothes, think about
things that can go through washer and dryer."

+ Discussion of knitting and crocheting in general/led into ex-
planation-description of how one could make children's mittens
from worn sweaters, lined with leftover sewing pieces or old
garments. Child present was used as a model.

- A S mentioned she'saves zippers from old clothes for re-use.
Not reinforced by aide or teacher.

- Participant asked aide for help with garment she was construct-
ing. Aide started working on dress, S walked away to visit
with another aide. No attempt was made to "teach" the S. When
finished with the task, S took the dress and left the center.

Housing, Equipment and Furnishings:

+ Teacher organized a Pamper'Patrol for picking up,soiled dia-
pers tossed out windows of housing project.

Program for the day was antiquing a desk owned by center. Two
Ss mentioned articles they wished to antique. Teacher helped
the two carry their furniture down to the center (from their
apartments in the high-rise project). EveryOne helped sand the
pieces and put the first coat of paint on.

+ When Hurricane Agnes devastated much of the county in Appala-
chia served by Program 6 the mobile unit served as a self-

, contained command post for rescue operations for several days.
Staff .distributed emergency literature, experimented, with
procedures for salvaging sodden clothing and household fur-
nishings to help Ss determine which items were salvageable and
worth expenditure of rationed energies.

Health:

Child became ill while viewing graphic film on first aide tech-
niques. Teacher demonstrated first ai& for nausea and fainting.

4 S said she was embarrassed to go to the doctor with questions
about menopause because she understood so little about these
functions. The lady and others around her were invited to the
evening classes at the center on'this topic and she was also
given the booklet that had been distributed at the first meet-
ing on the subject.

+ S told of an incident when her child Cut her arm and the mother
didn't know what to do to control the bleeding. Teacher ex-
plained about the use of pressure.
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/// 1J

Health: (continued)

Women started discussing abortion laws in New York State. The
women spoke about a number of incorrect beliefs. Teacher did
not correct, merely observed that they had discussed abortion
once before.

Child Pevelo ent:

+ Young widow did not wish to leave two -year old in center nur-
sery, said child was afraid to have her mother out of her sight
since the father died. Teacher encouraged S .to leave child
while she sewed for her, going often to the nearby nursery to
reassure the child. Child and mother both seemed to get along
fine.

+ Participants' bringing hungry Children with them to the cen-
ter prompted a demonstration breakfast for children. Foods
attractive to children and quickly and easily prepared were
served.

+ A question of one S regarding children's learning colors led
to a demonstration with a puzzle of how to help child learn.
Mother took Puzzle horde on loan for work with her child.

- In a center which did not provide for child care children be-
came noisy, were put on chairs and told to be quiet for hours.

Personal Development and Family Relationships:

+ At coffee break time discussion turned to guiding teenagers re-
garding drugs, VD, non-marriage'living arrangements, birth con-
trol pills. Teacher made helpful observations about parents'
need to be informed and, where to get help.

+ Young S came by early for evening class,. An observation re-
garding food or diet led to- counseling session of the teacher
and girl. They were alone and what seemed like a learning
session in depth took place. Teacher was giving sound and
sensible advice to the young woman.

Household Etondmics:

+ Much overweight S thumbing through a magazine; looking posi-
tively at a "sauna belt" for losing weight, said she thought
sheld'send for the belt. Teacher pointed out need for cut-
ting down. on food intake; sauna belt could not be effective
without that. Deceptive advertising discussed.

+.During the sampling meal all threads of. conversation related
to food were utilized for review or reminder of nutrition or
food buying to conserve resources or efficiency in prepara7
tion.
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Household Economics: (continued)

+ S said she must go home by lunchtime. Her husband said her
saving (learning to can tomatoes) was not a saving if he has
to spend $3.00 for lunch. The teacher agreed with the hus-

--- -band. S said, "Yes, but now I know how and will can every
year."

Session was on consumer protection. Participant asked re-
source person (FTC) if she could go home and get a signed but
unfulfilled contract written by a door-to-door salesman. She
brought in contract; aide translated it from Spanish'into
English. Speaker took contract to a lawyer in her office for
examination and suggestions for recourse.

S brought in brochure showing prizes (wall appliances) for
selling to neighbors a number of gaudy home decorations. Aide
told her it was a good idea.
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Programs Attracting Participation by

Eight or More Ss

Key: RVP = An example of the variety of activities offered by staff
in one day's Richly Varied Program which attracted eight
or more Ss.

SE = Special ftrent

Program 1: RVP: child guidance, family relationships, home care,
upholstery, crafts, sewing.

SE: clothing swap, Christmas party, open house.
8+: beginning sewing, teens, draperies, clothing renova-

tion, field trip to upholstery company, FDA speaker.

Program 2: RVP: laundry, budgeting, family relationships, home care,
crafts.

SE: open house, resource speakers.

Program 3 RVP: slides "Where Your Money Goes," sewing, demonstra-
tion on boning turkey.

SE: open houie, Midtown Plaza exhibit.
8+: Mothers' Club meetings; laundromat demonstrations;

outreach presentations at Ibero-American League,
Manpower, neighborhood credit union, settlement
house.

Program 4: RVP: weight control, food preparation, sewing, grooming,
SE: pre-Thanksgiving dinner, infant care workshop,

demonstration luncheon, Swap n' Shop.
8+: comparative shopping trips, field trip to Broad-

way play, flower arrangement workshop taught by
BOCES teacher, nutrition workshop.

Program 5: RVP: foods demonstration, insect control, sewing, laun-
dry, physical fitness exercises, home nursing,
furniture refinishing.

SE: helping Ss prepare food for individual Thanksgiving
dinners, Christmas party, Handy Woman's Workshop:
plumbing repairs, fashion show.

8+: hair care workshop,-upholstery, Christmas crafts,
consumer fraud, preparing foods for holidays,
preparation of USDA economy meal of the month,
first aid, small appliance repair, making an or-
chid corsage for Easter, creative dance, family
_spending workshop, guest speaker--venereal disease,
Paint-a-Room workshop, Puerto Rican lunch, seed
planting, field trip in search of edible wild
plants, Share-a-Poem, preparation of wild plant
salads, summer fun for the famili.

Program 6: RVP: making slippers from scrap materials and stocking
caps from old sweaters, books for children and
learning through touch.
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SE: visit to elementary school to teach children to
make fire extinguishers, beginnirg crochet.

8+: sex education for children, buying meats.

Program 7: RVP: cooking beef for economy meals, Easter center-
pieces, making beer can chairs (led by S).

SE: open house, Italian Festival, potluck Christmas
luncheon.

8+: budget foods, upholstery, all-day beauty clinic,
Christmas tree decorations, budgeting, Christmas
stockings and stuffers, learning to play with your
children, first aid and fire prevention, weight anon-
ymous, legal aid, solving mending problems, lamp
making, family life series: male-female communica-
tion, maternal health, family planning, teenage-
adult communication, sex education in the family,
understanding psycho-sociological behavior of chil-,
dren 6 to 12.

Program 8: RVP: paper folding hangings for children, cheeseburger
pie, swim program at YWCA, decorative patches for
curtains and pillows.

SE: open house, apring luncheon.
8+: teacher-led discussions on birth control, alco-

holism, nutrition; preparation for Christmas
dinner; field, trip to shopping mall; swim pro-
gram; antiquing furniture..

Program 9: RVP: low-cost, low-calorie luncheon, macrame, uphol-
stery, sewing..

SE: Thanksgiving dinner for Ss and comuriity leaders,
Christmas party, luncheon for graduating prac-
tical nurses, fashion show.

8+: covering lampshades, craft workshop, fitting
problems, upholstery, practice modeling for fash-
ion show, cutting round tablecloths, macrame.

Program 10: RVP: health services available in city, food prepara-
tion, crafts, sewing.

SE: Thanksgiving dinner, Christmas party, preparation
for display table_at PTA, fashion show and
luncheon.

8+: Spanish food demonstration by S, budgeting for
Thanksgiving and table decorations, using sewing
machine attachments, low-cost cuts of beef, com-
parative food shopping, consumer economics film,
value of family celebrations.


